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RATIONALE
40,

A critical need in'any pre- school educational program; is the

fielding of capable teachers. Regardless of background, few persons have

,been fortunate enough to have had extended formal training in Pre-school

curriculum or technique.

,The home intervention program was conceived'as utilizing Home Advisors

in an advisory, demonstrative and facilitative role to promote parents-as-"

teacherS effectiveness. Thus, a highly organized, yet flexible, training

program was indicated,

g Organization was enhanced by constructing The Marshalltown Behavioral

Developmental Profile, Thit instrument was designed to provide a systematic

.assessment matrix and to, aid the Home Advisor and parent in monitoring child

progress.

Three corresponding manuals, IIa.Communication, IIb Motor, and IIc

Social, were then developed to facilitate individualized prescriptive

teaching of pre-school handicapped and educationally deprived children within

the home, based upon their Marshalltown Behavioral Developmental Profile.

The foimal training program for Home Intervention was based upon the

following preconceived goals:

1. To provide a training program in which all trainees would master

.the Skills needed to successfully use our materials and at-the

same time, to provide enough flexibility that the program could

be successfully adapted to any geographical area serving any

population.

2. To actively involve the new Home A visors in as many phases of

training as possible.

5
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TheNgoals were met by first identifying tht knowledge and skills a

Home Advisor must have in order.to function effectively. The lesson plans, 0

exercises, and experiences were then constructed to meet this need. Time

slots were provided for visitations to local resource'personnel regarding

community services related to the pre-school program, such,a c9mmunity,medical

. 4

services, mental health services, social welfare, etc. The final construction

of the training package was developed in such a way as to maximize the trainee's

participation and to encourage inter- action between the new Home Advisors

and the training staff.

It is common knowledge that training in a program such as this must be

an n-going process. In order to allow for this., weekly staffings are held

to p oyide time for the review of previous training, exposure to new techniques

and str tegies, and a chance to discuss various problem areas encountered by

the Hom Advisors in the course of their home visits.

2. .
NOTE: We wonder about the advisability Of demanding rigidly prescribed

qualifiCations for would be Home Advisors. Few colleges or

-universities prepare teachers for home intervention or "tight"

accountability in child progress.- Therefore, at this time, and

in this rural area, training must occur.on site. We have

Home Advisors with no degrees, B.A.'s in psychology, child ,

development, Special Education, French; Sociology, Elementary

Education, and an M.A. inFine Arts. Ages run from 20 -54. Life

styles vary from victorianism to avant-garde, but, there is a

cohesiveness - a rich, colorful synthesis of experiences from

which each can draw in the service of child and family.



TITLE:

OBJECTIVE:

Overview of Training Program

DAY: 1

TIME: 8:30-8:45

1

The instructor should give an overview of the training period to
include the objectives and a preyiew of the daily schedules. The
participants should be encouraged to ask questions at any time
during the training,sessions. The lessons are developed in such a
way as to minimize the traditional lecture-centered approach. -.

Instead, they are a sequentially programmed group of exercises,
discussions, and practical'experiences that must be mastered in
order to fulfill the role of a Nome-Advisor.

PROCEDURE: The instructor will preview the training schedule with the Home
Advisors who will follow along with their personal copies of
the schedule,

MATERIAL: Staff Development Manual. ,

ci

. "

EVALUATION:, Discussion.

.r
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TITLE: Slide/Tape "The Marshalltown Project."

DAY:. 1

TIME: 8:45 -9:15

4, OBJECTIVE: To proyide a composite "picture" of the Marshalltown-Project. .

PROCEDifRE: Show slide /tape preseAAtion of "The Marshalltown Project."

Give-MTP slide/tape t8st and discuss resultt.

MATERIAL: Slides

Master tape

.1Wv=i
Two Kodak Caroused projecers

Screen

Audio-Mate 600 Cassette recorder

Overview

Slide/Tape Test

EVALUATION: 1. Completion of "The Marshalltown Ploject" slide/tape test.

2. Complete training critique, p.'170.

3. Discussion."

8
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"THE MARSHALLTOWN PROJECT"

Overview

Research ha&-pointed to the need for greater enrichment, both within the

home and school, to stimulate success. Even though many handicapped children

have' been identified early, parents have no.t had a reliable source to turn

to for help. It is thus essential to design a Home Stimulation program for

pre-school handicapped and edutatiOnally deprived children.

The "Marshilltown Project" is a unifying title used in referenceto-

both the pre - school handicapped and the educationally deprived programs.

The "Marshalltown, Project" serves that portion of Iowa known as Area VI.

This includes Marshall, Poweshiek and Hardin counties and parts of Grundy and

Tama counties. This area encompasses approximately 2440 square miles.

Any handicapped child of pre-school age who lives within Area VI is

eligible for the Marshalltown Project. The term "handicapped" refers to

the mentally retarded, deaf and hard-of-hearing, speech impaired, visually

impaired, physically disabled, learning disabled, and the emotionally disturbed.,,

Also Included in the project are those children whg are educationally

deprived. These children have not had adequate stimulation in the home,

necessary to develop certain skills needed for school success.

The "Marshalltown Project" (a Parent/Child:Home Stimulation program) is

funded through two grants - BEH for Handicapped and Title III for Educationally

deprived.

Referrals to the Marshalltown Project are made by local doctors and

educators, Area VI Special Education Personnel, the Child Development Clinic,

State Services for Crippled Children, County Public Health Nurses, Mental

Health and Social Service Agencies as well as'by direct parental request.

If the referral is made by a professional person or agency, a letter ex-

plaining the program is mailed to the family. If the family does not contact



our office, .a phone call is made in reference to the letter sent, about

their pre-school child. If the parnts express interest,,an appointment

is made to explain the program or assess the child.

Many parents initiate direct referrals, either by telephone or by visit-

ing with a staff member at the office. At this time, the program is discussed

with the parents and plans made for the initial home visit.

A child showing significant developmental defi6its below his chrOnolOgi-
A

cal age in one or more of three skill areas - communication, motor, or social -
r.

is eligible for the program.

Parents of children eligible for the progrdm are presented three orienta-

tion sessions in the home, organized to provide information useful in promoting

child growth. The orientation sessions usually run from one.to two sours each

and such topics are discussed as behavior, cues, reinforcement and record

keeping: .

Parents fill out workbooks and are also encouraged to role-play various

situations in which a child may have difficulty learning a new skill.

Once parents have completed the three unit orientation sessions, they will

be encouraged to attend and participate in, Parent/Child classes sponsored by

"The Marshalltown Project." Group participation and discussion, in a non-
,

threatening atmosphere with other parents who have common problems, will provide

the basis,for these,weekly sessions.

While parents attend the Parent/Child clagses2 their children enjoy games,

toys, story hours, and socialization, in a pre-school playroom provided free of

charge to the parents. Depending upon the number of infants attending the

playroom,. there will average about one sifter to every six children.

10



A Toy Lending Library is available for use and is house in the MarshaN.-

Poweshiek Joint County Pre-school Division building, 507 E. nson, Marshalltown,

Iowa. Staff members and parents who have completed a 12 week Parent/Child

Home,Stimulation course may select from over 3,000 toys. In he event a

prescripticA is left in a home in which a particular toy might be utilized

for skill, development . . .this toy will be checked from the ending Library.

., Curriculum materials in the Mrshalltown Project consist a Behav-
.

ioral Developmental Profile and prescriptions that have been written for each\
.of the 327 behavioral items. These prescriptions are oronized into three

manual and further categorized into three Skill areas: Communicatidh,

'Motor and ;Social. Over 1,500 strategies,are listed. These strategies are

considered-to be optional suggestions or alternatives. Since total emphasis

is on the individual child, and individualized instruction, flexibility is

r
the theme. As these prescriptions are used in working with the children, they

are undergoing Constant revision.

STAFF TRAINING

Three training stages, or sequences, are emphasized to provide a staff

of both professionals and para professionals with a thorough understanding

of the developmental needs of pre-school handicapped and educationally

deprived children.

Stage I. -Pre-service is presented in two phases. Phase (1) is designed

to familiarize, or update, new personnel with program goals, philosophy,

policies and techniques. Some subject areas covered are: learning strategies

and application; curriculum development; child assessment; reinforcement

techniques; recording procedures; prescriptive utilization; referral agencies
.

(available community resources); and, case load evaluation of home visits.



,Phase (2) of pre-service is organized around a practice or "how to" format.,

-Opportunity is provided for intensive practice in use of curriculum.

Individual prescriptions from case studies are written and evaluated through

demonstration; assessment instruments are utilized and data compilations made.

The staff role plays various situations, both previously experienced by senior

staff members or anticipated by individual or group consensus. Such "problem"

areas may be Home Advisor-Parent interactions, Home Advisor-Child relatiynships;

or community agency personnel involvement. Frequent critiques are conducted

to explore the use of reinforcement. Specifically, use of reinforcemen t tech-

niques the staff have practiced among themselves are identified, usefulness. in

behavior maintenance and the importance of systematic application emphasized.

Stage II. On the job traiding (OJT). New staff are assigned, with super-

vision, to their first case load at Pleasant Hill Developmental' Center in

Marshalltown, Here they observe children in daily classroom activities and,

after selecting a target child, begin collecting assessment information. Skill

defidiencies are determined; priority behavioral goals are specified and base-

line data is recorded, Through observation, teacher consultation, parent

conferences, and staffings, relevant reinforcers are agreed upon and "treatment"

is introduced to enhance skill acquisition.

Stage III. The inservice stage of staff training concerns transition

from a totally structured school experience to home visits accompanied by

senior staff members, The new staff member begins to plan the home visit,

write weekly prescriptions and, through weekly case load staffings, analyze

her own efficiency in working with the parents and child'within a home

setting. On going training is promoted through the use of "on site" or

"in home" evalu Lion, periodic qualifier exams, required readings and

weekly staffings

12



The Home Advisor visits the home once, a week for approximately one-

and-a-half hoursduring the first year that the family is involved in the

project. (The second year it will be every other week and the third year

will be once per month). Each visit will be divided into three segments:

Review of past week's progress, demonstration by Home Advisor and planning

for following week,

The review of the'past week's progress'will be made by the parents,

based on the child's daily records. The record form will describe the learn-

ing episode/s to bt conducted, and a. place for daily progres. This form Will

be made out in duplicate, one for the parent to keep for later reference, and

one for the'Home Advisor to utilize in future planning. The demonstration

of the new learning episodes will be carefully described to the parents.

In turn, the parents will conduct the same activity while the Home

Advisor is observing, Planning for the following week will be conducted at
4 .

the end of the visit, The 'parent is and the Home Advisor will discuss, and

decide, what learning episodes will be carried out during the coming week,

and discUss plans,for the next visit. The parents will carry out individually

prescribed learning episodes following the instructions left with the

materials and recordIngthe progress of the child, ntrol factors will be

built into all.learning episodes so that failure is di inished and more

'successes are experienced by children and their p ts< TheHome Advisors

are-able to utilize any of the ancillary personn- that they feel would be

beneficial in trieir home visits.

It will be the responsibiiity of the Home Advisor to complete a weekly

report on each family, describing in a comprehensive manner the learning

episodes conducted, parent problems and child progress. A master file is

maintained on each child...



Various professfbpals are instrumental in offering assistance to the Home

Advisors in a consultdtive,capacity, The Marshall-Poweshiek Joint County System

has art excellent staff\of School Psychologists, Speech and Hearing Clinicians,

an fAucational'Strategi t, a Media Specialist and consultants in the areas-of

pre-school education, mental retardation and learning disabilities. These

professionals are often a kedto assist in planning strategies for children

with specific problems- :

4 O.

School Psychologists a (1SPeeer Clinicians from the other counties in Area

VI are also utilized 'for con ultation about referrals from their location..

Maby professional people hel' in many.ways.to provide the best program for each

child in.the Marshalltown Pro ect,

.The Advisory Council meet on a monthly basis during the first year of

the project, "The, primary funct ons of the advisory council is to develop a

comprehensive network of coopera ion and coordination of activities for pre-

school children; to help disseminate information about the project; to proide

staff of the project with current 'nformation about the resources available

within the,community and to aid in eferral rand recruitment'procedures.



"MARSHA.LLTOWN PROJECT SLIDE /TAPE TEST"

CIRCLE. THE CORRECT ANSWER:

T F 1. Kindergarten age is sufficiently early in the child's life
. to diagnose his special needs.

T F 2. Referrals to the "Marshalltown Project" are accepted only
from professionals in the areas of child-development, health,
or education.

3. Parents in the program are expected to conduct learning
episodes with their -child daily and record their progress
on a graph.

T F . 4. The "Marshalltown Project" serves only families in the
lower-socio-economic bracket.

T F 5.. A Home Advisor will attempt to work with a needy child,
regardless of whether'the parent expresses interest and
willingness to cooperate.

T F 6. The "Marshalltown Project" is non-profit and publicaly
funded.

T F4 7. An enriching Kindergarten.setting is likely to compensate
for what a child has missed in a stimulus-deprived home, so
that he can compete equally and achieve readily.

T F 8, Home Advisors must have professional training in Child
Development, Special Education or Psychology.

COMPLETION:

1. The two broadly defined types of childreri which the "Marshalltown

Project" serves are: end

2. The prime objective of the "Marshalltown Project" is:

3. List at least three types of handicapping conditions which eligible

children might display:
11.
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4. How is the content of a home visit structured? That_is: What definite

steps or activity segments does the Advisor plan for each visit?

5. Various professionals, instrumental in offering assistance to the Home Ad-

visors, in a consultative capacity, are provided by:

6. The three skill areas which the DevelOpmentaf Profile measures, are:

and,

7. List at least one function of the Advisory Council:

r

A Behavioral Prescription is comparable to a Medical prescriptiqPin that -

Control factors will be'built into all learning episodes in order that a

minimum of is

experienced by a child or his parents.

10., A maximum numbey4Of experiences are

desired for botWchild and parent,

16
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TITLE: Standardized Assessment Procedures.

DAY: 1

TIME: 9:15-9:45

OBJECTIVE: To stress the need for close adherence to directions given by
test authors for the correct administration and scoring of an
assessment instrument.

PROCEDURE: The instructor or a school psychologist should give the
presentation to be followed by discussion.

MATERIAL: The presentation entitled: "Standardized Assessment Procedures"

vilfr

v.

-EVALUATION: 1. Complete training critique, p. 170.

2. Discussion.

17



STANDARDIZED ASSESSMENT PROCEDURES

As a Home Advisor, you will,be called upon to administer, score, or

interpret some standardized tests. By standardized, we mean a uniformity

of procedure in the administration and scoring of the evaluation instrument.

Enough stress cannot be placed on the need for a cldse adherence to the .

directions given by the test authors for the correct administration and

scoring of the instrument.

Only with a valid and reliable administration of the particular assess-
,

ment fool can scores obtained by different individuals be comparable. In

order to'provide for uniformity in testing situations, the authors of the

assessment tools you will use have provided detailed directions for the

administration and scoring of each test. These-directions concerning the

standardization include the test materials employed,, time limits allowed for

completion of various segments of the .evaluation, oral instructions to be

given'to the subjects, methods of demonstration, the physical layout of the

testing situation, and methods to develop rapport and to handle various

questiohs and inquiries by the. subjects. Instructions may also be given

concerning the rate of speaking to be used by.the examiner, the tone of.

voice, inflections; pauses, and faciaT expressions. When you become

thoroughly familiar with an assessment toolsed consistently adhere to

correct methods of administration and scoring, there will be consistent

scoring of a given subject (reliability) and there will also be the likeli-

hood of the test measuring what it purports to measure (validity).

. PROBLEMS OF TEST ADMINISTRATION

A most important requirementfor good testing is advance preparation.

This eliminates the possibility of emergencies arising during the testing

'situation,
19;
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One should make attempts to foresee any emergencies that may occur and

should be.prepared for these so as not be caught off guard. Only.in this way

can uniform procedures be assured. Advance preparation cfor the administration

of a diagnostic tool include:

A.- The,memorization of the verbal instructions utilized in a given test..

B. Familiarity, or memorization, with the evaluation procedures helps

prevent misreading and hesitation as well as providing chances for a

more natural, informal manner during the test administration.

C. One should also have the test materials prepared in advance of the
0

actual administration. Such preparation may involve the actual layout

.of the necessary materials to facilitate subsequefit use of the materials

with a minimum search or fumbling. When working with a pre-school

child, the materials should generally be placed. on a chair near the

testing table so that they are within'easy reach of the examiner, but

are not within sight of the child or within his grasp.

The standardized procedures apply not only to verbal instructions, timing,

and materials, but also to the testing environment. One should make all

attempts to ensure that the room in'which the evaluation will be conducted is

adequately lighted and free from, undue noise and distration. Although this will

be rather difficult to obtain in many of the homes, it will still be the

responsibility of the examiner to ensure that siblings, pets, and unnecessary

adult figures are out of the room so as not to be a distracting, interfering

influence on the child. When the distractible stimuli are impossible to

eliminate, the table used for testing should be situated in such a way that the

child faces the examiner with the distracting stimuli behind the, child, thus

affording the child a better oppbrtunity to concentrate on the tasks at hand.

Special attempts should be made to prevent interruptions during the test as the

20



child may be working on a timed item, wherein an interruption may distract

him, thus unduly jeopardizing his chances of successfully accomplishing the

given task. It is extremely important to realize the extent to which testing

conditions may influence scores. Even apparently minor aspects of the testing
. .

situation may appreciably alter performance, particularly when working with a

young child, who because of his age, is highly susceptible to distractions.

RAPPORT
Rapport refers to an.examiner's efforts to arouse the subject's interest .

in the test, to elicit the subject's cooperatiion, and to ensure that he follows

the standard test instructions. The assessment tools you will qtilize have been

standardized on a group of children who have been given instructions for care-

ful concentration on a given task and who have put forth their best effort to

perform well. "Thus, it becomes your responsibility to ensure that.the child

is properly motivated and interested in the evaluation if you are to sure

the accuracy of the test results.

Specific techniques for establishing rapport vary with the nature of the'

test and with the age and other characteristics of the subjects. In working

with pre-school children, one must consider their shyness with strangers,

their distractibility, and possible negativism. A friendly, cheerful and

,

relaxed manner on the part of the'examiner helps to reassure the child. The

shy, timid child needs more preliminary time to become familiar with his

surroundings. For this reason, it is better for the examiner not to be too

demonstrative at the onset, but rather .to wait until the child is ready to

make the first contact. test periods should be brief, and the tasks should
/Pr

be presented to the child as-a game and his curiosity aroused before each

new task is introduced. A certain flexibility of procedure is necessary

I

at this age levd1, because of possible refusals, Toss of interest, or other



manifestations of negativis7 The game appeal is the most effective way of

arousing,interest in the pre-school age child. It is important not to

simultaneously manipulate materials and give oral commands as ayoung and/or

distractible child may attend only to the material or the command thus becoming

confused as to what is expected of him.

It should be borne in mind that every test presents an implied threat to

the individual's prestige. Some reassurance should, therefore, be given at the

onset that no one -si,expected to finish or
4
tdAet all of the items correct.

The individual might otherwise experience a'sense of failure as he finds that

he i\unable to finish every part of the test within the time allowed. If you

should find yourself in the predicament inwhte the initial items administered

are doo difficult for the child and subsequently he becomes-negative toward

?rther testing, you might attempt the adMinistration of items that you know

are easily within the child's abitity to successfully accomplish and then

increase your level of demand until a
4

ceiling is achieved.

The remainder of this segment of your in-service training will be devoted

to your familiarization with the administration and scoring procedures used

in the Marshalltown Behavioral Developmental Profile and in the Alpern-
.

-Boll Developmental Profile.



DAY.: 1

TIME: 9:45-11:30

TITLE: The "Marshalltown Behavioral Developmental Profile.

OBJECTIVE: The trainees will familiarize themselves with the Marshalltown
Behavioral Developmental Profile and score a hypothetical cOe
study with 95% accuracy.

PROCEDURE: The instructor will explain and discuss the following areas of the
Marshalltown Behavioral Developmental Profile:

1. Purpose - page'l of the profile.
2. Rationale. - page 2 of the profile.
3. Use 7: page 3 orthe profile.
4. Scoring procedures for the Marshalltown Developmental Profile.
5. The score sheet.
6. Computation table.

"Case study" score sheets will be given each trainee. The first'
practice score sheet.(Herkimer), will be scored by, the instructor
on an overlay. The second and third practice sheets will be
scored 4 the trainees with instructor assistance.

MATERIAL: Marshalltown BehavioralDevelopmental Profile.
Practice score sheets (Herkimer, Dilbert, and Sebastian).
Computation table.

. Sample blow-up of score results (score sheet summation).

EVALUATION: 1. The trainees will score Sebastian score sheet with 95%
accuracy,

2. Complete training critique, p. 170.

3. Discussion.

23



SCORING PROCEDURES FOR MARSHALLTOWN BEHAVIORAL DEVELOPMENTAL PROFILE

Use score sheet to record items passed orrfailed. Indicate passing

with (+) and failing with (0).

Maintaining rapport is a necessity, but once the child-begins to

cooperate, interest can usually be maintained by quickly moving along from

one task to.the next. Materials should be carefully organized.sothat the

child does not lose interest while the examiner gropes for the appropriate

toy or profile item.

Questions or tasks, other than memory items, may be repeated or attempted

as many times as is realistically necessary to elicit a response..

When asking a child to repeat digits do not group the numbers in any

way. Say-them in a monotonous manner at the rate of one per second.

Administration of the profile is not timed and if the child's interest

and cooperation cannot be maintained, it may be necessary to ;top and continue

.at a later time.

Testing conditions.should be considered. If distractions are too great,

find another place.

-Mothers, or others, can be present, but they should not be allowed to

give the child cues.

If a response is wrong, do not repeat the question or task or show that

it is wrong by waiting for another response. Examiliers should be alert to

possible misunderstanding of directions or faults in hearing or indistinct

speech.

Evaluation in each category should start with tasks the child' can

successfully do. Two 'age segments should be completed without error by the

child, to establish,a double basal. Evaluation should proceed until the

child experiences failure for two consecutive age segments to establish a

25
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double ceiling.

The Profile is grouped by one-month'segments through the first twelve

months of age; three-month segments from 12 months through 24 months; six-month

segments from 24 tlwough 36 months and twelve -month segments from 36 through

72 months. The vali-le of each item is dependent upon the number of items in

each age segment. Example: At age 18 to 21 months, there are two items in

communication; hence, each correct or passed item is worth 1.50 months

1.5 months). Im the same age segment, motor has 5 items with a value
(2 items 13 months.

of .60 each .60 months). In social there are 7 items
(5items 13 months

.43 months).
(7 items 13 months

To eliminate the need for multiplying the number correct by the value

attributed to each particular item, a computation table is included.

The number of correct items is'represented vertically and the value of

each item is represented horizontally.

To compute total credit for a particular category, add the value of the

correcir in each age segment to the basal age. Either the score or an

equivalency age canbe used for eligibility determinants and/or priority

comparisons..

29
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Fztm XVII MARSHALLTOWN BEHAVIORAL DEVELOPMENT' PROFILE SCORE SHEET

CHILD'S NAME:

PARENT'S NAME:

PHONE:

ADDRESS:

EXAMINER:

SEX: DATE:

BIRTHDATE:

CA:

CITY:

COMM MOTOR MOTOR
.1

SOCIAL

0 - 1 msntns

2-1

(1.00) ,(1 00)

1 -2

1 3

1 4

2.16

2.17

(.20)

- 1 months

t - 2 months 1.11

2.2

2,3

( -33) (.50)

2 -'3 months

1 5 2 4

1.6 2,5

(.50) (°5O)

3 - 4 months

1.7

(1.00)

4 - 5 months

1 8

1.9

(.50). (.25)

(1,00)

2.18
2.19

2.20

(.33)

7 - 8 months

3.3

3.4

3.5

3.6'

3 /

3,8

3.9

3.10

( - 13)

MOTOR SOCIAL

10 . nonths

1.20

1.21

("50)

2.32

2.33
2.34

(.33)

11 - 12 months

1.12 2.21

1,13+ 2,22

1,14 4.

(.33) (.50)

X
8 - 9 month

3.11

3.12
3.13

(,33)

1

1.15 2.23
E,16 4. 2.24
1.1/ 41, 2.25

(,33) ( 3.3)

3.14
3.15---

(-50)

1.22
1,23

2.35
2.36
2.37
2.38
2.39

2.40

(.50) (.17)

12 - 15 month

3.18
3.19
3.20
3.21

(.25)

3.22

3.23
3.24
3.25

3.26
3.27

.17)

1.24 0 41 3.28

1,25 f) 2. 3.29 "
1.26 4) 2.4 3.30
1.27.A2 2. 4
1,28 g) 2 5

2 46

---D maiLe
c alLs.44

.(.60) 50) (1.00)

15 - 1 months.

9 10 months

5 - 6 months

1.10

(1.00)

3,1

3.2

-SO)

1.18
1.19

(.50)

1..26

2.2/

2,28
2.29

x2.30

3.16

3,17

(.17) (150)

30

1.29 4) 2, 7

1.30_12 8

1.31 g) .49

2.50
2.51
2.52
2.53
2.54
2.55

(.33)

3.31

3.32
3.33
3.34
3.35
3.36

3.37
3.38

3.39



COMM. MOTOR SOCIAL COMM. MOTOR I SOCIAL COIN. 2'fOTOR SOCIAL

15 18 months 30 - 36 months 48 - 60 months

3.40 1.49

1.50
1.51
1.52
1.53

2.82 3.60

3.61
3.62

1.67 2.96

2.97

2.98

2.99
2.100
2.101
2.102
2.103

(1.50)

3.98
3.41 2.83 1.68 3.99
3.42 2.84 1.69 3.100

(.25)-

2.85 3.63 1.70 3.101
2.86- 3.64 1.71 3.102

18 - 21 months
1.54
1.55

2.87 3.65 1.72 3.103
2.88
2.89--

3.66 1.73 3.104

1.32 2.56 3.43
1.56 3.67 1,74 3.105
1.57 2.90 3.68 1.75 3.106

1.33 2.57 3.44
3.45

1.58

(.67)

3:69 1.76 3.107

1.50)

2.58 1.59 `3.70 1.77 3.108
2.59 3,46 1.60 3.71 1.78 3.109
2.60 3.47 3.72 1.79 3.110

(.60)

3.48 3.73 1.80 3.111
3.49 3.74 1.81

(.86)

(.43)-

3.75 1.82
3.76

(.75)

(.35)

21 - 24 months

60 - 72 months1.34 2.411 3.50
(.50)

36 - 48 months1.35 2.62 3.51
1.83 2.104 3.1121.36 2.63 3.52

1.61 2.91 3.771.37 2.64 3.53 1.84 2.105 .3.113

(.75)

2.65 3.54 1.62 2.92 3.78 1.85 2.106 3.114

2.66 3.55 1.63 2.93 3.79 1.86 2.107 3.115_

2.67

f (.50)

1.64 2:94 3.80 1.87 2.108 3.116_

2.68 1.65 41.95 3.81 1.88
1.89

2.109, 3.117

2.69 1.66
,

3.82 2.110

2.70 3.83' 1.90 2.111

2.71 3.84 1.91 2.112

2.72 3.85 1.92 2.113

2.73 3.86 1.93 2.114

(.23)

3.87

1.09)

2.115

3.88 2.116

3.89 2.117

3.90

.86) (2.00)

3.91

24 - 30 months
3.92

3.93

1.38 2.74 3.56
3.94
3.95

1.39 2.75 3.57
3.961.40 2.76 3.58
3.97

1.41 2.77 3.59
1.42, 2.78
1.43 2,79

1.44 2.80
1.45 2.81 A A S

1.46

1.47
1.48 CA 'X

(.55) (.75) (1.50)
Ir

(2,00) (2.40) (.57).
./1/. 28,a

4.:
, I



Form XVII MARSHALLTOWN BEHAVIORAL.4'DEVELOPMENT PROFILE SCORE SHEET

CHILD'S NAME: Herkimer Humperdinck

PARENT'S NAMES: Oliva & Wolfram

PHONE: 2-3456 EXAMINER: WC

ADDRESS: 789 Ldvelace Lane

SEX: DATE: 73-12-15

BIRTHDATE: 69-8-10

CA:

CITY: Happysvi 11 e

COMM MOTOR SOCIAL COMM. MOTOR i SOCIAL COMM. MOTOR SOCIAL

0 - 1 months 2.16 10 - 11 months

1.1 . 2.1
2-17

1.20 2.32 3.1
(.2

(1.00) (1.00)

1.21 2.33 3.19

2.34 3.20
onhs 3.21

1 - 2 months 1.11 2,18 3.3

(.50) (.33) (.25)
1.2 2.2

.

2.19 3.4
2,20 3,5

1,3 2.3

(.33)

3.6 11 - 12 months1.4

(.50)

3,7
1.22:

(.33)

2.35 3.223..8

3.9 1.23 2.36 3:23

3.10

(.50)

2.37 3.24

(.13)

2.38 3.25

2 - 3 months

Lop)

2.39 3.26
2.40 3.27

1.5 2,4 .

_

(.17) (.17)

1.6 2,5 7 - 8 months

. (.50) (-59)
1.12 2.21 '3.11

12 - 15 months1.13 2.22 3.12
3 = 4 months 1.14 3.13 .

.__

1.24 2.41 3.28

(.33)

.

(-50) (.33)

1-7 ,2.6
1.25 2.42. 3.29
1.26 2.43 3.30

(1.00)

(1.00)

2,7 1.27 2.44
2.8

8 - 9 months
1.28 2.45'

(.33)

2.46

1.15 2.23 3.14

(.60) (.50)

1.16 2.24 3.15
4- 5 m s 1.1i-7 2.25

1.8 -2,9

(.33) (,33)

15 - 18 months1.9

(.50)

2.10

(,50) 1.29 2.47 3.312,11

2,12,
9 - 10 months 1.30

.

2.48 3.32

(.25)

1.31 2.49 3.33
1.18 2.26 3.16

.

(1.00)

.2.50 . 3.34
1,19 2.27 3.17 2.51

2.52
3.35

5 - 6 months - 2,28

(.50)

3.36

1,10 2.13 3.1

2.29 2.53
2.54

3.37
.30 3.38

2.14 3.2 .31 2.55 3.39
2.15

(.50) (.17) (-33)(,00)
......_

(,50)

OM It '10
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Form XVII MARSHALLTOWN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET

ICHILD'S NAME: INIEN:Iwt Pa art SEX: /7) DATE: 72ar lI 10

PARENT'S NAMES: Di ilinghtun POr4hi..
PHONE: ia-Aa...a EXAMINER: LAJ.C.

BIRTHDATE: 6e
CA:,

ADDRESS'. 3mhaiatilhiaal

COMM
se- 0 - 1 ErMILhS

MOTOR COMM. MOTOR SOCIAL

(1.00), (1.06)

1 2 months

22
2.3

(.33) (.50)

2 - 3 months

1.5 2.4

1.6 2.5

1.50 ( 50)

3 - 4 months

216
2 17

(,.ao)
- 7 months

(1.00)

2.18
2.19

2 20

3 3

3.4

3 b (.50)

10 - 11 months

1.20
1.21

36
3 /

3.8

3,9

3.10

(.33) I (.13)

2.32

2.33
2.34

,(.33)

3.18

3.19
3.20
3.21

(.25)

11 - 12 months

1 - 8 month

1 -1

(1.00)

4-- 5 months

1.8 .

1.9

22.627
L8

(.33)

2.21

222

(.33) (.50)

3.11

3.12
3.13

8 - 9 months

1.22 2.35
2.36

2.37
2.38
2.39
2.40

3.22

3.23
3.24

3.25

3.26
3.27

'..50) (.17) (AI)

12 -.15 menth .

1.24 2.41
'1.25 2.42
1.26 2.43

(.33) 1.27 2.44
1.28 2.45

2.46

(.50)

.2-9

2 10
2 11
2,12

(.25)

1.15 12,23
1.16 2.24
LI/ -2.25'

(.33)

S - 6 months

1.10 2.13
2.4
2.15

(1.00)

3,1

3.2

(.b0)

3.14

3.15 ,

( 33) .(. 50)

10 mont

2.26 '3.16

2 27 , 3.17
2.28
2.29-

2.30
2.31.

(.50) l't.(44,17)

ti

(.60) (.50)

3.28

3.29
3.30

(1.00)

15 18 months

.50)

1.29

1.30
1.31

(1.00)

2.47

2.48
2.49

2.50
2.51
2%52

2.53
2.54

2,55

(.33)

3.31

3.32

3.33

3.34
3.35

3.36

3.37

3.38

3.39



COMM.

DILBERT PARFART

MOTOR SOCIAL COMM. MOTOR I SOCIAL CO2. I MOTOR SOCIAL

15 - 18 months 30 - .36 months 48 - 60 months

3.40
3.41
3.42

(.25)

18 - 21 months

1.32
1.33

41.

(1.50)

2.56
-2,57
2.58
2.59
2.60

(.60)

3.43
3.44
3.45
3 46
3.47
3.48
3.49

(.43)

21 - 24 months

1.34
1.35
1.36
1,37

( . 75 )

2;61_A-_
2.62 +
2.63__+_
2.64_±
2,65
2.66 4-
2.67 -f-

2.69 4.
2,70 +
2.71 4-
2,12 4-
2.73

(.23)

3.50
3.51
3.52
3.b3
3.54
3.55

5 0)

1.49 ±
1.50 4.
1.51._±_
1-52
1.53 4-
1.54_j
1.55 +
1.56. +
1.57 +
1.58
1.59 4-
1,60 +

(.50)

2 823-- 3.60± 11 -67*
2 83 0 361 4. i 1 68 0
2.84+: 3-6-2 4. 1,69 4.
2.85 0 3,63 4 1.70_4_
2,86 o 3.64 +. 1.71
2187 +__ 3 65+ 1.72
2.88 4., 3.66 4.. 1,73_0_
2.89_0__, 3.67 4- 1,74 0
2.90 o 3.68 f , 1-75 o

3.69 + 1.76 4.
3.70 4. 1.77 ±_.
3(71_4 1.78_±.
3.72 + 1.79 ..f.
3.73 +. 1.80 a
3.74. 4. 1,8L 4.
3.15 _41 1.82 0
3,76 .1-

(.67) (-J5)

2.96 Co 3.98
2,97 0 3.99
2.98 * 3.1000 f

2.99 el, 3.101_a_
2.100 0 3.102
2.101 3.103_0_
2.102 3.104__÷
2.103 Q, 3,105 0

3.106_a_
3,107_4_

3.109 4.
3.110 0
3.111 a

.75) I (1,50) (.86)

24 - 30 months 4'

1.38
1.39
1.40
1.41
1.42
1.43
1.44

-1,45
1.46
1.47
1.48

(.55)

2.74 +
2.75 +-
2,76_4_
2.7/ +

2.80
2.81 -

( 75)

3.56
3.57
3.58
3.59

', 36 - 48 months

60 72- months

1.61 -{-
1.62 4.,
1.63 4.
1.64 +
1.65 4-
1.66 4-

I2,91 0 4-3-77 +.
2.92 4- 3,78_3.
2.93 a /.3.79 ÷
2.94 0 3 80 4.
2.95...-{- 3 81 4

3.82_4-
'3,83 .4-
3.84 ..
3.85 -
3.86 +
3.87 ÷
3.88 4.
3,89 ..."...

3,90 -1.
3.91 4-
3.92 +-
3.93 ...!..

3.94 -f-

3-95 -1{-

3 . 9 6 .t...
3.97 1.-

1 83 .4-

1.84 o
1.85 .4.
1.86
1.87 r7
1.88 el
1.89
1.90+
1 . 91.
.1.92 +
1.93 -f

(1.09)
A S A A

2.104 C)
2.105 0
2.106-0
2.107 4),
2.108 +
2.109 a
2.1100_
2.111 0
2.112
2,113 a
2.114 0
2,115 4-

2.116 0
2.117 0

3.112 4`
3.113 et
3.114 0
3.1154.
3.116 c,
3,117 6,

(.86) (2.00) ./

SEE APPENDIX
..1



Form XVII MARSHALLTOWN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET

CHILD'S NAME: Scimcsitiall Cr",kshoulke: SEX: rn DATE: 73-4.-2,1

-PARENT'S NAMES:fxrusjutit BIRTHDATE: 7P 5-3
PHONE: 0-0600 EXAMINER: 7rL.C. CA:

252±1020-.-1,0tv

COMM

CITY: marshaili

0 - 1 moatns

1-1 2.1

( 1. 00 )
- 7 months

- 2 months

2.

2.3

(.33) (.50)

2 - 3 months

1.5 2.4

1.6 2.5

(.50) (50)

- 4 months

(1.00)

2.18

2.19

2.20

(-33)

3.4

3 5,

3.6

3 7

3.8

3.9

3,10

-13)

COMM.

10 - 11 months

1.201_
1<21

(.50)

2.32

2.33

2.34 3.20 4.-

3.21 it-,

(.33) .25)

11 12 months

/ - 8 months

1.1 2.6 -
2.7

2.8

(1,00) (.33)

4 - 5 months

1.12

1-13
1,14

(.33)

2.21 3.11

2,22 3.12

3.13

(.50) (.33)

8 - 9 months

1.8 2.9

1.9 2,10
2,11

2.12

.(-50) (.25)

1.15 2.23 3.14
1.16 2.24 3.15
1.17 2.25

(.33) (.33) (50)

1.22 1.

1.23 I'

(.50)

2.35
2.36

2.37
2.38
2.39
2.40.

(.17)

3.22 -F

3.23AL

3.25_±
3.26 4.

3.,27 4-

12 - 15 month.

.1.24 f
1.25 4.

1.26 t
1.21

1.28 o

2.42

2.43 .1.

2.44 +
2.45 +
2.46 1.

3.28 {-

3.29
3.30 0

(.60) (.50) (1.00)

15 - 18 months

9 - 10 months

5 - 6 months

2,13

24'14

2.15

2.26

2 2/

2.28

2.29
2.30
2.31

.3.16

3.17

__(.21)..47"-(.17)316(.50)

1.29 4. 2.47 3°31
1.30 0 2.48 4. 3.32

1.31 4. 2.49 4-
3.34__÷

2.51 .f- 3.35 n
2.52 t 3.36 0
2.53 4., 3.37 4-
2.54_lt 3.38_1E.

2.55 1. 3.39 4-

(1.00) (.33)



SEBAStIAN CROOKSHANK- ,

01114. MOTOR I SOCIAL cdmm. _moToli SOCIAL COMM, , MOTOR SOCIAL

15 - 18 months 30 - 36 months 48 - 60 months

3.40_±._

3.41 4,

3.42_±

(.25)

18 21 -Mcinths

1.32 0

1.50)

2.56 _g_

2.59 4.

2.60

(.60)

1.43

3 . 4 4

3.45 4.

3.47 0
. 3.48 e

3.49 ÷

(.43)'

21 '- 24 months

1.35 0
1.38_2_

1.37_10_

(.75)

2.61 4 3,50 0
2,62.0- 3.51 0
2.63 0 3.52 c)
2.64._±. 3.530 1,61 G7

2.65_2. 3.540 1.62 a
2.68_2_ 3.55 0 1.63 c,

1.64_12t.

2.68.41. 1.652_
2.69 1.66_12_

2,70

2.71 0
2.72 +

1.491._

1-50_00-
1,511_
1-52 0

2,82_2
2 83_10_

2.84 0
2.85._n_

1.53_2_ 2.86A
1-54._AL 2,87 6
1.55.J2_ 2.88 *
1.58_2_ 2.89 0

2.90 Q
1.58_2,
1.59 0
1.60 0

(.50) 1

3.76

310
3 61 .

3.62

3.63---
3.64
3.65iL
3,66

3.6,7.1,-

3.68

3.69
3.767.-
3,71
3,72

3.73 ,

3.74
3.75

(.67) (,35)

1.67_12_

1v68 0
1.69_2_
1.10 t

-1,74_

1-75-411-
1.76 0

1.80_2_
1,81 0
1.82 0

(.75)

206
2.97

2.98
2.99

-2.101
-2.102
2.103

(1.50)

3.98
3.99
3.100

3.101
3.102
3.103

3.104
3.105
3.106

3.107
3.108
3.109
3.110

3.111

(.86)

36 - '48 months_

60 - 72 months

(23) .50)

'24 -4 30 months

1.38 0
1.39

1.41

1, 42._÷.
1.43
1.44 r)

1.45_0_
1.46_0_
L.47

1.48_0_

(.55)

2.74 #
2.75.
2,76 p
2,77_12_

2.78 O
2,79 #
2.80 0

2.81

(45)

3.56.6
3.57 0
3.58 0

(1.50) (2,

2:91J2_
2.92j2..

2.93 0
2.94 6
2.95

3.77

3,78

3.79
3.80
3,81

3.82
3.83

3.84
3,85
3.86

3,87
3,88

3.89

3.90
3,91

3.92
3,93

3.94
3,95

3.96

3.97

07).

1.83
1.84

1.85
1.86
1.87
1.88

La9
1 -90

1.91

1.93

(1.09)

2.104 3.112 I

2.105 3.113_
2.106 3.114

2.107 3.115 I

2.108 3.116

2.109 3.117
2.110
2.111

2.112
2.113
2.114

2.115
2.116

2.117

(.86)
A S A A

(2.00)
S

CA S X

"t SEE APPENDIX' .
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SCORE SHEET'SUMMATION,

/Ages (a) areexpressed: Year = month (3-6)

Scores (s) are ages expressed in months (42)

t.

Lommunication motor > . .bociai

Age .Age . Age-- 9-

..1,

. ,

Communication .. Motor Social
.

Score Score Score'

A S A S rA S

..

..

,

2 - 8 '32
, 44

,,

3 -2 38

, i..
.

. ..,

_
CA . - S , 10 ....

.

....

. .

. .

3 - 6 42 38
.

.
.

... - 4

.,

I.onoloigkal Mean P

Age Age ,

Chronological Mean

Score - . Score .....

Mean age scores) is 'computed by dividing the sum of the 3 categorical

scores (Communication, Motor, Sobial) by:3.
s,,

* The lower right hand box is used to shot; lag or slain differeritia.ls .

'between categorical scores and chronological score.
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t4
' TITLE: The Marshalltown Profile TeS=t4Kit

I
1

DAY: 1

1W0-12:06,

r 44 4
OBJECTIVE: The trainees will familiarize themselves withthe test kitand its

use. in relation to the profill It Shouldtbe emphasized that
additiodal practice will be needed prior to on the job use. .

.. .:
. ,

,

.0

PROCEDURE: Form small AcIP.'"i--and ptavidg each group'with atest it and'
inventory of test kit items. Have the group check the contents

. of their kits against the inventory, GO through the profile
and match kit ite* and Orofile.items., Marginal notations may
be made in each individual's profile atthis'time.

MATERIAL: Test kit,
Test kit inventory. .

Marshalltown Behavioral Developmeatel Profile

EVALUATION: 1, CoMplete training critique p. 171,

2, Discussion.

37
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MARSHALLTOWN PROFILE TEST KIT INVENTORY

,

Action cards (6)`3 1/2" x 3 1/2" - Colored picture's showing child kicking,

-sleeping, sitting, running, eating, arikwriting.

Ball - 4 inch diameter.

Beads & String - 1 1/2" wooden beads. St Ong with plasticized tip.

Blocks (12) - 1 1/4" wooden, blocks. Used for building, counting, and

tactual discrimination, hard.

Book (1) - 8.x 10" with easily identifiablepictures of common objects.

Bottle & Object - 1" mouth with raisin or other small object inside.

Circles & Squares - 3" - 2 each in red, blue and green. Used for matching

colors, color ide ification and form identification.

Clay (Rolls, pounds & squeezes).

cotton ball (Tactual disdrimination, soft).

Crayon (8) - Large kindergarten size.

Doll - 8" with easily distinguishable body parts.

Form Board - Circle, square and triangle, similar to that.,used in Binet..

Heavy & Light'Objects - 2" film strip cans, identical in appearance, 1

empty - 1 filled with
,plaster.

Jump Rope. .

Manual and score sheets.

Money - Penny,'nickel and dime.

Nested Cups - 5 graduated sizes.

Objects (5) - Cup, plate, watch, spoon, pencil.

Paper - Unitn6d, 8 1/2 x 11.

le Pegboard & Pegs - 6 x 6" board, 25 holes, easy grip pegs.

Pencil -,Large kindergarten type."

89



1

Reinfortement - M M's, suckers, etc.

Sandpiper Circle -7-.*Tattual discrimination, rough.

Scissors 7 Blunt tip.

Stacking toy - 6 graduated size,rings.

Straw ;- for drinking.

Tinker Toys (8 items) - assemble simple toy.'

Two halves' of circle - 3" Tagboard circle.

Walking strips (2). - 5' long, 2" wide (oil cloth).

te

ay.

)

4'.

4
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DAY: T

TIME: 1;00-1:15

TITLE: Behavioral Prescription Guides

OBJECTIVE: To introduce the new Home Advisors to the three manuals, used
in conjunction with the Marshalltown Developmental Profile and
to teach them how to locate the prescription associated with
its corresponding item on the Marshalltown Developmental
Profile:

PROCEDURE: The instructor will introduce the three prescription manuals and
show how they relate to the items appearing on the Marshalltown : .

Developmental Profile. Jhe various parts of a prescription
will be discussed.

MATERIAL: Marshalltown Behavioral Developmental Profile.
Manual IIa Communication
Manual IIb Motor
Manual IIc Social

EVALUATION: 1. Each Home Advisor will be given three items^on the
Marshalltown Developmental Profile that a child hypo-
thetically failed. Each Advisor will locate the correct
prescription for each of the three test items With 100%
accuracy.



1 -

4

DAY: I

TIME: 1:15,3:16

.1-161 to write behaVioral prescriptions: Practice writing and
. : graphing, 0'

OBJECTIVE:

PROCEDURE:

MATERIAL:

To ddvelop in each new Home Adviior the ability to deterMine
'areas of .child need, through the use of the Marshalltown Profile,
and td,write-prescriptions for development of'these skills.- The
prescriptiOnswill facilqate counting andAraphic recording of
behaviar,

.,

utilizeA discussion of the objective will t the following sequence
of events: a lecture defining and describing each segment of
the prescription.to be followed by-a demonstration by an ,

experienced staff member. Traineef.will ,be allowed time to
practice writing prescriptions using, sample'prescriptions and will
be aided, by Staff membersi Trainees Will then pair up to role ploy
and write a prescription to submit'for'evalUation.

.

Narrative
Outline:, Prescriptive components
Three "case study" packets (I-Herkimer, I-Dilbert, III-Sebastian).

a. Score sheet
.

b. Prescriptive guide sample
c. Practice prescription
d. Sample prescription

EVALUATION: 1. Submit completed prescriptions developed from role playing.
Prescription must be one which can be grAphed in terms of a
measurable behavior. It must include a behavioral objective
number and appropriate cues,,directions, reinforcement, and
criteria.

2. Complete training critique p. 171.

3. Discussion.

#



WRITING BEHAVIORAL PRESCRIPTIONS: GRAPHING

I, Refer to behavioral prescription f6rm #

II. Explain form. Child: Last name, first name, middle initial.

Home AdviSor:' Last name, first initial: Date:- Date prescription

written to date Home Advisor re- visits and records progress. Profile

number: Number taken from Marshalltown,Behavioral Profile. Behavioral

Objective. Number: Number taken from the appropriate prescriptive guide

manual. If appropriate, re-write the Behavioral Objective directly from

prescriptive guide manual; if the task can be more precisely stated in

terms of observation and frequency or occurrence of behavior, by all

means do so.

On the graph the hash marks on the extreme left vertical axis, or

ordinate, are used to indicate the number of times a selected task or

behavior may occur per day over a period of one week. There is room"
to number a possible twenty successes but, generally, a much lower

numbering sequence will be used. The dotted vertical lines are

designated for- pre and post testing of a desired skill. They are

referred to as- baseline and postline measures. The unbroken vertical

lines represent each day of the week and will be identified by the

Home. Advisor placing tilt first letter of the appropriate day along the

bottom of the graph starting on the first day of the visit.

The M-F symbols at the top of each week'day line represent mother-father.

Which ever parent spends the most time working with the child will be

identified by circling the appropriate symbol. Number of successes

per day will be recorded by plaCing a dot on the vertical day line at

right 'angles to, or directly across from the "success" number.

43.



III. There are four basic components which comprise the body'of

presOriptive writing. The narrative begins after Behavior'Objectives

(B.O.).

The compon6nts are:

1. Cue: A cue represents any environmental prompt which

will influence, "trigger", or move the child to action.

It can be visual, auditory, physfCal, etc.. Generally,

the more parsimonious or concise a verbal cue can be

presented, the more efficient it will be. Example:

"Brush teeth" or "Brush" will generally be much more

relevant than "Now, honey, L want you to go to the

bathroom, get your toothbrush and toothpaste, turn on

the cold water, etc., etc.-." Depending upon the child's

disability, cues or prompts relating to all senses should

be considered. A'blind child, for example, may respond

to olfactory cues, or auditory, since he obviously cannot

be prompted with visual. cue.-

IV. Directions are broken into (1) Getting the child's attention:

This may run the gamut from a simple calling of name to a

,

combination cr auditory/visual stimitli. Example: Banging blocks

within-field of vision to physical positioning (pivoting head .to

line of sight of object). (2) Demonstration and cue: The task

is demonstrated to the child with,frequent presentations of the'

'prompt (usually verbal cue). For example, if the task were for a

44
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child to place his heel into the heel of a shoe the teacher

. would say, "Shoe on", Shoe on" several times during the

demonstratim (3). Physical assist and cue: The teacher will

li

position the child, help the child th ugh the desired movements
;..k

and continue to use the cue freggentlyv; Example: The child's

index finger may be extended, an adult hand wrapped around the

child's hand and the finger then guiled and placed next to the

inside heel counter of an outsize shoe. During these physical

assist movements the teacher says, "Shoe on", "Shoe on",

frequently. (4) .Physical prompt and cue: The teacher will

point, with emphasis, to any object involved in the learning

episode and verbalize the cue. Example: Point dramatically to

17-
shoe saying, Shoe on", "Shoe on."

(5) Cue alone, and (6) Repeat entire sequence.

V. Reinforcement: Behavior which results in pleasant consequences

(reinforcement) tends to be repeated and behavior followed by

unpleasant or painful consequences tends not to be repeated.

TYPPs:

1, Auditory (verbal praise, pleasant sounds, etc.).

2, Tactile (physical touching - caressing, hugging, etc.).

B. Visual (pictures or objects of interest, etc).

.4, Consumables.

5 Trinkets.

6. Secondary Reinforcers, e,g., money, tokens, etc. Always

pair social reinforcement with, tangible reinforcement and

fade. out the tangible reinforcement as soon as poSsible.

Discussion.,



VI. Criteria: Usually, a predetermined number of successful demonstra-

tions, by the child, that he has learned a task will be considered

criteria. However, time may also be an important factor. Example:

If a child cannot balance on one leg and you think this will be a

necessary skill to learn (possibly as a precursor to skipping) you may

want him to successfully stand 10 seconds at a time through three

consecutive trials, In this particular learning situation, both

frequency and time are involved. Criteria, as with cue, directions

and reinforcement are always specifically written out in the narrative

for the parents to follow. In writing a prescription'for parents the

word "goal" is substituted for criteria.

VII. Case'StUdies: Refer to Case Study I score sheet (Herkimer Humperdink).

Ask the trainees to determine priority categories in order of severity.

Afer the group has agreed upon the accuracy of scoring and priorities,

ask each person to write a prescription for the # 1 priority. Allow

time for supervision and closure. After writing a prescription for

Study I repeat this sequence of activities for Case Study II (Dilbert

Parfart) and Case Study III4(Sebastian Crookshank).

III. Role Playing: After the prescriptions are written ask each trainee

to trade prescriptions with someone elie: determine who is to be the

teacher and who the child and attempt to teach the task from the
A,

rescription. Reverse roles. Graph successful trials.

a



IX. Considering three case.studies and three categories per case,

-there are nine practice possibilities. However, three practice

.sessions -- writing prescriptions for the first priority (greatest

category lag) per case should suffice.

X. Structured flexibility: There are a number of steps each Home

Advisor should keep in mind when writing a prescription. This is

to make the final prescription as simple yet systematic as possible

for the parent to follow and implement. This sequence of

considerations around which the prescription is Composed is referred

to as structure. The final product which many. times is staggeringly

imaginative and creative is the flexibility compodent.
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FORM NO. VI

THE MARSHALLTOWN PROJECT

BEHAVIORAL PRESCRIPTION ,

CHILD HOME ADVISOR.

DATE TO PROFILE # B.O. # BA.

CUE:
A presented stimulus which directly influences an activity

DIRECTIONS; 1. Attention

2. Demonstration plus cue

3. Physical assist plus cue

4. Physical prompt plus cue

5. Cue alone

6. Repeat sequehce

4.

NUMBER

OF

TIMES

REINFORCEMENT:
PleaSant consequences to child. (Observation/Judgment

GOAL: Number successes child can experience over a (Observation/Judgment) period'df-time.

,M-F

ler
110111101110

I

M-F M-F M-F M-F M-F M-F

ardwoossos~

1111011

011111.110

I

1

41111111M101

41111110110

=10111,

salli~1111.

BL

16.

1

1

1

PL



elf

CASE STUDY I '(a)

Form- XVII 104SHALLTOWN BEHAVIORAL DEVELOPMENT PROFILE SCORE SHEET

CHILD'S NAME: Herelmer Numfurd;nct SEX: DATE: - 1Z, 16"

PARENT'S NAMES: 1)11 et IP ItkiFfran,
'PHONE:a-5466 EXAMINER: LOX,.

ADDRESS: LO rei

BIRTHDATE:

CA:

CITY:

aq-P-10

COMM MOTOR

..,

SOCIAL'

. 0 - 1 months

1.1 2.1

1.00)

1 -

1.00

2 months

1.2 2.2

1.3
-

2.3
1.4

(.50.33)

2 - 3 months

1.5 2.4

1.6 2.5

..,,(.50) ( 50)

3 - 4 months

I./ 2.6

2.7

2 ,8

( 00) (33) '

4- 5 months

1.8 2,9

2.19---1.9

(.50)

2.11

2.12

,

(.25)

5 - 6 months

1,10 2.13 3.1

2.14 3.2

2.15

(.A)(2:OO)

COMM. MOTOR

2-16

2 17.

(.20)

SOCIAL COMM. MOTOR 1 SOCIAL

1,1±

- 7 months

2 18 3.3

2.19 3.4

2 20 3-5'

3 6

3 7
3.8

3.9

3.10

(1.00) (.33) (-13)

7 - 8 months.

10 - 11 months

1.20 1 2.32
1.21 2.33

2.34

(.50)

3.18

3.19
3.20
3.21

(;33) (.25)

11 - 12 months

(.33)

2.21

2422

.1k

3.12

3 13

(-50) f (-33)

8 - 9 months

1.15 2.23 3.L4

1.16 2 24 3.15

1.1) 2.25

(.33) ( 33) ( 50)

1.22
1.23

(.50)

2.35

2.37

2.38
2.39
2.40

(.17)

3.22
3.23

3.25

3.26
3.27

(.17')

12 - 15 month.

1.24

1.25
1.26

1 27

1 28

(.60)

2.41

2.42
2.43

2.44
2.45
2,46

(.50)

3.28 -;

3.2 97
3.30----

(1.00)

15 - 18 ihonthS

9 - 10 months

2.26

2.27
2.28
2.29

2.30
2.31

1:5.0)" :1.17

"Oki j

3.16

3,17

£..50).

1.29
1.30

1.31

(1.00)

2.47
2.48

2.49

.12.50
2.51
2.52
2,53

2.54 -
2.55

(.33)

3.31

3.32

3.33
3:34
3.35
3.36'
3.37
3.38
3.39



. MOTOR I- SOCIAL 1

HERKIMER -HUMPERDINK

COMM... MOTOR SOCIAL COMM. MOTOR SOCIAL

.30 - 36 months. 48 - 60 months

3.40
3.41.
4.42

(.25)

18 4 21 months

1.32
1.33

1.50)-

2.56
2.57
2,58
2.59
2.60

(.60) .

3.43
3.44
3.45
3.46
3.47
3.48
3,49

(.43)

:21 24 months

2.61 J

*63 4.

2.651+
2.66 4
2,67 .4.
2.68

2.70+.

2,73_1;

.(75). (.23):

3,50
3.51

.3.52 .
3:53
3,54
3.55

50').

24 - 30 months

1,39 +

1.41 4,

1.43 4.
1.44 4.
1.45 +

(.55)

2.74.,4;
2.75_
2.76 .4
2.77 4.

2,79 AP.

2,80 4-
2.81 Al'

3.56
3.57 -t
3.58 4
3.59 't

1.49 .0
1.50 0
1,51 -I- .

1,52
1.53 +
1.54 +
1.55 +
1.56 J
1-57 +
1,58 Q
1.59
1.60 '1"

(,50)

2.82-4-
2-83 4-

2,85 .
'2.86
2,87 .4.
2.88.
2.89 -1-

2.90 O'

(.67)

3.60 4, 1.67 f.
3 61_4- 1:.,68.

3.62 4- 1.69
3.63 4- 1,70 co

3.64 + 1.71 0
3.65. 4. 1,72_4_
3.66 4- 1.73_4_
3.67 + 1,74_t_
3.68 4- 1.75_a
3.69 1.76 0
3-70 4. 1.77 0
3.71 4- 1.78 0
3-72 4- 1.79 o
3.73 1.80 -p
3.74 + 1.81 4
3.75 + 1.82 0
3.76

..35)

.75)

f. 96 _CLO 3.98 _o_
3.99 +

2.98 _a 3.100-4"-
2.99 _A. 3. 01_0_
2.100_+._ 3 2_9_
2.101:4, 3.1 3_+_
2,102 4. 3.104_±_
2.103 3.105_*_

3.106_+_
3.107_0_
3.108 9_
3.109 Q
3.110_4_
3.111 0

(1.50) .(.86)

36 - 4S_ months

60 - 72 months

1.61
1,62
1.63 .

1.65 ,

1.66 Q

2.91 +
2.92 p
2.93 el

2.95 0

.

3.77 4-
3,18 ÷
3.79 4.
3 8Q, 4-
3 81 -4-

3.82 -IA.

3.83 -4-
3.84 n.
3.85 .4.
386

3.88 +
3.89 4-
3;90
3.91 4."

3.93 '+
3.94 6
3.95 .4-
3.96 +
3.97 4-

A

(.75) (1.50) ,7(2,(' '''.- (2.4 (.57)

183 ft.
1.84,0
1.85 0
1.86 6
1.87_6_
1.88_0_
1.89 c,
1.90_a
t-91

1-92 0
1.93 Cf.

(1.09)
A

CA

2.104_4_
2.105 0
2.106 0
2.107 0
2.108_t_
2.109,1

2.110 e
2.111_0_
2.112 Q
2.113_0_
2.114 a
2.115 a
2.116 C0

2,117D-

.86)
A

3.112
3.113_1
3.114 O
3.115 -f-
3.116j
3.117 p

ti



I-(b)

THE PROJECT

PROFIL NUMBER 1.62

4

PROFILE ITEM:

ti
Counts three objects, pointing to each.

BEHAVIORAL DEFINITION:

Child will sequentially count aloud as he points to each of three
objects.

CUE/S:

"One", "Two", "Three", "Count."

MEASUREMENT CRITERIA:

Counts three objects correctly.

MATERIALS NEEDED:

Geometric shapes, groups of other objects, edible objects.

BEHAVIOR OBJECTIVES AND STRATEGIES:
Aftly. 4,

.0'

4

1.6Zi1 ',Child will verbalize "One" when one:object is present.

1.62.1.1 Place one circle shape in front of the child, cue,
"CountP. 'Place your finger on the circle, cue, "One ".
Repeat cue. ,

1.62.1.2 Place child's finger on the circle shape, cue, "One".
Say to child, "Sar.one". Reinforce'his response.
Repeatby having child touch the circle shape and say,
"One" each time he touches it.

1.62.1.3, Present other single objects to child, having him touch
them and count, "One."

1.62.2 Child will verbalize "One", 'Two" when two objects-are present.

1.62.2.1 Add another circle shape so there are two circles, cue,
"Count".

1.62.2.2 Touch the first circle, cue, "One". Touch the second
circle, cue, "Two". Keep on touching each one and
counting, "One, two". --

1.62.2.3 Say to child, "Now you do it". Assist'if necessary.
Cue, "Count". Child should touch each object and count,
"One, two". 'Reinforce.



1

1

1.62.2.4 'Present other pairs to child-, cue, "Count'`. Reinforce
. a correct count. .

,
.

. , , . .

-.. .

1.62.3 _Child will verbalize "Qne, two, three" when threi objects
are present.

. ,
. -,, )

..-0
. , *-.--:,

*

1.62.3.1 Put three circle shapes.in front of the child.
Touch each one, canting, "One' two, three".
Repeat several times. -;

1.62.3.2. Say to child,. "Now you 'do. it." Cue, !!Count ".
Assist if necessary. Child should touch each
object and count, "One, two, three". ReinfOrCe.

'1.62.3.3 Have child count other groups of three objects,
reinforcing correct counts'.

1.62.4 Child will count groups of one, twol or three items
,correctly.

1.62.4.1 Have child count edible. objects such as cheerios,
candy, rai4ins, etc. Present'one-at, a tinA, Or
group of two or three. Vary the number to be'
counted. Reinforce a correct count by letting the
ohild eatothe-objects.%

,

1.62.4.2 Let the child pound pegs,in the'pePOard, counting
each stroke -as he hits the peg.

1.62.4.3 Codnt blocks as they. are 'stacked.

1.62.4.4 Have child help seethe-table counting out silverware,
napkins, etc.

52

1

10.

1



I (c)-

THE MARSHALLTAWN.PkOJECT

BEHAVIORAL PRESCRIPTION

CHILD HOME ADVISOR

SATE TO PROFILE # B.O. #

CUE:

DIRECTIONS:

Y'

REINFORCEMENT:

GOAL:

NUMBER

OF

TIMES

4

,M-F M-F M-F M-F M -F M-F M-F

1

1

I

I

p111111111111

BL

I

Nt,

4

I

4.



FORM :NW:VI,
I ( d )

THE MARSHALLT6IN PROJECT

BEHAVIORAL PRESCRIPTION :

CHILD' Herkimer Humperdinck HOME ADVISOR .w. C.

6,41E12/15' To 12/22 PROFILE # 1.62 B.O. # 1.62.2

verbalize-"one, "two" when two objects arepresent.

-8 .0 . 'Child will

CUE: Count "one" "two"

DIRECTIONS: 1. Have two blocks on the table.

2. Say "Count". Touch first block. Say "One"; Touch second blodk.

Say "Two".

3. Take Herk's finger, say "Count", and help him' touch each block

while saying "One", "Two".

4. Say--"Count" point slowly to each block,and~say "One",

5. Say to' Herk "Nowryou -do it!'.- "Codht".

tt

6. Repeat sequence

REINFORCEMENT: - "Big Boy", TouCh.

GOAL:

5

Four successes per day

0-F #7.1.F , &F F

1111111111111111

Ammirlm

NUMBER 4

OF

TIMES '3

0.111101111110

I

I

MIMEO/NM

2
1

I
411111111/

I
root I

1 NIMISIMIIIININIOINI

0

4

BL T 4.,DAYS T-

.S4 56
S S.



foim XVII MARSHALLTOWN

CASE STUDY II (a)

BEHAVIORAL DEVELOPMENT PROFILE SCORE'. SHEET

CHILW'S NAME:: Dilbert Parcart SEX: M DATE.:

BIRTHDATE:PARENT'S NAMES: Di il-ingivuyi

PHONE: -.'1 2, EXAMINER: cp.C.,

ADDRE:5e2a Surd a.n cg kcectd

74-it -10
oir e -3

CA:

CITY: marsh a I tintan

COMM MOTOR SOCIAL COMM. MOTOR SOCIAL COMM. MOTOR SOCIAL

- lmonths 2,16

.

10 - 11 ,..

1,1 2.1
2-17

1.20 '

1.21

(2.32 3.18

.(,20)

_11.00) :(1-00j

.

2.33 3.19
3.20--2.34

-

12-11

7 months

2-18 33

'

(.50) ('.33)

3.21
.

1 - 2 months

(.25)1-2 2.2 ....1
2-3

.

2.19
2 20-

3.4

3.5
1-3
1.4

( -33).

3 6 11 - 12 months

(.50)

3 7
1.22 2.35

2.3

3.22

.

(33)

3.8.
1.23

. .

.

`(.50)

3.23
33.24

3.9"

3.10
.38 3.25.

__-

.03)

2 - 3 months
249
2.40

3.26
3.2h

.1:5 2.4.
(1.00)

617)

r

(.17),

- 8 months '
.1.6 2 5

(.50) ( 501 1
1.12 2.21

I
3'11

12 - 15 month1.13 2-22 .12

1- 14

(.50),..I

3.13
3 - 4 months 1.24

,1.25----

2.41 3.28

.

.33) (.33)
:1:7 2.6

.

2.42
2..43

3.29
3.30---1.26

..

(1.00)

....---

2' 7 1,27 2.44

.

(1.00)

____
2.8

.

.1.28 2.45
8 - 9 moitch

(-33)

(.60)

2.46

1.15 2.13 7;.

2,247

.

3.14

(' )

1,16 3.15.-,..:

4.- 5 months i.11 2.25/

--)

(.33) (A3)

1:8 2-9 15 - 18 months
1.9 -2 10.

(-50)

.

2.47 3:31-

.

(-50)

2.11
2.12

,.1.24

9 - 1.moncls0
1.30 2.48 3,32

1.31

.

(1.00)

2:49 3.33

(-25)
1.16 2126 3.16 2.5Q 3.34

1.35-1--1,19 212/ 3.17 2.51

' 5 .1 6 months 2,28

,

2.52 3.36.
. 2.29 2,53 .3.37

1:10 -, 2:1.3 3,1' .30'

2.31

2.54 3.38

-- 2.14 3.2 2.55 1.39

,17.A.,..50) 4-.17).1.6(.50)"(1,60)'

2.0,'

[ -' (.50)

_'

(.33), -



DILBERT PARFART.

COMM. MOTOR SOCIAL COMM. MOTOR SOCIAL COMM. MOTOR SOCIAL I

15 - 18 months 30 - 36 months

3.40

3,41

3.42

'(25)

18 - 21 months

1.32
1.33

(1.50)

2.56

2,57

2.58
2.59

2.60

(.60)

3.43

3.44

3.45
3.46

3.47

3,48

3.49

(.43)

21 - 24 months

1.34

1.35

1.36

1.37

(.75)

2,61 4 3.50

2.62 4- 3.51
2.63 4. 3.52

2.643._ 3.53

-2,65 4. 3.54'

2.66 .16 3.55 ,

2,67_17_

2,69 4- .

2.71 4- -

2,72 4-

(.23) .50)

1.49

1.51_±_

41.53.-11

1.55_

1, 57_j
1.58 4-

1.59 4-
1,60_1:

2,83 0 3.61 4.
2.84

3-63._+_

2.860 _3.64 4-

2.87 4. 3.65_+_
2:88 3.66
2.89 0 3.67._±_

2.90 3.68 111-,

3-70

3.72 +
3.73 4.

3.75 47

3-76_11

( -35)

36 - 48 months

48 - '60 months

1.67-f 2.96 C 3.98 ±1
1.68 0 2.97 _2_ 3.99 _gl.

169AL 2.98 j 3.100_
1,70_4 2.99 __0_ 3.1010_
1.71...1, 2.100 0 3.102 4.
1.72 4- 2.101_0 3.103_01
1.73 0 "2.102.L.0.. 3.104_±.

1,74 0 2.1030 3.105_0
1.75 0 3.106...0_

1.76 -4. 3.107

1.77 -I. 3.108

1-78..± 3.11'qt:

1-79 4. 3. 0 0
1.80 3. 11_0_

1,814
1.82 0

(45) 1.50

60 -

86)

2 months

24 -.30 months

1.38
1.3§----

1.40

1.41
1.42
1.43

1.44

1.45
1.46

1.47

1.48

(.55)

2.75 4.-

2.77 -IF

2,79}
2.80 +

(45)

3.56
3.57
3.58

3.59

(1,50)

1,61 4-
1 62_0

1:65 4-

1.664-

2;91 0 3.77 4-
2.92 4- 3-78 +
2.930 3.79 +
2.94 0
2.95+ 3.81

3.82
3:83
3.84

3.85
3.86t
3.87 4-
3.88

3.89 4..
3,90 4.

3.92 ..t.

3793

3.95 -I-

3-96_,*
3.974_

ss,

, 57)

1,83 4- 2.104 0 3.112 4-
1.84, 2.105 0 3.113 n
1;85 4. 2.106 0 3:114 0
1.86_0_ 2.107 0 3.115
1.87 el 2.108 3.116 p

1:88_161. 2.109 3.117 6

1.,89 fl 2.1100
1.90± 2.111 o
1.91 2.112

1.924- 2.113_0_

1,93 2.114
2.115

2.116
2.117 0

(1,09)
A S A

CA

(.86 2.00

X



II (b)

THE MARSHALLTOWN PROJECT

PROFILE NUMBER 2.83

PROFILE ITEM:

Jumps from bpttom stair (8-12 incheS).

BEHAVIORAL DEFINITION:

Child will, while' standing with both feet on bottom stairs,
jump from a height of 8-12 inches.

CUE/S:

"Jump".

MEASUREMENT CRITERIA:

Able to jump from bottom step, on cue.

MATERIALS NEEDED:

Stairs.

BEHAVIORAL OBJECTIVES AND STRATEGIES:

NOTE: Prior to introducing activityes involving jumping
from elevations-child should have experienced jumping
with both feet,off the floor, jumping up and down with
someone.holding his hands, etc.

2.83.1 Child will jump from an elevation of 3 - 6 inches.

2.83.1.1 Have child stand on an object only a few inches off floor,
i.e.; the bathroom-scale, a sturdy box, footstool, etc.
Take both his hands in yours, cue, "Jump". If he
hesitates or seems frightened to jump, even when you "
are holding both his hands, put both yobr hands at
his waist. Place his body so that it is slightly-bent
at the waist and his knees are bent in a crouching
position. Repeat the cue, "Jump", as ,you pattern
him in a jumping movement. Reinforce with praise.

-d

2.83.1.2 Continue holding both of child's hands in yours and cue,
"Jump". Helphim position his 'body. When child shows he
is enjoying the activity and begins initiating the jumping
action on his own, reduce assistance. Hold both your arms
out toward him and tell him you will catch him, cue, "Jump".
Reinforce with smiles and praise.

57

59

-j



.2.83.2 Child will jump from bottom stair (8 - 12 inches) with
help.

2.83.2.1 When child is standing on bottom stair, face him-
'and "take" -bath his hands in yours. Cue, "Jump.
Reinforce with praise;

2.83,2.2 'Stand beside child on bottom step and-hold one .

hand. ;Explain "Lets jump together.. When I say
jump we'll both jump ". Position your bodies
for the jump.. -Cue "Jump". .Shdw your enthusiasm
for. this.. Reinforce him with praise'.

2.83.2.3 ,When'child is standing on bottom stair, stand in
front of him and hold out your arms. Do not
touch him, but assure him you will catch-him,
cue, "Jump". Reinforce with hug as you catch
him. Praise him for his good jump.

2.83.2.4 When child is standing on bottom stair, cue,
"Jump". Until child has complete confidence in
himself stand fn front of him and assure him
you will catch him. Reinforce with praise.

other lanrilymemhers and-friends attention
to his jumping.

I ; ,
,4 1,, -

58
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FORM NO.VI"
_II '(;),

THE MARSHALLTOWN PROJECT

BEHAVIORAL PRESCRIPTION -
.

CHILD 'HOME ADVISOR

DATE TO PROFILE # B.O. # .
B.O.

CUE:

DIRECTIONS:

ti

NUMBER

OF

TIMES

REINFORCEMENT:*

p0AL:

11111111010

4111111iIIMM

woositaxera

M -F. M-F M-F M-F , M-F M-F. M-F'

11011011111116

1110111111111Mt

1

V

Y.

BL A

t):i4 5

4.1

1
I

61

I
I

I
PL



NUMBER

OF

`TIMES

-FORK NO. VI

II (d)

TH. MARSHAELTOWN PROJECT

BEHA IORAL'PRESCRIPTION

CHILD pilbert-Parfart HOME ADVISOR Milford

DATE 12/2 TO 12/9 PROFILE # 2.83, B.O. # 2.83.1 B.O, Child will

jump from an elevation of 3 - 6 inches.

CUE: "Juip".

DIRECTIONS: 1. With Dilbert watching, place heavy catalogue on floor and stand on it.

Flex Knees, swing arms (Exaggerating) Say "Jump", "June, (With enthusiasm) and

then jump off.

2. Help Dilbert onto catalogue, take both his hands, say "Jump",

"Jump" and ease him off-catalogue.

3. Get Dilbert back on book, make *jumping movements while repeating cue,

4. Use cue alone.

5. Repeat sequence.

REINFORCEMENT:

GOAL: 3/Day

Hugs, "Yea*. Dilbert".

M-F M-F M-F M-F M -F ,

BL



.4

Form XVII MARSHALLTOWN BEHAVIORAL.DEVELOPMENT PROFILE .SCORE SHEET

CHILD'S NAME: SEBASTIAN CROOKSHANK .- SEX: ,M DATE : 73-8 -21

,PARENT'S NAMES. GRUSHENKA & PIERRE B1RTHDATE: .70 -5 -3

yHuNE: 0-0000 EXAMINER: T.L.C.

ADDRESS: 0000 LOVELACE LANE

CA:

CITY: MARSHALLTOWN

(1.00) (1,00)

1 - 2 months

2.16

2-17

(.20)

- 7 .mon hs

1,2 2.2

1.3 2.3
1,4

(.33) # (.50)

2 - 3 months

1,5 . 2-4

1.6 2,5

(.50) (,5Q)

3 = 4 months

(1.00)

248
2,19
2,20

(.33)

3.3
3.4

3.6

3.7
3.8

3.9
3.10

.13)

MOTOR SOCIAL

10 - 11 months'

1.20 *
1.2f-T-

(.50)

7 - 8 months

1-7 2,6

2,7

2,8

(1.00) (,33)

4 - 5 months

1.8 12-9
1.9 2.10

2 11
2,12

(.50) (.25)

5 - 6 months

(.33)

2.21

2.22

(-50) (.33)

8 - 9 month'

1,10 2.13
2.14
2.15

(1,00)

3.1

3.2 -

(.50)

(.33)

2.23
2.24
2.25

,.. (-33)

3.14

3.15

(.50)

1.18
1,19

9 - 10 months

2.26
2.27

2,28
2.29
. 30

. 31

3.16

3.17

2.32

2.33
2.34

(.33)

3.18 +
3.19 +
3.20 +
3.21 +

(.25)

11 - 12 months

1.22 +
1.23-T-

2.35.

2.36
2.37

2.38
2.39

--Z740

3.22 +
3.23 +
3.24 +
3.25 +
3.26 +

(.50) (.17.) (.17)

12 -.15 month

'1.24 + 2.41+ 3.28 +
1.25 + 2.42+ 3.29 +
1.26 + 2.43+ 3.30_0_
1.27 + 2.44+
I .280. 2.45 +

2.46+

('.60)

15

1.29

1.30 0

(.50)

A

.(.17) (.50)

444.

(.50) (1.00)

18 months

(1.00)

3

2.47 +
2.487-
2.49 +
2.50 +
2.51 +
2.52 +
2.53 +
2.54 +

2.55 +

.33)

3.31 0
3.32 0
3.33-T-
3.34-7
"5_1
3.36 0
3.37 +
3.38 +
3.39 +



COMM: MOTOR SOCIAL COMM.

15 - 18 months

MOTOR LSOCIAL: COMM.

30 - 36 months'

'MOTOR.. SOCIAL

48 - 60 months

3.40
3.41 +
3.42 +

(.25).

18 - 21 'months

1.32_4_
1.33'+

(1.50)

2.5& 0 3.43_±
-2.57 17 3.44- 0
2.58 0 3.45 +
2.591E- 3,464.
2.60-1P. 3.47 0

3.4841.
3.49 +

60) (.43)

21 - 24 months

1.34 0
1.35 0
1.36 0
1.37 0

(.75)

2.61

2.62 0
2.63 0
2.64-7F
2.65 0
2:66 0
2.67 -7F

2.68 +
2.69 +
2.70__/1

2.71_11
2.72 +
2.73 +

(.23)

1.49 +
1.50 n
1.51 +
1.52'n
1.53_11_

1.54 ri
1.55_1C
1.56 n

1.58_11.

1.59 n

3.50 Q
(50) ,

3.51 0
3.52 0
3.53 0 1.61 0

1.62(1
3.55_11

2.82_LL 3.60 1.67 0
2.83 0 .61"--- 1.68 0
2.84 0 .62 1.69 0
2. 3.63 1.70 0
2.86 0 3.64 1.71 0
2.87_0_ 3.65 1.72__I
2.88_1 3.66 1.73 0
2.89 0 3.67 1.74__EL

MOIL 1:68 1.7UL
3.69 1 76_Q
3.70

3.71 1.78 0
3.72 1.79 0
3.73 1.80_SL
3.74

3.75 1.82 0
3.76

(.75)

2.96
2.97
2.98

2.99
2.100

_2;101
2.102
2.103

(1.50)

3.98

3.99
3,100

3.101
3.102
3.103
3.104.
3.105
3.106
3.107
3.108

3.109
3.110
3.111

(.86)

(.67) (.35)

36 - 48 months

60 -' 72 months

24 - 30 months'

1.38 0
1.39 0
1.40 0
1.41_,Ja

1.42 +
4.43 0
1.44 0

1.46 0
1.47 0
1.48_

(.55)

2.74 + .

2.75 +
2.76 0

2.78__0
2,79 +
2.80 n
2.81 0

(.75)

3.56 0

3.58
3.59

(1.50)

1.63 0
1.64 0
1.65 0
1.66 0

(2,00)

2.91 0
2:92 0
2.93 0
2.94_Q
2.95 0

3.77

3.78

3.79

3.80

3.81

3.82
3.83
3.84
3.85

3.86

3.87

3.88
3.89
3.90
3.91

3.92

3.93
3.94
3.95

3.96
3.97

(2.40)
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(.57)

1.83 2.104 3.112
1.84 2.105. 3.113

1.85. 2.106 3.114
1.86 2.107 3.115
1.87 2.108 3.116

1.88 2.109 3.117

1.89 2.110
1.90 2.111
1.91 2.112
1.924 2.113

1.93 . 2.114
2.115

2.116
4

2.117

(1.09) (.86) (2.00)
A S A A
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e . III (b)

THE MARSHALLTOWN PROJECT

. PROFILE NUMBER 3.30 -

PROFILE ITEM:

Removes simple garment;

BEHAVIORAL DEFINITION:

Child will be able to takepoff a simple item of clothing such as

---t-,--""

training pants. However the child, will need assistance in stepping
- ut of the pants.

. . .

CU /S:

"Off"

MEASUREMENT CRITERIA:

Takes off item of clothing upon yerbal request.

MATERIALS NEEDED:

Training pants,

BEHAVIORAL OBJECTIVES AND STRATEGIES:

3.30".1 Child attends to-adult demonstration.

3.30.1,1 While undressing child, or sitting him on potty chiir,
take hold of the. sides of his pants and say, "Off".

3.30.1.2 Slowly remove pants, repeating cue, "Off".

3.30.1.3 Replace pants and put child's hand on the sides with
thumb on Inside and repeat-cue, "Off".

3.30.2 Chil"dremoves training pants with assistance and verbal cue.

3.30.2,1 While undresiing child, put child's hands on the sides
of his pants with*his thumb on the inside. Repeat the
cue, "Off".

3.30.2,2 If there is no response, guide child's hands down the
side of his legs repeating cue, "Off".

3,30,2.3 Help him step out of his pants, if this is necessary.

63



PROFILE NUMBER 3.30 CONTINUED:

3.30.3 Child removes training pants with no assistance.
4 -

3.30.3.1 Let child remove his own
you may-be able 'to do it
hinself.

3.30.3.2 When he grasps the sides
"Off%

training pants even though
faster. Let him pace

of his .pants,, repeat cue,

3.30.3.3 Prise 'child for being such a big helper.

64
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THE MARSHALLTOWN PROJECT

BEHAVIORAL PRESCRIPTION

CHILD HOME ADVISOR

DATE TO PROFILE # B.O. #- B.O.

CUE:

DIRECTIONS:

REINFORCEMENT:

GOAL:

M-F M-F M-F M-F M-F 11-F M-F



FORM N0. Vi

0

CHILD Sebastian Crookshank

III (d) J.

THE MARSHALLTOWN PROJECT

BEHAVJORAL'pRESRIPTION

HOME ADVISOR T. L. C.

DATE 10/1 TO 10/8 PROFILE # 1.30 BA. # 3.30.3 :B.O. Childiremoyes

'training ants with no assistance.

CUE: "Off"

DIRECTIONS: 1. Show Sebbie large doll wearing training Pants: say 'let's play a game."

2. Tug doll's pants down, saying "Off". "Off".

3. Place doll on cardboard toilet.

4. Tug at bbie's britches saying, "Off", "Off'.

5. Place Sebbi s hands on his pants and help him pulldown,

0

" saying (s owly and distinctly) "Off ", "Off ".

9

6. Poi to Sebbie's pants, make downward motion saying "Off".

7. Use cue word alone. 8. Repeat sequence

REINFORCEMENT:
Touch, Kiss, "Good Boy"

GOAL;
1/2 day

) 2

0

C

GT 6)-F 63)-F

NUMBER4-"rwm
s.

OF
I .

TIMES

1111111111111111t

1111M

V V
BL W DAYS

;-66
.r .68

F S
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I
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1
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DAY: .1

TIME: 3:15 - 4:15

TITLES The Alpern14801 Developmental Profile.

OBJECTIVE: The new, Home Advisors will become familiar with the
administration and scoring of the Alpern-Boll Develo -
mental Profile,

2

PROCEDURE: The training coordinator .schould explain the following
areas of the Alpernoll DeVelopmental Profile Manual:

1, Introduction,page 1-2;
2, The four goats used in the construction of the

Developmental Profile, page 2-3. .

3. The administration Scoring, page 32-37.

... The trainees will pair off and give the test to each
other for scoring practice..

MATERIAL: One Developmental PrIofile (Manual) per:two trainees.
One Scoring Booklet for each trainee.

EVALUATION: 1. The new HoMe Advisor wi)1 score the practice tests
with 100% accuracy.

2, Complete training critique, p. 171,

3. Discussion
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TITLE: Assigned Readings

OBJECTIVE: The trainees will be given this
check out the required reacjjngs
iliclude: A

Krumboltz, J. D. and Krumboltz,

Behavior, Englewood Cliffs, New
1972.

DAY: 1

TIME: 4:15-4f30

opportunity to preview and
. The required readings will

F

'Helen B., Changing Children's.
Jersey: Prentice-Hall, Inc.,

Patterson, G. R. and Guillion, -M. Elizabeth, Living With
Children: New.Mettiods for Parents-and Teachers, Revised
Edition, Champaign, Illinois: Research. Press Cothpany, 1971.

Stuart, Richard B., Trick or Treatment: Howand.When
Psychotherapy Fails, Champaign, Illinois: Research Pre'Si
Company, 1970.

PROCEDURE: The following books should be considered as supplementary texts
and are highly recommended to all trainees:

Becker, Parents are Teachers: A Child Management
Program, Champaign, Illinois:. ResearchPress Company, 1971.

Buckley, Nancy K. and Walker, H. M.,
Behavior: A Manual of Procedure for
Champaign, Illinois: Research Press

Diebert, A. N. and HarmonT-Wee-J.,
Changing Behavior, Chathpaign, Illfnoi
Company, 1973.

O

Modifying Classroom
Classroom Teachers,
Company, 1972.

New-tools for
s: Research Press

Whaley, D. L. and Malott, R. W., Elementary Principles of
Behavior, Nei/ York, New York: Appleton-Century-Crofts, 1970.

MATERIAL: Living With Children: New Methods for Parents and Teachers

Changing Children's Behavior
4.

Trick or Treatment: How and When Psychotherapy Fails

EVALUATION: Completion of assigned readings repdrt forms I, II, III.
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a.

Yf
,. ASSIGNED READINGS REPOT FORM I

.

Changing-Children's Behavidr

Date Checked t , Date Returned

List the thirteen basic, rinciples discusged in the book.

1.

2.

3.

4.

5.

6.

7.

8.

as

10.

11.

12.

13.

b

4

110



ASSIGNED READINGS REPORT-FORM II.

Living With Childisen

Date Checked-Out -Date Returned

Chapter 8 possible correct

2. 36 possible correct

3. 43 possible correct

4. . 15 possible correct

5. 30 possible correct

6. 11 posible, correct

7. 13 possible correct

8: 28 possible correct

9. -, p6sible correct

10.. 19 possible correct.

11. 32 possible correct

12. 27 pdSiible. correct

13. 41 possible
. correct

,.

14. 2(postible correct

350 possible

71
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ASSIGNED READINGS REPORT FORM III

Parents Are Teachers

Date Checked

Unit 1.

Out Date Returned

43 pbssible correct .

2. 32 possible correct

3. 39 possible correct

4. 45 possible correct

5. (1) 25 possible -oRrrect

5. (2) 20 possible correct

6. 23 possible correct

7. 29 possible * correct

8. 32 possible correct

9. 38 possible correct

326 possible correct

% correct

.72



DAY: :42

TIME: 8:30 - 12:00

TITLE: Behavior Modification

OBJECTIVE: The purpose of this session is to develop an understanding
and appreciation for the concepts of behavior modification.
Areas will include:

Definition of Behavior Modification, Behavior- Learned,
strengthened, maintained, weakened and eliminated, pin-
pointing behavior, suggested reinforcers and application,
Do's and Don'ts of aehavior Modification, practice graphing
and case histories.

PROCEDURE:, The instructor will stimulate discussion whenever possible
and aid the trainees,in completing the various exercises.

MATERIAL: Pre -Test.

Narrative

Pinpointing Behavior
Suggested Reinforcers
Do's and Don'ts

Practice Graphing .

"Case Histories" 1, 2,.3
Glossary
Post-Test

EVALUATION: 1. Determined by pre-post test comparisons.

2. Complete training critique, p. 171.

3. Discussion.



.PRE =TEST

1. Is a reward for desired behavior the ,same as a bribe?

Why?

2. If a person's behavior is not positively reinforced (a pleasant
consequence occurs), -the behavior:

a. increases in frequency (occurs more often).
b. decreases in frequency (occurs less often).
c. does not change.
d. makes the pqson angry.

3. The term reward is often used interchangeably with:

a. candy
b. praise.
c. reinforcement
d. consequence (pleasant)
e. money
f. bribe.

41*.

4. If a person is given a positive reinforcer, behavior is

a. weakelled
b. eliminated
c. strengthened
d. not changed

5. A schedule of reinforcement in which every correct response is
reinforced is called a:

a. fixed ration schedule
b. variable interval schedule
c. fixed interval schedule
d. continuous reinforcement schedule
e. variable ratio schedule

6. Reward should be given:

a. infrequently with large amounts.
.b. infrequently with small amounts.
c. frequently with large amounts.
d. frequently with small amounts.
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7. Performance should be'rewardedi

a. before it occurs
b. While it is occurring
c. immediately after it occurs
d, all of the above

8. Removing a persofi from a reinforcing

a. stimulus satiation
b. punishment
c. 'time out
d. extinction

onment is called:

9. Presentation of an aversive stimulus (unpleasant consequence) after
an undesirable behavior is called:

a. counter conditioning
b. stimulus change
c. punishment
d, time out

10. Presenting a desirable stimulus (pleasant consequence) at such a high
rate that it loses its reinforcing value-and may become aversive is
called:

a. shaping
b. stimulus change
c. satiation
0, counter conditioning

/
11. Non-reinforcement of a behavior previously reinforced so that the

behavior decreases in strength is called:

a. punishment
extinction

c. counter conditioning
d, time out

12. Manipulation or removal of a cue (environmeltal 'prompter or stimulus)
which normally elicits a response is called:

a. stimulus change
b. satiation
c. extinction
d. punishment

13. Reinforcing a behavior which cannot occur simultaneously with another
(incompatible behavior, example: wet pants - dry pants) is called:

a. time out
b. shaping
c. punishment
d. 'counter conditioning
e. none of the rye
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14. Breaking behavior down into small simple steps and reinforcing successive
approximations of the final goal behavior'is called:

*

a. shaping
b. extinction
c.. stimulus change
d. time out

15. .A reinforcement schedule requiring a fixed number of responses before
one is reinforced is called:

a. .continuous
b. fixed ratio
c. variable ratio
d. fixed interval

16. A reinforcement schedule which varies
before one is reinforced is called:

a. variable ratio
b. variable interval
c. fixed ratio
d. fixed interval

P
the number of tetponses required

17. A reinforcement schedule requiring a set length of time before a response
will be reinforced is called:

a. variable ratio
b, fixed ratio
c. variable, interval
d. fixed interval

18. Aleinforcement schedule Which varies the length of time for reinforce-
ment is called:

a. fixed interval
b. fixed' ratio

c. variable ratio
d. variable interval

19. Whattschedule of reinforcement best exemplifies playing a slot machine?

20. What schedule of reinforcement would probably generate the fastest rate
of responding?

21. What schedule of reinforcement would most aptly apply to a fisherman and
his catch?

22. What schedule of reinforcement is demonstrated by a child receiving an
allowance once a week?



23.' Under which schedule of reinforcement could an individual earn the greatest
number of rewards in the shortest-period of time?

24.' When undesirable behaviors
are present, we can assume they are a result of:

a. heredity (the child was born that way).
b. the correct (adaptive) behavior has never been learned.
c. the child cannot help himself.

.

.

d. an incorrect (maladaptive) behavior has been learned which conflicts
with the performance of the correct behavior.

25. Which of the following are learned behaviors:

a, lying
b. eisobedience
-c. honesty
d. courtesy
e. all of the above

26. If an individual is not performing,a behavior we want him to, it is quite
likely he is not getting for it.

27. :If you desire to see a behavior decrease %frequency it.

f28. If you desire to'see a behavior increase in frequence it.

29. Inappropriate or undesirable behaviors persist because they are

301 is a powerful reward for most people, especially
children.

31. We can assume that a , is operating to maintain
any behavior which occurs.

32. Just as attention increases the frequency of appropriate behaviors, it also
. the frequency of inappropriate behaviors.

33. Punishment is many times ineffective in eliminating inappropriate behavior
because the person is at the same time , with

34. A better way to reduce the frequency of inappropriate behavior is to
from it.

35. If you are reinforcing a behavior in a child,, and it does not seem to be.
working, very well (behavior not increasing) check your reward. It may not
be working because:

a. you are giving too much of a reward.
b. you are giving too small a reward.
c. you are giving the wrong kind of reward.
d.. all of the above.

36. An example of a tangible reinforcer is:

a. 'a smile
b. praise
c. attention
d. a cookie
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37. An example of an intangible or social reinforcer is:

a. money
b. candy
c. a new bicycle
d. attention

38. In measuring and recording behavior, the first of three segments on
the graph is referred to as the

39. The second segment (usually twice the time interval) is referred to as:,

.
40. During the baseline period, behavior is observed and recorded with no

attempt made to apply

41. During the treatment period, reinforcers are applied to
desirable behaviors and withheld to undesirable
behaviors.

42. One should attempt to modify only behavior/s at a time.'

43. A behavior can be identified if it can-be \ and .

44. In identifying a behavior., it mu be defined precisely enough that
another person could also . it, and , it.

45. When working with a given behavior it is advitable to determine with
what frequency the behavior occurs prior to any intervention attempt.
The recording of this behavior is called

.

46. Other words often used to describe initial prompting-to elicit a
response are:

a. cue
b. antecedent
c. stimulus
d. prompt
e. all of the above

47. Behavior problems often develop in children where' the parents take
behavior for granted and punish or attend to
behavior.

48. ObServing What happens after a response occurs may help us determine
'what the for it is.

49. If the consequences of behavior are pleasant, what tends to happen
to the behavior?

50. If the consequences of behavior are unpleasant, what tendS to happen
to the behavior?

78

79

I



TEACHING NEW SKILLS

INTRODUCTION:

Why are some behaviors appropriate (adaptive) while others are inappropriate

(maladaptive)? Althqugh heredity obviously plays an important role in ial

capabilities, in general a .child acts the way,'he does not because he was born that

way, but because he Was taught to behave that way. Most of what we observe other'

people doing is something they have learned. Talking, laugh'ing, and listening are

learned behaviors, but so are whining,:fightin and temper tantrums. A Child

learns new skills - he also learns behaviors which are detrimental tb,..44m

socially and academically. +low are social behaviors.learned? The answer is

through_ reinforcement. .

DEFINITION:

Behavior modification is a.set of systematic procedures utilized in teaching

. -
new behaviors. It is based on the principle that'behavloris affected by its

own consequences.' That is, if the cents which'follogi xesponse are pleasant

to an.organism the probability increases that. the response will occur again.

Conversely, if the' consequenc'e's'are unpleasant the probability of the resOonse

\, /

,

. occurring again'diminishes.

Consequences that strengthen behavior are called reinforcers. Behaviors

* 'can thus be taught, strengthened, weakened and extinguished by the discerning

application or removal.of' 'nforcers.

BEHAVIOR:

A, Learning new behavior:

1. Imitation

(Example).
/

A young child begins his movements reflexively. As he gains motor
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control Over his environment, he is reinforced by movement, sound

color, touch, etc. As successes in manipulation develop, he is also
010

reinforced by smiles, sounds of approval, attention - in effect, love.

As cognition emerges': he begins to imitate others in his environ-

ment because he is reinforced for this imitation. As tile child becomes

older, he responds imitatively even more. How many of you have seen the

TV commercial about the father and son? They washthe car together,

fish together, skip rocks together, etc. They take a break and sit by

a tree. Dad lights up a cigarette and lays them on the ground. The

son watches him, reaches for a cigarette; and pretends to tight up and

exhale. Learning by imitation. Perceived approval would be

the stimulus, actual approval (attention) the reinforcer.

2. Shaping

CEAPPle)

'Anothermethod of teaching behaviors, in addition to modeling or

imitation, is the method of successive approximations (shaping).

If a behavior has never been exhibited by a child, we cannot

reinforce the behavior.

Therefore, to teach some behaviors, we must reward behaviors which

are close to, or approximate, the desired behaviors.

Shaping might be best understood by first citing an incident that

occurred in a college classroom.

It was spring and the class was restless. They were looking for

some excitement or "action"*to offset the ennui that typically prevails

when one would rather be outside than in a stuffy classroom.

Several' students had, completed a course in Behavior Modification

the previous semester and decided to enlist student support in an effort

to "shape" the professor's behavior. The goal decided upon was to have

881.
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_

the professor lecture in the position of half sitting on the right front .

corner of his desk. Accordingly, the class set about shaping, or

reinforcing, only those movements and positions which would lead to this

goal. Whenever the professor would approximate, by movement, the desired

position, everyone in class would lean forward expectantly,and pay close

attention to what he said. Whenever he moved away from the right front

corner, the students would lean back in their chairs and feighn disinterest.

Needless to say, attention was so rdhforcing to this man, that

evantually.he became almost "pinned" to that one corner.

For many children tasks have to be broken down into many smaller

components. By combining a cue- reinforcer approach to each increment

and moving from one success to another a child is 'shaped" into the

larger skill. How would you teach ,a child 'to tie,a shoe? Write down

what you would consider to be an optimal number of steps.

-4
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.B. -Strengthening Behavior:

1. Inadvertent or deliberate presentation of reinforcer

(example)

(IF)

S (mother ready to leaye B.)
1.

El

t

. (leads to) .t

(B,throlvs tantrum] . C (mother stays home)yR

: .

' *4,

S = sti /
a

R = response;;

s

C = consequence

Rpipforcerfor Tantrum

.t

. Twice before mother has hired a babysitter and prepared
.

to goplaylaridge:m$th frendS. EaCh time, ,though, B has-thrown

."

,,a tantrum -and Mother has stayed. home. Todatis no exception.

What is the probability B's behavior will become stronger?

4,

.82
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C. Maintaining Behavior:

*I. Schedules bf reinforcement
4

(examples)

a The way to Whi h a reinforcement, or reward, is programmed to occur as

a result of number of responses, the time between'responses,' or other

temporal or quantitative features or responses, is called a schedule of

reinforcement. There are numerous ways in which reinfOrcement may be

. "scheduled" to occur -as a function of response. The following discussion

will concern itself with the various methods of schedules in which

reinforcements may be programmed and the influence of the type,of

reinforcement schedule to the acquisition of learning and resistance to .

extintion.

When the child is attempting to learn anew behavior, a continuous

schedule of reinforcement is most advantageous. By a continuous

schedule of reinforcement, we mean a,schedule in which each correct:_.

response is followed by a reinforcement. Thus, the child quickly learns,.

what behavior must be emitted in-order to gain a reward". As a result,

the desired behavior is usually repeated with a high degree of frequent)/

until the child is no longer interested in obtaining the reinforcement

(satiation). While this schedule is advantageous to the acquisition

of anew skill; it has two distinct disadvantages. One weakness is

obvious with continuous reinforcement, particularly when food or candy

is used as a reward. A child is hungry fOrjust so long, and once his

hunger is abated, he nojilon er-feels the need to perform in ordei to

realize the rerrd: Thus,.satiation occurs and the behavior may cease

to exist.' A Second disadvantage with/continuous reinfOrcement results

when the reinforcement iswithOrawn. In comparison to the other types
.

of reinforcement schedules,. the wit awal of a reinforcemelt or

.83
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consequence used in a continuous schedule of reinforcement results

in a rapid decrease and eventual cessation of the behavior (extinction).

A'second form of reinforCement schedule is the partial or intermittent

schedule.of reinforcement. In the case of a partial or intermittent

,reinforcement schedule, reinforcement for a correct response does not

occur each time the response is evitted. Rather,"it occurs only after

a number, of correct responses have been emitted, or after a period of .

time has passed during which the correct response has been occurring.

While a continuous schedule of reinforcement is more advantageous"for

the learning or acquisition pf a new behavior, an intermittent rein-

forcement schedule is advantageous in ensuring that the behavjor occurs

'for a prolonged period of time and in increasing the resistance of the

behavidr to extinction.

Example: When working with a child who has delayed language development,

one might utilize pictures of objects commonly found in the environment
u

and ask the child to name them. Initially, in order to get the child

interested in,thetask, it may be necessary to reward the child each

time he makes a correct response with, perhaps, an M and M or other
4

material "reWareif the child is unresponsive to social forms of

reinforcement. It can be readily' seen that when working with a 3 or 4

year old in the acquisition of vocabulary, an M and M given after each

.
correct naming of a picture would soon satiate the child and consequently.

. result in a decrease in interest for the task, as he will no longer

have a desire for the candy. In a situation such as this,, the Home

Advisor would experience grWer gains during the learning session if

'the child were rewarded only after a given number of correct responsep



or after the child has been engaged in the productive activity for a

given period of.tfme, thus decreasing the amount of candy given the

child, thus increasing the productive time that the child will work

prior to-satiation.

There are severalorms of intermittent schedules of reinforcement.

The first type is called the ratio schedule. In a fixed ratio schedule,

the reinforcement follows a fixed number of responses; for example,

every tenth response, and such a schedule would be symbolized as fixed

ratio 10, In other words, for every ten correct responses emitted,

the individual received one reinforcement. If the child was reinforced

for every fifth correct response, the fixed ratio would be 5. The

,

fixed ratio schedule reinforcement'is used when the teacher- desires

to have the child perform under a variable ratio reinforcement'schedule
%.

rather than a continuous reinforcement schedule in order to decrease
. 4

the likelihood of satiation occurring and to increase resistanceto

..extinction (the cessation of behavior folj owing the withdrawal of the

reward reinforcement).*

For example: If a Clinician,-.or Home Advisor, is operating within a

.
.

continuous reinforcement schedule and shifts directly a variable.
OP

ratTo schedule with the first renforcement 'occurring only after.10

correct responses, extinction may occur before^the 10 responses have

been emitted. Therefore, it would be better, to move from a-continuous
'

reinforcement schedule to a fixed,ratio schedule of perhaps two

reponses.tor one reinforce ment or consequence. Thus,: the reinforce-
64

ment schedule may be ftated as fixed ratio 2 (FR 2). When extinction

does not'occur, the fixed ratio scheddle may be increased to fixed ratio
1,

3, fixed ratio 4, etc., until the child' tolerance for responding
.mr

without each response resulting in "a reinfordement is developed. Once
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thii occurs, a priablp ratio (VR) schedule should be initiated, as a

higher leveT of responding occurs- under a VR schedule than when a FR

schedule is used.

In a variable ratio schedule of reinforcement, the reinforcer is related

to the number of responses; however, instead of occurring after a fixed

number, the *reinforcing stimulus occurs after a varying number of

responses has_been emitted, The adVantage of a variable ratio schedule

of reinforcement is thai the individual soon acquires a high level of

responding and the behavior becomes much more resistant to extinction

when the reinforcement is withdrawn, because the individual will not

now how many more correct responses will, be necessary before a

reinforcement is forthcoming.

One may dispense reinforcements, in relation to time as well as to the

number, of responses, thus creating interval schedules of reinforcement.

As with ratio schedules, interval schedules may be fixed or variable.

4

In 'fixed interval schedule, the reinforcing stimulus occurs after the

lapse of an-interval of time, such as a specified number of:seconds,

minutes, or hours, depending on the age and mentality level of the

As .a general rule, the younger the child, or the the

Mental age, the shorter the interval of time tiould be beiWeentreinforce-
-

merits so that the child will'be able to relate the reinfotceMent with

-the correct behavior exhibited, For example: If a child exhibits the

desired behavior for a response and the consequence or reinforcement is

not immediately forthcoming, an undesirable behavior or response many

occur between the time of the desired response and its consequence or

reinforcement, thus increasing the likelihood that the child will

associate the reinforcement with the undesired behavior rather than

with the desired response, An example of a fixed intetval'schedule of
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reinforcement could be used with a school age child who has difficulty

remaining in his seat for any meaningful length of time. The teacher

might reinforce the child for remaining in his seat for a given

number of minutes.

In a variable interval schedule, the reinforcement occurs after differing

periods of time in which the desired reponse is exhibited. For .

example: the child who is reinforced for remaining in his seat may

initially be rewarded for every tithe he stays in'his seat. Then as

the "in- seat" behavior becomes more pronounced, the interval of time that

the child must remain at his desk prior to receiving a reinforcement

may be increased. As with any variable schedule of reinforcement, the

variable interval schedule&has the advantage over the fixed interval

schedule of maintaining behavior that is more resistive to extinction.

In extablishing an effettive sbhedule of reinforcement, it is of utmost

importance that the quality of the reinforcement should be highly

meaningful to the subject. Many failures in tem-p-iihg-.tc) modify

behavior have been the result of 1the selection of an inappropriate

reinforcement:

Conditioned Reinforcers:

The goal of.behavior modification is to develop a behavior in an

individual to the extent that the individual exhibits the behavior with-

out external management. Thus, the behavior must be incorporated into

the individual's behavioral repertoire. In order for this to occur, the

individual must achieve a feeling of self-satisfaction from having

exhibited the behavior independent of external reinforcement. In order

to develop such a behavior; which was originally non-meaningful to the

(
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individual, one must begin by utilizing a'reinforcement which is

highly rewarding to the subject. Hopefully, one might begin with a

social reinforcement which is more adult than a material reinforcement,

and thus is one step closer.to the eventual incorporation of the

behavior by the subject. If, however, a soak' reinforcement is not

meaningful, one might resort to using material reinforcements, such as

the chance to earn a model airplane, a new bicycle, an M and M, etc.

As the goal is the inclusion of the behavior into the individual's

daily life style, it is desirable to move a child from material reinforce-

ments to social reinforcements as rapidly as possible. The way to do

this is to pair a previously unmeaningful social reinforcement with a

meaningful material reinforcement...

Example: Recently, I worked with a kindergarten child who was non-

responsive to the verbal commands of the teacher. The teacher had

tried various forms of verbal praise with negligible results. After

observing the child, it was noted that a lower level material reinforcer

would be necessary. While working with the child, it was noted that he

was extremely Interested in helping the teacher pass out milk and graham

crackers. Therefore, theIorivilege of passing out milk and graham

crackers was used as a reinforcement for the desired behavior of not

hitting other children. In order to aid the child in incorporating
1

the non-hittihg behavior into his behavioral repertoire, and to thus

become more adult-like-in managing his own behavior, the formerly un-

meaningful verbal praise and social reinforcements given by the teach

were paired with the meaningful reinforcement, i.e. passing out milk

end graham crackers. By paging the two reinforcements in such a manner,

the social reinforcements, of the teacher eventually took on a meani

degree of significance for the child. Eventually, this led tq th child
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working solely for the social reinforcements given by the teacher, and

a decrease in the necessity of resorting to special privileges in order

to manage behavior, EsserWally,,this was more adult-like than

continuing with the privilege of passing out milk and graham crackers

.... as-the responsiveness to social reinforcement -was one step closer to

incorporating the desired behavior into his own repertoire.

It should be kept in mind when pairing a non-meaningful reinforcement

with a meaningful consequence, that the non-meaningful reinforcement

should always precede the meaningful reward with as little time as

possible lapsing between the two, presentations.

D, Weakening Behavior:

1, Punishment

(Example)

II-
Punish ent does work as long-as it is meted out objectively, parsimon-

iously .relevantly) and with the idea, always in mind, that it s a

rning experience for the child. Vindictiveness, vengeance orIl'
eration limits reached in anger, point up the needs of,the giver

more than the receiver, Resea.r6h indicates that punishment to be

effective, has to be relatively severe, timely, and consistent. This

is where, as a technique, punishment falls'shori.

We're all human, When -clo we generally punish?

In anger, of course, What about relative severity? For some children

a firm voice can result in sgbing.,,For this child, the firm voice

probably represents severe punishment. Another child could be paddled

to the bruise level and still wander off, seemingly unaware anything

out of the ordinary had transpired. This then; would not be severe

punishment for him, but,.more likely, physical abuse which satisfied

some adult needs. Punishment has to be timely. It must be closely related
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in time to the response How often is this really the case? Little

Joan colors on the walls of her bedroom. When' mother, finally discovers

the misdeed, Joan is taken to task, Usually, it is "did you do that?"

did you? did you?" When Joan finally admits the misdemeanor she is

spanked, From her frame of reference was she-punished for telling the

truth? Can she really tie the punishment., temporally to the behavior?

Consistency is another bugaboo Mom might spank, dad might admonish.

Can Joan, then depend upon a well-defided limit? None of the above

criticisms are insurmountable, but do complicate the usage of punish-

ment as a technique

2. Time Out
oil

(Example)

For some behaviors, simply ignoring the child is not enough to curtail

the behavior unless the to iee involved is not a consideration. Time

out from positive reinforcement represents ah effective alternative,

The method of time out removes the child from a situation in which he

can receive reinforcement, This differs from,extinctiOn in that the

method of extinction removes the reinforcing stimulus rather than the

child.

3, Counter Conditioning

(Example)

Inclipatible behaviors are behaviors which are difficult to perform

simultaneously, with the deviant behavior. When these behaviors are

being performed they do not allow for maladaptive behaviors to occur,

Reinforcing incompatible behaiiiors is a. useful tool for eliminating

undesirable behaviors and building up desirable behaviors. It increases
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the effeptivenets of other reinforcement or punishment techniques when

used in conjunction with them, It would be doubly effective if we

reinforce non-nail-iiting behavior at the same time we apply aversive

techniques to the nail-biting behavior,

El., Stimulus Satiation .

(Example)

Satiation is the method of presenting a reinforcing stimulus at such a

high:rate that it is no longer desirable and may be aversive. Having

a child-write, 500 times, a dirty work which he has used is an example of

the technique of satiation. Due to the differences in satiation levels,

`'both among subjects and among reinforcers, it is difficult to determine

the effectiveness of this technique. Sometimes the behavior is

eliminated agd other times the effects-are only short term. This

'technique should not be dismissed out of hand though, since desirable

behaviors are sometimes inadvertently diminished through satiation of

a reinforcer

5. Stimulus pan'ge

(Example)

This technique consists of manipulation or thange of the stimulus which

appears to trigger a response. If a bowl of candy is kept on the table

and a child cannot seem to leave it alone, the candy is removed!, or

replaced witli,,say a bowl of fruit,'
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E. Eliminating Behavior:

1, Extinction

(Example)

When a'behavior is never reinforced, it will decrease in strength.

and disappear. This fact has been observed many times in practice.

The problem here is that inadvertent reinforcement causes what is

termed spontaneous recovery, The undesirable behavior shoots up in

frequency and intensity to a level higher than the pre-extinction

level.

NOTES:

.41

t
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PINPOINTING BEHAVIOR:

.' Identifying (pinpointing) target behaviors we have talked about behavior -

the changing or modifying of behavior: The alteration of behvior, thirgh (in

behavior modification theory), assumes that only one behavior at a time will be

attended tot How do we isolate, identify, or specify a single behavior? Basicaly,

44
a behavior can be identified if it can be Observed and counted.

WORKSHEET - PINPOINTING

The following items are behaviors that may or may not be sufficiently pinpointed

for observation and measurement. If you feel that an item is a behaviof hat

can be OBSERVED and COUNTED, place an "x" in the column marked "agree ". If

'fej that an item is a behgvior that CANNOT BE OBSERVED and COUNTED; place an
. ,

"x",in the column marked "Disagree ". If not sure, "x" the "Don't know" cclumn

EXAMPLE: AGREE DISAGREE

Spills milk.' X

1. Late for supper

2. Short attention span

3. Reversal "b" and "d"
when writing

4. 'Poor reader

5. Mean to other children

6. Leaves ring around
bathtub

7. Bites nails

8, Hyperactive

do 9. Stacks rings on pegs
in order.

10. Doesn't mind

11. Catches bounced ball
two' out of three times
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. 12. Immature

13. Wets britches

14. Poor speech

15. Kicks cat
; 7 .

AGREE DISAGREE DONrT KNOW

SUGGESTED REINFORCERS:

TV watching Painting Writing letters

Motley Trips to: Collecting mail

Candy zoo-park-museum Cnoking
library

New clothes Story time
Praise & attention

Toys, Bike rides
Smiles

Mak3ng d Fishing
Phv'si al affection,

Helping'%other br dad on Sledditg
"Spec.Ial Projects" Viz:it friends

Coloring
Running errands ,Fa.dly drive

SwimmirT
Play,ng outside Chlice of dessert

Family games

Gtan

Fruit

PriVIlcges
(e.g., staying

APPLICATION:

up late)

Games & puzzles

Being first

Being right

Tokens

Stamps

There are many ways to ut.ilizereinfoccers. Two main requirements are:

WhateAer the reinforcer in, it hat, Co be intto4uted after the behavior occurs
the longer/the control agents waits, the wedket the reinforcer,.

The control agent bast4'be conststeal. The 1111J wit! then develop an ex-
pectahcyr whirh.,n itselt 310.eintotLing.

OTHER ,
o

POSSIBILITIES

(

'94 . ,
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SOME DO'S AND DON'TS'OF BEHAVIOR_MODIFICATION

41,

DO: Approach behavior management with an o'en mind. The systemjs,making

the job easier for many people why not for you?
A

DON'T: Think'of behavior management as a replacement for a teaching method.

Behavior management is an aid, not a substitue. It is compatible

to any gpod method of teaching.

DO:' Become thoroughly familiar with the terminology.

DON'T: Start until you've thought about what.you want to accomplish in specific

terms.

DO: Pinpoint. Be specific about the behavior you want to modify. Break

it down Ito jts smallest possible unit. (Not "disturbing class"

but, "talking out" or "out'of seat ".. NCOgetting work `done"

but, "Words read" or "problems worked ").

. DON'T: Try to decelerate more than one behavior ih a child at one time.

DO: Count the behavior long enough'to establish a baseline before you

introduce your arrangement.

Sometimes counting alone will extinguish an undesirable behavior-or

accelerate a desirable one.,

.DON'T: Try to-count a behavior all day. 0

It is easier to-be consistent with a time sample. (How .many tiMes

does the behavior occur in a 30 minute period each day ?)

DO: Study the child before deciding on a stimulus 'or a consequence, What

1

"turns him on"? What does he do when he is free 'eo choose? One

.child's reward may be.another child's punishment:
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DON'T: Give up if the first thing you try doesn't work. You may need to

increase the frequency or aMOunt.of the consequence, or Substitute

another.

DO: Make only one change in the arrangement at a time. Othee, you

will never know what worked.

DO: Respond to your graph. Young children, especially, marneed frequent
-

changes. Be ready to substitute if one consequence stops working or

the effect levels off.

DON'T: Get "crutched - trapped". You don't have to go on givinga child

candy, or gum forever.

DO: Use natural consequences whenever possible.

are fine if you need them, but five minutes

to work on a favorite project may be better.

-NJ
Candy, gum, and money

playtime 4* the chance

DO: Let the child take over the recording of his own behavior if possible.

Present his own consequence.

DON'T: Let the mechanics of the program get you down. Once you fully under-
.

stand the system, you will find ways to simplify procedures to ,fit

your needs.

60: Maintain an air of detachment. If yo0 over-react with praise or dis-
. -!

appointment, how will you know whether the child is responding to the

consequence or to your behavior?

If you want to use praise or disapproval as a consequence, it must be

consistent-and must be recorded as part of the arrangement.

Blame the child if you are NOT getting results. Figure out what you

are doing wrong and change tt.. You can succeed::

DON'T:'

9697
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. DO; 'Remove the consequence after a modification is established.

DOWT: Hesitate to go back to the arrangement if the new behavior does not

continue afterthe consequence is removed.

DO:' Continue to record. You haven't really modified unless the new

behavior continues after the removal of consequence.

Set your expectations high. If you. expect too .little you may be

holding the child back for lack of enough material to work on.

DON'T: Scold.to try to increase a child's production. Children are hurt

by scolding not by high expectations. Let behavior management

techniques work.for you.

DO: Accelerate a desirable behavior when you decelerate an'undesirable one.

DON'T: Leave a child totally decelerated., The goal is to help him find better

patterns of behavior.

DO: Think of the child's total optimum development. Modify only the

behavior that is important in that framework.

State of Iowa

Department of Public Instruction
Behavior Modification Workshop
Practice Guide, 1970
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PRACTICE GRAPHING:

The occurrence of behavior, before the Behavior Modifier attempts to change

it is called the operant level. A record of _this occurrence is called the base-
,

line. The baseline is the pre-experimental record of)e behavior. Whether flie

modifier desires to strengthen oryeaken Oehavior, the record of his
7

exper4ental effort is called the treatment period. The'treatment period

generally runs about twice as long as the-baseline. Both are usually

represented graphically.

F

E

V
E-

N

C

Y.

TIME

The number of times behavior occurs (within a certain time segment)

is represented vertically.

The time segments (e.g. days, minutes or seconds) are represented

horizontally.
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DATA:

.

Suzie is late to supper after being called, the following amounts of time.

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY

10 min, 9 min. 8 min. 9 min.' 8 min. 10 min.

a

Mother makes TV watching a function of timeliness.

The. follow-Lug represents Suzie's subsequent behaviors:

NDAY

min.

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY, SUNDAY

10 min, 8 min, 6 min.

......

4 min. , -5 tin. 3 min. 2 min.
1

aXERCISE:.

1. Label baseline and treatmentperiod.
.2. Mark of time and frequency on graph.
3. ,What is the target behavior?

4. What is the reinforcer?
5. Plot the baseline.
6. Plot the treatment period.

Did mother do the right thing?
8. Why?
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. CASE HISTORY # 1

Mrs. Smith felt.mornings were about the worst part of every day. Maybe

Saturdays and Sundays-weren't so bad but, then there wasn't any school on those-
f

days.. Barrett Smith, age 7, was drthe Verge of becamini, a legend in his own

time - for puttering. Granted, it was a trifle easier (than moving '-he rock of

o-

Gibralter) to get him out of,bed in the morning but from then on things really

became difficult. 31ecitically, the! problem was getting dr,s.ed. Barrett could

do more piddlin' and and fiddltn' and 'uddlin' than all his older sibs
a

had ever done pu-. .o,e..her. Mrs. Stith was worried'because twice this past

week Barrett had been late for school. He certliqly wasn't gettingnourishing

breakfast, either, because by the time he go.. dressed lie' had to. gulp and 'run.

Mrs. Smith had started reminding BfArrett_ to iIrry about a month ago when sebool

started but it seemed he had just Leen getting slower. She then felt she had

tO get Barrett up earlier each morning because he was taking longer to get

dressed. Every 2- minutes she would holler up. the stairs:r"'Eurry up' Barrett",

-"you're la'e again", breakfast J. ready", "you're going to make me,angry",.

"I m no- oing to tell -you again", and so on and on and cm

Mrs:Smith had confided in a ri-nd of hers (a Home Advisor) and had followed

a r-:omm-ndation that she record and graph Barrett's behavior for one week.

It looked like this:

60

.50

CI) 40
tz3

ip 30

z
't..1 20

z
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GETTING
DRESSED
BEHAVIOR
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The Buie Advisor looked at the graph and agreed with Mrs. Smith that

Barrett should be able to dress faster. Also, the prospect of hollering
t

20 - 30 times an hour each morning for the next 12 school years seemed, somehow,

inefficient, It was suggested that Mrs. Smith holler lest the coming week and

to record both her and Barrett's'behaviors.

.NUMBER OF TIMES HOLLERED

0

Mon.

l

TUes, Wed. Thurs.
r

Fri.
.._.

30 20 13 7 3

NUMBER OF MINUTES TO DRESS
.

Mon.
0........ .,

Tiles-, Wed, Thurs.
,

,

Fri.

60 40 .. 26 14 . 6
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CASE HISTORY # 1

PROBLEM WORKSHEET

1. Look at the records of fre.luenCy and duration in case history # 2 and

transcribe to the following graphs*.

1.

OM.

AO/

ra

0

Mrs. Smith's ./
Graph

Barretrib
Graph

'2. Whet happened?.

Why;

4.' Do the above graph reftect.444Cline.,dr treativat dath?
4
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CASE HISTORY # 2

Do you believe Hurricanes move counter-clock-wise in a northeasterly

direction and pfedominantly over water? Then you have not seen Hurricane.Anad.

Annie is a charmer! Annie is a love! But, Annie is a 4 1/2 year old house-turner-

up-side-downer. To visit Annie's room was an experience her father could not

even describe. When Annie walked out of her room, down the hall, and into

the living room, it was as thoUgh a combine had gone hay-wire and was strewing

a swath rather than cutting. Yes, indeed, sweet Annie was a "mess machine",

Mother had begun to develop a sensitive sacroiliac from so much stooping

and picking up. Dad had at least-two more frown lines and even thought he

was getting grayer. What to do? Mom sand Dad remembered the Parent/Child

'Home Stimulation classes they had taken and decided to try out some ideas, ,

new to them,..from their Manual. The first thing to do was get a.baseline,

' Maybe the behavior wasn't *lite as 'serious as it seemed, Maybe Annie

.didn't really Hurricane and strew twenty-four Hours'a day, was felt

f,
that the major family problem was the spread of debris throughout

\
the

ent,ire'house, but that bedroom containment was a tolerable situation,

Also; Mom and Dad realized they could not monitor'Annie all her waking

hours, so they decided to rely ona daily item Mint. Each night, after

Annie went to bed they would pick up all the items and place them back in

Annie's room, so they could start another day with an accurate count.

101 s
104



FIRST K T.A -L L Y:

NUMBER ITEMS STREWN THROUGHOUT HOUSE

MON. TUES. WED. THURS. FRI. SAT. SUN.

75
,

60 65 70 75 70 65

SECOND WEE.K TALLY: kat

NUMBER ITEMS STREWN THROUGHOUT HOUSE

MON. TUES. WED. THURS. FRI. SAT.
4

'SA,

60

1

45 30 15 10 5

.-:104
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CASE HISTORY # 2

PROBLEM WORKSHEET

1. GRAPH BASELINE

4....

2. What would you do now?

3. Would you introduce a reinforcer, remove a reinforcer, or both, to

change Annie's behavior?

4, What might be a relevant consequence to introduce?
o

5; What might be a relevant consequence to remove?

ow.

105
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-CASE HI -STORY # 2

PROBLEM WORKSHEET (coAinued)

6. Would you'stipulate any special conditions to be met just irior,to

presenting a reinforcer?

,7. GRAPH TREATMENT _PERIOD

8. Did the parents make the right decfsion?-

NOTE: Your will have *.c. Ansume. q,.cer t:1,at your strategies

were the parontli 'cleclotione for tr!t-cment.

0z10F
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Case History #3

Things were in a
A

turmoil at the old Poo Barn. Prince Poo wouldn't keep his

biltches'pn. Of-course, he was only two !nit still

it was embarrassing to King Poo to-ramiethe Prince-

streaking-through the kingdom bare bottomed. Ob-

viously a new behavior had to be lea ?ned. The

trumpeters sallied forth and heralded the news that

a reward of many sovereigns would be given the royal

subjeet who could teach Prince Poo to keep his

britches on. Many important people came-to solve this

royal problem. A Vizier came with bottles and vials,

IP

0 8-
Prince Poo kept his britches on but he kept Q

mixed a strange' mixture and blew up a balloon.

floating away and couldn't be found for days.

A prestidigitator worked out a scheme where

11111111" 411111111

Toledo Steel Springs were sewn into the hem of Prince

" Poo's short pants. Every time the britches fell doiln

they would spring high above Prince Poo's head and

-finally oscillate into place. This scheme worked,

after a fashion,.but eventually QL

%)gave Prince Poo a serious case of hiccups.

Finally, from the midwest came a man who said he-was

-a shaper. Now, no one at court knew what a shaper.

_was. But, no one wanted,to admit that they didn't

.know...., least of -all King Pao.
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So, the shaper was given the Royal go ahead. He observed and counted and

recorded from inorning to night for a week. Finally, he gleaned from his

data that Prince Poo had never learned to pull his bitches up because

'pleasant consequences Occurredwhen they.fe1.1 down. Everyone at court

smiled and said in unison --- fl00000h:u The. shaper asked King Poo .i.

44k
-

to request everyone's presence. He then asked that no one, in the future,
.

pay any attention to Prince Poo when his britches fell down. On:the

contrary, if hemade any move, however Small', towards his britches,

the everyone should smile and say, -- H00000h!" The'King under`

stood immediately,that each successive apprOxincatiOb, by Prince Poo,

-
would be reinforced by the smiles and 00000h's (attention) and that

0
soon a new behavior would be learned - britches' up. He issued.an edict

requiring appropriate smiles and 00000hs. The shaper felt that-if.Prince

Poo would bend over and only touch his britches (for attention)- the first

week that this would be reasonable-progress. The following week another

task' could'be learned Which would even more closelt approximate the final

goal: He asked a Home Advisor, stationed at court, to write a prescription -
_

paying particular attention to cue, directions, reinforcement and criteria

for success. (*New Home Advisor write prescription). At the end of one

week the data looked like this: (* New'Home Advisor graph.aata).

DAY M (baseline) Ms T,
,

WTFSSM(postline)
PARENT M M M F F F M M F

TIMES O. 0 1 0 f

O

itt
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4.

FORM NO. VT

CHILD

7

4

CASE HISTORY #3

Problem Worksheet

THE MARSHALLTOWN PROJECT

-BEHAVIORAL PRESCRIPTION

.

HOME ADV;ISOR

DATE TO PROFILE ".# B , 0 . # B.O./
CUE:

DIRECTIONS:

.

r

. *
itKNFORCEMENT:

'.GOAL:

COMMENTS:

t
'x.109 10



4124DER

. OF

TIMES

111

tcASE HISTORY #3

Problem Worksheet (continued) ".

:M-F M-F M-F. M -F M-F

1.

M-F

11111111=111

r

1110.01.0

44

I

ti

a.1111=0,

4

I I
BL.

I

I

1

1

'DAYS

I
PL

1 Was.criterion (goal) met?

2. What might be a next incremental behavior to be reinforced?

3, ',Is it'important to distinguish which parent works most often, or more

successfully, with a child? Why?

4. Should the frequency hash marks (marks on the number of times line)

be used in sequence, depressing graphic representation, or variably

to portray a larger graph?

av
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N-.GLOS-5 A..4Y

/

1. BEHAVIOR MODIFICATION:

Techniques,which are concerned with the

A 1

environment and change/fn:the subject's'\
licreate or decrease 'rates of behavior.

,

2. BRIBE:

.
- 2 ,: ,

v

4

relationship betweeb changes 4n the
.1 - !" . :t

response. psually prOeaMmfd to .

.

4,

4.
S.

f,',

4sually) Cons'ilered as something given to Pervert. or corrupt;;therefore,1

having stro

Dispropo ionately large reinforcement for exhibited behavior.

overtones of something wrong, unethical, illegal, or immoral.

CONSE

As pplied to behavior, a consequence can be pleasant (reinforcing or

r warding) thereby tending to strengthen that behavior; or, it can.be,. .

unimportant (neutral or non-reinforcing) therebyvtending to weaken bOgVior;

r.

w
or, it can be aver§ive (unpleasant or punishing) thereby ten ing to

0, .
ti

extinguish behavior, .

v .

4. CONTINGENCY:

An arrangement or condition which must be met before a'ansequenbe

arrangement or-relationship between amsponseA contingency refers to the

rs.

t.

and a reinforcer. Whether or not a consequence occurs depends upon the

prior occurrence of a response.

5. COUNTER CONDITIONING:

Reinforcing incompatible behaviors. Incompatible behaviors are those

behaviors which cannot be performed simultaneously.

Example: Biting nails, NOT biting nails. To weaken nail-biting behavior,

the incompatible behavior (non-nail-biting) should be reinforced.

o



GLOSSARY (Continued)

6. ENVIRONMENT:

Pattern or configuration of all energies, present.at any given time, that

are capable of entering into lawful relationships with behavior.

Surroundings. The events and things around a person which influencebehavior.

4 I7. EXTINCTION:
9,

e
A procedure whereby an accustomed reinforcer is withheld. When a behavior

is never reinforced, it will decrease in strength and disappear.

8. FADING:

The process of making a cue, stimulus, or environmental influence less and

less visible. Example; Transition from physical assistance to singly word

prompt.

9: INCOMPATIBLE BEHAVIORS:

Behaviors that cannot be performed at the same time. For example: a child

cannot be seated and moving about the room at the same time. Therefore, by

inference, one-behavior is increased as the other is reduced.

10. MODELING (IMITATION):

Copying another's behavior in anticipation that pleasant consequences will occur.

11. NEGATIVE REINFORCEMENT:

An undesirable.or aversive stimulus (negative reinforcer) is removed, serving

to strengthen the behavior which removes it.

Example: 'a person is bothered by pesky flies. He swats a few, lessens the

harrassment, and strengthens fly-swatting behavior.

12. NEGATIVE REINFORCER:

Anystimulus perceived by the received as uncomfortable, undesirable or

aversive. ,
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GLOSSARY (Continued)

13.. POSITIVE REINFORCEMENT1

- The presentatido of a positiVe reinforcer, following a desirable emitted

responie, Which tends to strengthen that response.

14. POSITIVE REINFORCER:

4

Any praise, encouragement, object, privilege, equipment, activity, etc,

which a child perceives as pleasant or desirable.

15. PREMACK PRINCIPLE:

A behavior may be accelerated when it is followed by a behavior which

normally occurs at a high rate. A less preferred activity comes before

a more preferred activity.

16. PUNISHMENT:

A penalty inflicted on'an offender as a retribution and, incidentally, for

,reformation and prevention. The procedure of following an undesired be-

havior by an unpleasant consequence which decreases that behavior's future

strength dr probability.

.L..
17. RESPONSE:

A reaction to a stimulus. The activity or inhiation of previous activity

of an organism or any of its parts resulting from stimulation. Any behavior

or change in behavior which occurs as areaction to environmental conditions.

18. SCHEDULE OF REINFORCEMENT:

Refers to the relationship between the number of times a behavior occurs

and the number of times it is reinforced.

19. SHAPING (SUCCESSIVE APPROXIMATIONS): -

When the desired response to a task does not occur, the parent may

sequentially arrange a number of smaller success-insuring tasks which

eventually lead to the completion of the original task.

a .113
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GLOSSARY (Continued),

20. STIMULUS (cue):

Arbitrary environmental unit. Something that occurs i the environment .

which directly influences activity (behavior). /

21. STIMULUS CHANGE:

Manipulation of environmental influences to reduce or en ance the probability

of response. Example: If a child will not leave a cand dish alone, remove

the'candy dish,

22. STIMULUS SATIATION:

4

MethOd of presenting A reinforcing stimulus (reinforcer or eward) at such

a rate that it is no longer desirable and may be aversive:

23. STRENGTHEN BEHAVIOR:

Behavior occurs more often. Rate or frequency increases.

24. TIME 0 T:

Removi g a child from a .reinforcing situation.

25. WEAKEN ;EHAVIOR:

. Behavio occurs less often. Rate or frequency decreases.
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DAY: 2 0

TIME: 1:00 - 2:30

TITLE:: Exercise in Behavior Modification and Task Analysis: NUnit I

.OBJECTIVE: 1. Given 10 examplgs, you will be able to identify those that are
BIG (COMPLEX) BEHAVIORS and those that are little (simple) ones.

4t, .

PROCEDURE:

MATERIAL:

2. Given 10 situations, you will be abld to 4dentify the COMPLEX
BEHAVIOR in each situation. You will also be able to identify

,the simple behavior that needs to be taught firit. *

. v-
3:' Given 10 groups of behaviors, each group containing one COMPLEX.

BEHAVIOR and several related-simple behaviors., you,will be able
to link each of the simple behaviors into a chain.linking tothe
COMPLEX BEHAVIOR,

.

0
4. Givena problem situation, you will identify the COMPLEX BEHAVIOR,

analyze ft, and then break. it gown into its simple behaviors
(this is called pinpointing).

, 0

5. Given a shoe with a shoelace tide, you will analyze the COMPLEX
,BEHAVIOR of tying a bow in the shoelAce then pinPointing in writing
the simple behaviors involvedip,tying that bow.

6. Froffi'obseving your child, you win identify one COMPLEX BEHAVIOR,
analyze ft, 'and pinpdint the step-by-step simple behaviors he must
be able to do,to reach the larger COMPLEX BEHAVIOR.

A persontwell versed in behavior modification and task analysis should
be the leader responsible for'presenting this program. All participants
shall complete their own copy of the participant's workbook as the pro-
gram progresses. Areas of confusion should be discussed'and clarified
as they occur and before moving to the next segment of the program.-

"A Mediated Training Program For. Parents Of'Preschool.Mentally Retarded
Children", Engineered Instructional Products,. Box 136, Eugene; ,

Oregon 97601.
Workbook-
Unit I Tapes
Unit I Slides

EVALUATION:

1. Each Home Advisor will correct any workbook unit errors before
going on to the next unit.

2. -Complete training critique, p. 172.
3. Discussion
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DAY: 2

TIME: 2:30 - 4:00

TITLE: Exercise in Behavior Modification and Task Analysis,:_ Unit II

OBJECTIVE: 1, Given 5 situations, you will be able to identify the cue and
and behavior in each,situation.

2, Given 10 cues, you will be able to identify the ADULT CUES
and CHILDREN'S CUES.

3. .Given the 10 simple behaviors in tying a bow, in a shoelace you
will write a children's cue for each simple behavior.

4, Using the behavior chain you wrote for Unit I (Objective 6),
you will write a child's cue for each simple behavior in the
chain,

?5, Using the behavior chain and cues frorobjettive 5, you will
practice teaching,your child. (As you practice, make whatever
changes are necessary to achieve the behavior being taught).

6, From observing your child, you willk identify another COMPLEX
BEHAVIOR, analyzejt, pinpoint the step-bY-step simple behaviors
he must achieve to reach the larger COMPLEX BEHAVIOR, and then
attach a child's cue'to each simple behavior.

PROCEDURE: A person well versed in behavior moaification and task analysis should
be the leader responsible for presenting this program. All participants
shall complete their own copy of the participant's workbook as,the,,
program progresses. Areas of confusion should be discussed and
clarified as they occur and beforethoving to the next segment of
the program,

MATERIAL: "A Mediated Training Program For Parents Of Preschool Mentally
Retarded Children" (See Appendix):
Box 136
Eugene, Oregon 97601

Workbook
Unit II Tapes
Unit 11. Slides

hi

EVALUATION: 1. Each Home Advisor will correct any workbook unit errors before
going on to the next unit.,"

2. Complete training critique, p. 172.
3, Discussion,
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DAY: 3

TIME: 8:30 - 10:15

TITLE: Exercise in Behavior Modification and Task Analysis: Unit III

OBJECTIVE: 1. Presented with a two-part illustration, you will be able to
tell why one part is a better example of child reinforcement
than the other.

2. You will be able to list 'several things that are reinforcing
to your child.

3. Given a problem in pairing and fadiq reinforcement, you will
be able to explain how pairing' reinforcement can be used in
building a behavior.

4. You will be able to identify the two important rules'of thumb
which should always be followed when applying reinforcement
to your child.

5. Given the first simple behavior of the two-behavior chains you
wrote for your child, you will attach an appropriate schedule
of reinforcement to each of the two simple behaviors.

PROCEDURE:

A person well versed in behavior modification and task analysis should
be the leader responsible for presenting this program. All participants
shall complete their own copy of the participant's workbook as the
program progresses. Areas of confusion should be discussed and
clarified as they odtur and before moving to the next segment of
the program.

MATERIAL:

"A Mediated Training Program for Parents of Preschool Mentally
Retarded Children"
Engineered Instructional Products
Box 436
Eugene, Oregon 97601

Workbook
Unit III Tapes

'Unit III Slides

EVALUATION:

1., Each Home Advisor will correct any workbook
before going on to the next unit.

2. Complete training critique, p. 173.
3. Discussion.
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DAY: 3

' TIME: 10:15 - 12:00

Exercise in BehaViorModificatton and Taz4k Analysis: Unit. IV

OBJECTIVL:,

1, Given the necessary information, you will be able to graph
the-frequency of a chfld's_behavior, and you will draw con-
clusions as to whether or not the graph shows an impfove-
ment or a decline in the level of the child's appropriate
behavior.

2. Given a situation which describes a decline .in the level of
a child's performance, you will suggest (a) causes for the
decline, and (b) what might be done to correct the situation.

3. Given.a current progress record, you will write in the appro-
priate-spaces, the two complex behaviors 'from page 16 of
your workbook, and divide the record keeping area into the
appropriate number of spaces to correspond to the number
of simple behaviors in your two behavior ,chains.

4. Given.a current progress record, and other record keeping
forms;-you will record the progress of your own child.

PROCEDURE:

MATERIAL:

A.gerson well versed in behavior modification and task analysis,.
should,be the leader responsible for presenting this program.
All participants shall complete their own copy of the parti-
cipant's workbookas the program progresses. Areas of confu-
siokshould be discussed and clarified as they occur and be-
fOre,moving t6 the next segment of the program.

hA Mediated Training Program for Parents of Preschool Mentally
Retarded.Children" .

Engineered'Instructional Products
Box 136
Eugene, Oregon' 97601

Workbook
Unit IV Tapes
Unit IV Slides

a

EVALUATION:
. 1. Each Home Advisor will correct any workbook ft errors '.

. before going on to the next unit. Ao,

2. Complete training critique, p. 173.

3; Discussion.

o'
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TITLE: Forms used by the Home Advisor'

OBJECTIVE:

The Trainees will become familiar with various forms used by the
-Home Advisors

DAY: 3

TIME: 1:00 - 2:00

PROCEDURE:

Each form will be discussed and demonstrated.

MATERIAL: Forms:

Referral

Sibling Achievement
Eligibility
Time Record
Vocabulary Words
Case Load Statistics
DispOsition
Inter-Agency Referral

EVALUATION:
1. Complete training critique, p. 173.

-2, Discuision'

4,

'120'
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FORM XVIII.

THE 4RSHALLf0t:IN PROJECT

A Responsive Home Environment for
the- stimulation of Pre-school
Handicapped and Educationally
Deprived children (0-6) through
parent and`professional involve-
ment and interventicp in a rural
area.

Marshall-ftweshiek Joint
'County Board, of Education

.507 East Anson Street
Marshalltown,' Iowa 5D158,

Phone: ,(515) 752-1723

************t********4c********************************************************

- REFERRAL FORM

SURNAME:

CHILD:

PROBLEM:

Date:

BIRTHDATE: SE*:

MOTHER: -. 7 FATHER:

ADDRESS: PHONE:

SIBLINGS:.
P4.

REFERRING AGENCY /INDIVIDUAL:

Ha's the prbgram been disaitsed with the parents? Have they indicated interest?

COMMENTS:

.321
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FORM,XXI1.1',

THE MARSHALLTOWN PROJECT.

SIBLING ACHIEVEMENT FORM

One of the'triteria under which we agree to serve children in our pre-school.
program, is schoOl failure, or difficulty, of the child's older siblings. In
order to establish this, we need your assistance in filling out the fol!owing
form. ,

Pre=School Child's Name

SIBLINGS

Parent's Name Date- ..

pIRTHDATES! SEX GRADE:

Have any of the above either repeated a grade, or are they at least one year
behind in academic achievement?

Have _any received remedial work, speech therapi, or other special help?
If so, what?

4:3>4
Are, .or were,'aRY plated in special prOgrant for retarded, learning disabled,
or emotionally, disturbed? If so, give particulars:

Have any, to your knowledge, been instituationalized?

Give particulars: f

Additional comments:

:4'".

tv

t

123 1'2.2

Signature

Title

Address



Vd`

, FORM

44 .4-

THE MARSHALLTOWN PROJECT 0

ELIGIBILITY STAFFING

- .

-CHILD'S NAME: .. DATE:

MARSHALLTOWN PROFILE: COMMUNICATION AGE: ') SCORE:

CA: MOTOR AGE: C SCORE:

MEAN'AGE: SOCIAL AGE: SCORE:

SCORE:

',STRENGTHS AND WEAKNESSES (COMMENTS)

STAFF
HOME

ADVISOR DIRECTOR
. .

,

EVALUATOR

.

--TRAINING
COORDINATOR

DEPUTY
TRAINING

COORDINATOR'

ELIGIBLE
,

.

,

.

INITIALS ..

.

-
.. ,

DISPOSITION COMMENTS:

123
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- -FORM XII/ Continued)

THE MARSHALLTOWN PROJECT
.

ELIGIBILITY CHECKLIST.

1. Management Problem/s Family Dynamics

2. Handicaps

Communicaiion

Motor

-'Social

3. Siblihg Failure History (School)

4. Deprivation

S. Contributing Factors (Handicaps)

Genetid

Disease.

Unknown Damage

S. Parent Attitude

Positive

Uninformed'

.Negative

7. Referral

Solicited

Self-Initiated

Other:Source

8.. Urban

Rural

County.

9.: Other Agency. Involvement

lo. Medical Release
4

11. Developmental History Form Completed

124

125
.
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Form XI

THE MARSHALLTOWN PROJECT

VOCABULARY 'WORDS

DATE: VOCABULARY PRESENT (AS REPORTED BY PARENT)

1. 7. ;13. 19.

2. 8. 14. 20.

3, 9. 15. 21.

4. 10. 16. 22.

5. 11. 17. 23.

6, 12. .18. 24.

DATE: WORD

WORDS ACQUIRED

DATE; WORD .DATE: WORD

st
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I.

11

: II

: I

I II

I

11

1:00

1:30

2:00

2:30

3:00

3:30

4:00

4:30.

5:00

5:30

6:00

6:30

7:00

7:3'0.

8:00

IP IP II

1

1. - 1:

'-



FORM XXV

1.

Home Advisor:

CASE` OAD STATISTICS

Date:

1. Total number of case loads carrying

2. iHome visits made this week

(1 hr. + spent in home)

3. # House calls made (no home visit)

Reason: Nobody Home ( )

Someone Home would not answer (

4. # Cancellations

Home Advisor ( ). Parent'(

Reasons:

5. # Reappointments scheduled

.6. # Reappointments successfully concluded

( 1 hr. + spent in home)

.7. # RX written this week

8. # Assessments this week

9. # RX written last week

10. #. Post lints taken this ,week

11. # Success this week

12.. .% Successes

13, % Home visits/ caseload

14. Initial visits (to explain program - no assessment)

Explanation:

11. Based on #10 only.

12. Divide #10 into #11.

.13. Divide #1 into #2.

y.

. 127
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FORM XXXI I

THE MARSHALLTOWN PROJECT

DISPOSITION STAFFING

Child's Name: -Date:

'Referre by:

Program Entrance Date: Berth Date:
.

_

Entranc Scores?' Present Scores:

C. A.:: C. A.:

M.B. D.P Comm. Age: M.B.D.P. Comm. Age:

M.B.D.P Motor Age: M.B.D.P. Motor Age:

M.B.D.P. Social Age: M.B.D.P. Social Age:

Comments (Include any special considerations made at time of entrance in
prog am):

Supportiv or Referral Agency Comments:

Options: ( ) Home visits continued on a weekly basis.
( )' Home visits every other week.
( ) Home visits once a month.
(4 Home visits an call.
(5 Discontinuation of program.

Disposition C mments::

Training Referring
Home Advisor Director Evaluator Coordinator Agent

128



FORM VII

TO:

THE MARSHALLTOWN PROJECT

INTERAGENCY REFERRAL

. DATE:

CHILD'S NAME: BIRTHDATE: SEX:

PARENT'S NAME:

ADDRESS:

,This child has been enrolled in the Home Preschool Program since

. We recommend enroll-

ment in your program. An application form has been left in the home.

If you do not receive the application or if you 'have any questions,

please call us.

Comments:

The Marshalltown'Project
Home Preschool
Phdhe 752-1723

129

Sincerely,

Home 'Advisor

Coordinator .

507 East Anson Street,
Marshalltown, Iowa 50158

130



TITLE:

OBJECTIVE:

Home Visits - Do's and Don'ts

The purpose of this lesson is
the established-Home,Advisors
Don'ts of making a-successful
include:

DAY: 3

TIME: 2:00 - 2:30

to capitalize on the,experience of
who have learned the Do's and
home visit. Subject areas will

.

Preplanning, establishing rapportwith the parents,.working with
the parents as a team, parental reaction to Prescriptions and the
Home Advisors, empathy vs. sympathy, snap judgments,' etc.

PROCEDURE: Theyresentation should be delivered in such a manner as to
promote discussion among the flew Home Advisors concerning the
Do's and.Don'ts of making a home Visit.

MATERIAL: The enclosed presentation.

EVALUATION:

1. Complete training critique, p. 174.

2. Discussion

13n
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. DO'S AND DON'TS FOR'THE NOME ADVISOR

0

When leaving the office, one should be certain that thiesson has been

completely planned and organized. Materials should be'arranged as to minimize

the searching and hunting for a given material when working with the child,

thus enabling a smooth transition from One activity to another,t It is a good

idea to bring'-extra toys, games,, and other learning ktivities for the child's

siblings in order to minimize their distracting .influence orO.Aour. planned t

lesson. Also, by bringing various learning activities, one minimizes the'chance

of developing a habit in which only one type bf2n activity is used with a

,
child.

When entering the nome, pinpoint some positive quality of the parent,,

such'as completing,a graph, Workingconsistently with the'child, or having a

clean hoUse,.and build on it in Order to enhance the rapport between yogrself

and the parent. Make the.parentS feel: that they are capable, responsible

people, as many of them may be in dire need of positive reinforcement to bolster

their self=concept, etc. qh.

: When working with parents, treat them as equals, but let them know-you have
1

6 job to do: Also, expect parents,to have both good and bad days, as the.child
, ,

1

and yourself will also undoubtedlpexperience. One should always be sensitive

to the parent's efforts at innovation as parents also learn by doing. Make an

Attempt to ensure that the parent.understands that he or she is the child's

teacher, and try. within a realistic framework to make working with the child

a challenge, rather than a chore for the parent., DO ensure that the parents

realize you must work together to achieve, success. ".

When working with parents, don't make assumptions regarding the parent's
o

ability to read or to interpret prescriptioq and other related material,

131
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O

Be aware of their level of understanding, but do so in a.gentle manner that

does not "threaten" them. Likewise', do not assume that a parent will auto-

matically generaliie a principle from one example, as this may take a long time.

Don't use technical terms, be they educatiohal, psychological, or medical

in nature, unless they are fully explained in easy-to-understand language.

One should also desist from patronizing the parents or attempting to place middle

class values on the parents.

A
_One should not expect each parent to+eact in the same way to a given

P ,

problem. Don't expect he parents to work without some kind of reinforcement

as often their child's success is not en gh. Don't talk down to the parent or

child. It shbuld be remembered that the mo _one becomes emotionally involved

with tly, family, the leis objective they become and, consequently, their effec-
.

tiveness.diminishes. One should also be careful not to bring such sophisticated

toys that the parents have difficulty understanding how to manipulate them.

In working with your child, remember that the child is a product of his total

environment and that you should understand his skills, behaviors, etc., in view

of the effect of his interaction with his entire environment.

One should not expect to alter family dynamics (if you feel this is a

priority) "at once" ... they took,a long time to develop. One should also

attempt to maintain a "middle of the road" policy with regard to involvement

with the family. Be careful not to let the child's rapport with you go to

te0'; -4-
yourlfead, eshe:Must grow beyond you.

Dohlt blame failure on the child, if criterion is not obtained, as this is

something that should be discussed with the parents, When writing prescriptions,

be prepared to explain the value and relativity of the prescription. Break the

task down enough.so that the child will meet criterion by the end of the week

and be very exacting in what,you want the parent to measure. One should also

132
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continually stress the importance of positive reinforcement and the terms used

in the prescription should be clear to the parents as to heir meanings. When

. at all possible, work with materials found within the home. One should also

attempt to talk with the parents and explain the-prescription as it is being

. written.

The Home Advisor should also make an effort to maintain perspective as

today's failures may often be tomorrow's successes.

Don't hesitate to say that you have made an error or a misjudgment as

you are only human, and the parents will undoubtedly respect you, Be careful

not to make snap jddgments as initial impressions are not always valid.

d, fir lly, do not leave the office without lots of SMILES.

133
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DAY: 3

4 TIME: 2:30 - 3.:30

TITLE: Hdine Visits - Problem Solving'

OBJECTIVE: The experiences gained by establishes Home Advisors will be,
utilized'in training the new Advisors: In this lesson problem ',
areas frequently encountered by Home Advisors will be discussed.
'suggestions will be given .for the solution of the problems.

ti

Discussion areas will include:

- Establishing rapport with parent and child.
Parental m tivation.
Sibling int: ference.
The art of co' unication.
Value conflict between parent and Home Advisor.

PROCEDURE: The Instructor sho ld utilize experienced Home Advisors in the
presentation of this lesson and discussion should be encouraged
throughout the lesson: The new Home Advisors shobld.be
reinforced for exhibiting independent thought in Oaching
possible solutions to the various problems. The Vainees.should
be encouraged to evaluate their own proposed solutThns as to

. kstrengths and weaknesses.

MATERIAL: Accompanying presentation.

s

1

EVALUATION: 1. Complete training critique, p..174.

2. Discussion.

134'

125

>,

,



or 7

HOME VISITS: PROBLEM SOLVING

, During the presentationof this lesson, it is very important that the

value of creative thinking be stressed in seeking solutions to the kinds of

problems experienced,by Home Advisors. .Trainees should be advised to guard

against the use of 'CookboOk".tolutions.to all ,problems-. 4ey. muss 'be very

.

-careful not to allow.themselves to establish 'mental sets t an "(Ally"

method_ of problem solving. As a chess player mentally contemplates passible
.. .

.

moves and alternative solutions the Home Advisor must deviSe altehatilme

approaches for detling with problems 6efore%they,ocCpr: s' 4

T.G. THE INSTRUcTOW:
I

The follovOng exercise graphically illustrates how possible `so`l utionssto

-Problems based on p;Tvious expo uses often restrict a persoOs problem

solving ability. The'instructots should pass out sheets of paper with the-

)

447',0 ,

design shown in-Figure A printecian them:

FIGURE A

1

%.

Ask the trainees to connect all the dots using a maximum of fou'i:straight77
.

lines. Most trainees will usally'attempt to connect.the dots by staying within

the periphery of the design. At the end bf tWo or three,minutei, the instructor*

Should suggest that their failure may be because their problem solvinv attempts

1
135
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are restricted to previously successful attempts at solving similar problems.

After another minute or two, how the new Home Advisors how to solve the

problem and stress the limiting effects of attempting to solve a problem on

the basis of pre-conceived mental sets.

The following statements are suggestions one might consider in dealing with,

the problems. experienced by Home,Advisors:-

;4
I. Establishing rapport with parents

A. Fromrthe onset the Hope Advisor should claim no magic or exdlusive

possession of techniques to successfully deal with all problems and
ri

tluestions that will arise during the implementation of the program.

B. When the parent and Home Advitors experience difficulties in agreeing

on the ordering of the priorities to be- considered, in working with the

child, and the ways to meerthese priorities, they should alwaysretain

the feeling that their common goal is the enhancement of the functiOning

level of the child. this minimizes the tendency of the parent and

Home' Advisor to resort tO their Own personal values, goi154. and

aspirations.

C. The Home Advisor should frequently consult with the parent concerning

ways to work with the child. One must not relegate themselves to the

position of just asking with the intention of telling, but, asking

with the intention of listening.

D. The attitude exhibited by the Advisor (hiring periods of frustration as

well as success can help to establish a response set on the part of

the parents when the parent is confronted with similar situations,

outside the presence of the Home Advisor.

TheHome Advisor should always be willing to explain why a particular
4,07

activity is suggested.

1.36
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I

Parental miftivation

A. Always strive toward establishing a child's performance as the primary

parental motivation factor. When working with the child in the home,

the Advisors should notice behaviors.that are pqsitive and should

make verbal recognition of this for the benefit of, the parents. If

the Home Advisor evidences obvious pride in the changes made by the

child, his pride will eventually be incorporated and later exhibited

by the parents.

B. Often, parents become discouraged and lose motivation because they are

lvking for quick, easy mastery of a complex skill by-their child.

The parents should be made aware of the hierarchy of simple skills

that must be mastered in order for a'complex behavior to be exhibited.

If -the Home Advisor reinforces the child's mastery of a simple skill,

the parents may become more aware of.the minor positive changes in

the child's beh'avior toward, a 'given goal and, consequently, appreciate

the smaller changes, thus maintaining their motivation throughout

. the time needed.for.thd child to. master the-complex skill.
-..

III. Communication with the parents'about the program

A. The program must be explained to the'parents in a tactful manner to

include eligibility, qualification, goals, etc:. This must be made

meaningful to the parents if they are to become interested enough in

the.program to'be willing, to put forth the effort necessary to make

it a success,

rv.- Sibling interference
,,,

A. Expect and plan for the initial curiosity that will'be exiwyted toward

you by all members of the family. When you first enter the home you

and_yottrjrbag, of tricks" will be quite a novelty.

c4,4
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B. Incl4de the siblings in your preiCriptior from time to time. They can

be used to increase positive group interaction which is rewarding.

for "your" child,

C. Establish rule's from the onset concerning sibling interference. If it

is possible to entice the siblings to play in another room or in an

area other than in which you are working, make sure they understand

that if they are allowed to watch, they cannot interfere with your

activities,

-D. Expect the siblings to exhibit the appropriatebehavior:

E. Provide activities for the siblings while you'are working with "your"

child. These activities should'be selected to maximize the possibility

of the siblings playing outside the home or in a room-other than the

one in which, you are working.

V. Value. conflicts between parents and Home Advisor

A. When finding yourself in conflict with the parents as to the immediate

goals for their child, be sure to ask yourself if the goals are actually

that diverse and if the parents "had their way," would it actually

distress or adversely affect "your" child-or just you,

B. Try to remain' objective at.arfl times and retain a clear notion of why

you are in de home.

VI, Reordering of imperatives as conceived by parents with problems and the

Home- Advisor with a job to do,

A. Don't expect "the world to stop" when you walk in the door,

B. Have some faith, that through contact with the family, overall family.

dynamics may become more child education oriented rather than adult

problem oriented, 6

fr



DAY: 3

TIME: 3:30 - 430

TITLE:. , The Responsive Environment
.

OBJECTIVE: To introduce the philosophy.of eresponsive approach to
child rearing. The distinction should be made between
a permissive enyironment and a responsive environment.
To become familiar:with.the Parent/Child Manual.

PROCEDURE: Thit- presentation should be conducted in such a Way as to
encourage and stimulatediscussion. Volunteers will be
asked to take turns reading and to lead discussion.

MATERIAL: Accompanying presentation
Parent/Child manual

Parent/Child'profess12nal guide.

EVALUATION: 1. Complete training critique, p. 174.

2. Discussion

4
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THE RESPONSIVE ENVIRONMENT

In a responsive environment, adults respond with quality time,.

i.e., deliberately and 'with concern for optimal emotional- growth,

towards a child rather than demanding (impulsively or arbitrarily)

that the'chfld always respond to the adult. Many "temptations" or-

stimuli which elicit "inappropriate" behavfors can thus be anticipated

and circumvented. This concerned structuring of the environment will

promote family harmony and, since lesi time is given over to conflict,

promote positive self-concepts in children.

children need to, develop a positive self-image. Society, as .

impersohally as the ascription sounds, will usually prevail against the

too strong self-image. A leveling process begins with the first group

experience. However, if begun too early and too expertly the.child may

not be left with enough positive feelings to continue growing in confi-
.
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dence and competence', Therefore, .the parent inherits a weighty

responsibility ---- "How dO I bequeath to my child a deep, abiding
.

feeling of worth? Do I, for 6:ample:fend for him? Protect her?

Should I make most of their decisions or shoUld I structure independent

decision making experiences with carefully explained limits? Will

this structuring, then, help my child to feel strength and satisfaction

because he has experiencid independent decision making, striving and

success?"

A child learns about himself and his environment by testing

limits. When 'limits are specifiable, and comprehensible, relation-

ships such 'as child-peer, 'child-adult, child-society, etc., are

brought into perspective,. When a child knows how he is perceived,

in a comparative sense, he is then able to define himself

441.: 142.



.A

to build a self- oncept. If*the environmental feedback is

distorted in any way, he odds are his self-image will reflect

this same distortion. there is little feedback, few if any

restrictions are provided what occurs to the child's dis-

advantage? 'Hejs always se= ing limits', feedback, and a self-.

image. Behavior oftabecome acting Out behavior. to attract

attention.

Children should not alw s be compelled to get the right

answer. A child may learn more from the process than from merel

completing something. This creat a thinking should be encouraged

.rather than discouraged by an adult 'ho feels there is only one

RIGHT way to do things.

Each child strives todo, to make to work, to learn to please, .

to try - when the challenges of activities aid experiences involve

him as an indfvidual, Life captures his interest and offers him an



outlet in which he can develop his mind, body and emotions.

Each child needs to take part in life activity so*that he may learn

what he can do. Try to instill in your child, "I-am only one, While

I cannot do everything, I can do something and what I can do, I can, do

well."

The chance -to learn in a responsive environment is a great stimulus

to intellectual development, but it is also a reinforcer of the

.individual's self-confidence, Freedom to explore and to make discoveries

at his own pace and in his own way is a definite support to the child's

self-image. Competition is no.threat to his pride, The child is not

compared with those who speak better or build better. Individuality is

encouraged. If a child wishes to work cooperatively with others, fine.

If he chooses to work or play alone, he may. He is free to do those

things he can do, and do them as long as he likes. - sometimes a child

may prefer to just "do.nothing,"

The responsive environment provides for as much success as

possible. A child learns things on his own and enjoys success when

he masters a puzzle, recognizes a pattern, grasps a concept or

discovers a letter or a numeral or later a word,

The child shogld not be depfived of his sense of mastery or

feeling of "I did it*myself" by an over-eageradult who wants to.

thelp.

On the other hand, with so much 4reedom to pick and choose

activities, a child will undoubtedly choose things that are too'

difficult from time to time, In this instance, it is up to the
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adult, who must of necessity, be a skilled observer and recognize,

frultration - and a potential failure-situation. The adult,'in

this case, must step in and suggest the child try somethng.else'

that he can master.,

Another way in which the resporisive environment encourages

the development of positive self-image is through the Use of

positive, rather than negative, statements in working with the

child. When a child makes a mistake, in playing the games,

.for instance: rather than approaching it with the "NO, that's

not right" - "I'll show you how", kind of phrasing ..... you

might merely explain to the child what he has done and then

ask him to try again.

When a child is learning to express himself verbally,

rather than correcting him with- "NO, you said it wrong" -

try it this way. Merely say ftlin the correct way yourself.

The child will quickly learn the difference between the two

and pick up the correct expression himself.

With these positive kinds of approaches, you are not

causing the child to feel that he is not good because he is

wrong - a blow to the child's'self-image.

The way a person perceives himself influences the way

tie will behave.. Children with perfectly adequate intellectual

ability who perceive themselves as popr students, often do

poorly in school,
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1
DAY: 4

TIME: 8:30 - 9:15

TITLE: :Slidpaape: Parent/Child Home Stimulation Classes

OBJECTIVE: To familiarize new Home Advisors with the parent awareness
component of The Marshalltown Project".

.

PROCEDDRE: Show slide/tage.presentation of the Parent/Child Home Stimulation
Classes. Read over narrative and discuss relationship= between
parent'aWareness and home intervention.

.

MATERIAL: S1 i des.

MaSter-Tape
TWO Kodak Carousel Projectors
One Screen

!Audio-rMate 500 Cassette Recorder
Narrative

.:

EVALUATION: 1. Complete training critique, p. 175.

2. Discussion

A
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. PARENT /CHILD HOME STIMULATION CLASSES

O V E R V I E W

The Marshalltown Project has a-unique parent component which integrates

parents of handicapped and non-handicapped children in a discusOon

group setting.

The Parent/Child Home Stimulation Classes meet for two hours weekly.

Classes are conducted as informal discussion groups where parents sha're

child-rearing problems with other concerned parents. Theories of child

development are also explored within the group and with the Marshall-_.--

Poweshiek Special Education Staff including psychologists, speech. and

hearing clinicians, special education teachers, a curriculum consultant,

educational strategist, learning disability -es specialist, and h me

advisors.

The rationale forropening enrollment to all parents of pre-school children

after two and one-half years of working with parents of handicapped children

was two fold:

l. There are many commonalities in developmental processes of all

children whether handicapped or not.

. Parents of handicapped and educationally deprived children as well

as parents of non-handicapped children need the social contact 6-i ,

.meeting other parents in the discussion group setting to.share and
1

discuss problemsrelated to their children. Instead of getting bogged

down with their problems and doing nothing, these parents learn to'

see alternatives through group interaction and role playing.

148
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he program itself is divibed into three sections.

born Partitipation

Parnts meet.fn area churches and schools to ditcuss readfness:activities

that will' .enable the child to have a variety of experiences 'before

, entering a school environment. Techniques and tools of behavior change

malsopreseited.Case.histories are dispssed and resolutions sought.

.Weekly topics include: the responsive environment, toys as lOrning tools,

creativity, self-concept, discipline, behaVior modification, lariguage

development,, sensory-motor development in pre-school children.

2. -Parent Child Home Toy Sessions

/

VariouS oys are checked out of the Marshalltown Toy Lending Library and

#tassigne o parents for home use; Practice sessions are held-to help

parents simplify the learning skills or to advance themas4determine0.

by:the:childevel:of readiness.

Primary emphasis is placed oft the one tp one adult/phild'relationship

which develops through the atmosphere of-play.

The games which promote colors, numbers, shapes, sounds, spatial and

time relitionships include: sound cans, color lotto, numberite puzzle,

feely bag, shape-o-ball, flannel board and shapes, color blocks, pegs -

and peg hoards, wooden table blocks, stacking toy, spinner board

game,

4
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C. .

3. Preschool Playroom

:Parents,apprec.tate the free playroom. While they, are attending

the sessionsi their children enjoy games, books, story Whir,-

and .a chantt to pl"ay,w4.0 other children

.

-

After colleting the cdurse, many mothers volunteer to sup

vise children in the playrooM, and put into practice many of

the techniques they have learned oktte.program.

At thqtdoMplettcmflhe Parent/Child classes, parents have

ccess.to:the'ToSLendinglibrary in Marshalltown which houses

Over 3,000 items for the presch&rcidarly.elementary child.

Over 1,000 parents have rdsponded toOhe'Home Stimulation

'N '''
"Clas es, in. the' Tast 41/2 years.. The p snownow in its 5th

Year is.supported by county -tax montyMth five counties.

. .

'eirrcentral Iowa partidtpating on a voluntary _batis.
. t .

t X-

4

) '
* Results "0-this paredt component can be observed in three areas:.

1. A Referral Network * Speci

in Area 6:inclvding info

services ava parents

ation and procedures on Ite "Marsh-
.

alltown Orojectd hrefempha throughout the 12 week

Home Stimulptian Cdurse. Parents are encouraged to make

referrals or pass oh imformation about special services

to other parents in the area who need them.

,

149.
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s.

As_the referral network grows in terms of number of parents

who are exposed to principles and norms. of chils1 development

many handicapped and educationally-deprived children are idea-
-.

ified and referredto "The Maiihailtown Project" for assessment

of skills.. Without the parenedomponent many of these child-

ren would not be identified until school age.

Social interaction of parents of'handicapped and.non-handicapped

children.

The classes provide an awareness of mutually shared problems

of handicapped and non-handicapped children. This awareness

often changes parent perspectives and consequently affects
4

*

their'relationship with their own children.

Parents of handicapped and,don-handicapped children develop

a Sense of understanding and build a pqMot/ftwettitude toward

the inherent-potential of the handicapped child.

Without the Parent component many marents d*i,andidapped

children would not 'have this opportunity tO:formfriendships

which continue past the completion of the Parent/Child course.

0

'3. Social interaction of,handicapped and non-HandiCapped children

in the preschoorlayrOom.

150
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' A

Thg.plAyrcipM- Provfdes An OpportuftitY for social ,interaction

of the preschool: child in A- predOminatelyjrurat area of Iowa

Asa rds0t-tany_preschool chi=ldren difieetelice independent-

activities away,-- from the twilit; iMintves. the =self

Concept of both' the handica060.4hdthe_non-hancliOapped child

as they relate,to each other.. .4-4

Without the parent component many 'of these children Would. not

experience any social interaction outside-the immediate family

until school age.

Montgomery, Janey. Project to Project, Cycles, January 1974, 7-10.

).
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DAY:" 4

905 10:15'
.

i.

TITLE: . Language. Development: The "pre- school_ yeart,..- .
. , IA

.

.. ,

OBJECTIVE: The.purpose of thii session tstO prwride .0atkground-and,
reference information in the area of 16page deVeldpment.
The information provided is designed to 04/110 how DOrmal
children learn td.talk and to explain OW parenti and
Home'Advisors aid the development of ;their child's
speech and language.

. 4 1,

-.4.

PROCEDURE: 'Introduce,the various materials which include: pamphlets?,
cartoon..booklet, parent manual, slides and, fflm. Explain
that we will be seeing the film and discussing .the manuals
but the slides and other material will not be Used at this'.
time, and.if they feel a need for_additional.exploratidn,
in this area; it can be done during on thejob in- service.
Introduce and show film, "Teach a Child to Talk ".'
Encourage discussion and questimit. ,(See pages 16-19,0
Workshop Manual).* Call attentiOn to,the fact that the
Pareht handbook is, on their requited reading, list.

MAVRIALS: "Teach Your ,Child to Talk Workthop'Program"-

CEBCO/Standard Publishing Company.
104 Fifth Avenue
New York; New York 10011

Parent Handbook
Cartoon Booklet
Workshop Manual .

Slides
Film

BehaviorsTarents should reinforce-in theirchtildren.
Behaviors HoMe Advisors'should reinforce in thei,parents.
V6cabulary Chart
Developmental Sound Acquisition
Average length of sentence response...words/sentence.

EVALUATION: 1. Complete training critique, p. 175.

2. Discussion.
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BEHAVIORS PARENTS SHOULD REINFORCE IN THEIR CHILDREN-

SPEECH AND LANGUAGE:"

1. Turning toward.the source of sound.

Attempting to listen to the hilman voice.

3. Vocalizing throaty sounds.

4. Watching the speaker's face,

5. Early responses to-his own name.

6. Expressing-pleasure.

7. Using various facial, expressions.'

8; Syllable repetition.

9. Using sound to get attention.

10. Smiling.

11. Paying attention,to vocal stimulations of others:

12. Using a variety of sounds.in vocal play.-

131. Appropriate recognition of various words (no, daddy, bye-bye).

14. Vocalizing and smiling at his-own image in the mirror;

15. Appropriate recognition of named family members.

-16. Using gesturest

17. Responding to his own name.

18. Recognizing names of common objects.

19. Using syllable combinations.-

20. Lalling and tongue movements.
c

21. Responding apftopriately to simple verbal requests.

22. Exhibiting .an interest in looking at pictures

23. Imitating the vocalizations of others.

24. Giving toys to parent upon request.

4 Nt:
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25. _ 'Following simple "commands.

26.- Parti'dipati on' in speech/gesture_ games":

Bodily (rhythmic) responses to music.

28. Use of first meaningful words;

29. Vocalizing _with songs or rhymes.:..,

30. Vdcalizing. and pointing simultaneously, to 'obtain desired objects.

31. Attempting to Ong.

82. Correct recognition of body parts.

33. Correct comprehension of directions: ,

34. Correct identification of objects from a. group.

- 35. Attempts to add to his vocabulary.

36: Attempts at prOnoLin identification.

'37 Attempts to combine words.

- 38. Practicing consonant production and word pronunciations.

39. 'Referendes to himself using his name.

:40. Seeking of answers and explanations:.

AO-

Roecker, Vicky, 1978;
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BEHAVIORS THE HOME ADVISORS SHOULD REiNFORCE'IN THE PARENTS

1. Vocalizations and expressions of pleasure during feeding, diapering, etc.

2. Smile during all actiyities with the child.

3. Providing a variety of sounds and noises for auditory stimulation. 1

4.
Ar
Providing him with movements to watch to develop vision.

5. ,Giving the baby things to watch, smell, taste and touch.,

6. Providing mobiles or objects with patterni and color in the crib.

7. Changing things in the environment to provide interest in the immediate
environment.

8. Showing approval (appropriate)

9. Much use of language, gesture, facial expressions.

10. Parallel talking.

11. Self-talking.

12. Speaking slowly and clearly.

13. Touching and cuddling the child. b

14. Encouraging the child to imitate.

/5. Introducing the child to new toys and objects.

16. Removing harmful objects and household goods so the child can explore freely.

17. Playing with the child.

18. Reading to the child.

19. Praising behaviors personalities.

20. Including the child in conversations.

. 21. Exchanging ideas with the child.

22. Suggesting new words to the child for thoughts and feelings he wishes to
suggest.

23. Allowing the child td explore his environment.

Roecker, Vicky 1973.
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VOCABULARY CHART'

RECEPTIVE EXPRESSIVE

'3 words

20 words

One Year

One and a Half

Two.Years 270 words

Three Years 890 words

Four Years 5600 words Four Years 1550 words

Five Years 9600 words Five Years \. 2000. words

Six Years 14700 words Six Years 2500 words

Eight Years 30000 words Eight ears 3600 words
.

Ten Years 36000 words Ten Years 5400 words

Twelve Years 7200 words

Boone, Dr. Daniel, Unpublished lecture notes, SeMinar in. Communication Disorders,
Universitte Denver, Denver, Colofido, 1971.
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DEVELOPMENTAL SOUND ACQUISITION

121-
Sounds.

3.5 Years m, 13;15,, 14; h

'4,5 Years n, t,- d, ng, Ac, g, j

5.5 Years f, 1,

6.5-Years :.sh, zh, 1-iTt.th

8.0 Years s, z, wh, chi dz

JO.

AVERAGE LENGTH OF SENTENCE RESPONSE....WORDS/SENTENCES

Age

1.5 Years

2.0 Years

2.5 Years

3.0 Years

4.0 Years

5.0 Ydirs.

6.0 Year;

7.0 Years

8.'0- Years

157

Words/Sentence

1.8

3.5

4.1

5.4

5.7

6.6

7.3

7.6
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TITLE:

3.OBJECTIVE:

DAY: 4

TIME: 10:15 - 110:30

Films: Behavior Modification

0
This session is designed to introduce the traineesto the concepts
of behavior modification: positive reinforCement,negative

reinforcement, extinction, schedules of reinforcement,.
punishment,, and child management systems.

O

PROCEDURE: The films will be shown in .the following order:

REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT

REINFORCEMENT THEORY FOR TEACHERS,

WHO DID WHAT TO WHOM?

MATERIAL:- One projector and screen,`and the following (See Appendix)

CNIR,07343.

CNIR 07217.

MIR 07266,

REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT
Informatics - 20 min. --bw - '71.

REINFORCEMENT THEORY FOR TEACHERS
Special Purpose Films - 28 min. - bw - '69.

WHO DID WHAT TO WHOM
Mager Associates - 17 min. - color - '72.

EVALUATION: 1.. Complete training critique, p. 175.

2. Discussion
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DAY: 4

TIME: 11:30 12:00

TITLE: Individual schedules for practice assessments and prescriptive
-teachlhg.

PBJECTIVE: To structure two assessment experiences and one prescriptive
teaching experience for each trainee,

PROCEDURE. The instructor will have a list of children whose parents havePROCEDURE:

given permission for assessment. The trainees will be given
the name of one child, pertinent informatidn and assigned to
an assessment site. The trainees will also be given the name
and phone number of a second child. They will be asked, as
soon as they finish their practice assessment, to contact the
second family and schedule a morning practice assessment
(anytime between 8:30 and 11:30)- and an afternoon prescriptive
teaching episode (1:00 - 3:00) for the .following day.

t
MATERIAL: Test kit or materials -eollected from review of Test.Kit Checklist.

Schedule Information Farm about child, ie:first name, birthdate,
phone number, etc.

Marshalltown Behavioral Developmental Profile Score Sheet.

EVALUATION: Initiate and, complete assessment and prescriptive"teaching
schedule sheet.

159
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ASSESSMENT AND PRESCRIPTIVE TEACHING
SCHEDULE INFORMATION

PRACTICE ASSESSMENT Ie

bate: Time: Child's Name

Birthdate: C.A. Phone No.

Address: Parent/s Name:.

Commenti:

PRACTICE ASSESSMENT. II

Date: Time: Child's Name

Birthdate: C.A. Pho.ne No.

Address: Parent/s Name:

Comments:

PRESCRIPTIVE TEACHING

Date: . Time: Child's Name

Birthdate: C. A. Phone No.

Address: Parent/s Name:

Comments:"

160
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DAY: 4

TIME:- 1:00 - 3:30.

TITLE:' Practice Assessment I

OBJECTIVE: To provide, as realistically as possible, experiences designed
to enhance the assessment skills.of the%trainee.

PROCEDURE: The trainee will be expected to:

1. Record pre- and post-test obiervations of the child's behavior.

2. Make an assessment of the child's skill level/s utilizing the
Marshalltown Behavioral Developmental Profile.

3. Score theassessthent data.

4. Write a prescription based on the greatest indicated need.

If the'test environment so lends -itself, the training coordinator
and/or assistants, will either observe or video ape the trainee
for later critique. The trainee' should be made ware that he
or she will be evaluated against form #8 and ha e an opportunity
to review the evaluation form prior tb the tapi g Session.

MATERIAL: Collected previously during the 11:30 - 12:00 s heduling session.

EVALUATION: 1. 100% accuracy in scoring the assessment data.

2. Write a prescription for the first item Rissed in the,
category with the lowest age-equivalency,tcore:

3. Complete training critique, p. 176.

4. DiscussiOn.
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TITLE: Review Assessment I

DAY: 4

IIME: 3:30 - 4:00

OBJECTIVE: To guide trainees in identifying perceived assessment problems,
either procedural or affective, and to design'at least one alter-
native solution per problem,.

PROCEDURE: The instructor will ask each trainee to make a list of problems
encountered during the assessment period. The items areto be
listed under two headings: "Procedure, - Feeling".

At least one alteinative will be written for each problem The
lists will then be handedto.the training cordinktoe. The
training coordinator will read random "problems" and ask for group
effort in exploring., alternatives.

.

MATERIAL: "Problem /Alternative" List (See Appendix)

EVALUATION: One list of problems, with accompanying alternatives, from each trainee.

162
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PROBLEM/ALTERNATIVE LIST

OROCEBURE -FEELING

f

.44

4 3,

co
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DAY: 5.

'TINE:- 8:30 11:00

TITLE: Practice assessment -(I

0EidECTIVE:' To. furtherrefine the assessment skills of the trainee.
0

PROCEDURE: The new HOeAdvisor will:

1. 'Keep an anecdotal record of child's behaVior.

2. Assess the childf

3. Score data.

4, 'Write a prescription.

MATERIAL: On' hand,

EVALUATION: 1. 100% accuracy in scoring -the assessment data.

2. Write a-prescription for any item missed 'in a category
with the lowest age-equivalency score.

3, Complete Training Critique, 176.

4, Discussion
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TITLE:4 Review assessment II.

DAY:

-TIME: 11:00 - 12:00

a.

,

OBJECTIVE: The_ new Home Advisors'will identify pipblem/s encountered in.
'their second assessment experience and write two alternativqs
per problem.

41-

I a

PROCEDURE: Fallow same-format used in review assessment one. -

A

MATERIAL: "Problem /Alternative" list

4'

EVALUATION: List of problems with accompanying alternatives, from
each new Home Advisor.

165
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PROBLEWALTERNATIVE.LUT

I '
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DAY: 5

TIME: 1:00 - 3:00

TITLE: Prattice prescriptive teaching

OBJECTIVE: To provide, as realistically as possigie,,experlences designed
to enhance the prescriptive teaching skills of each new Home
Advisor. .

PROCEDURE: The new Home Advisor will systematically "teach" the child a
new skill. That is, the prescription will be,followed as
written, and repeated, until the child has met criterion.

MATERIAL: Prescription written during precedilig lesson
Relevant stimuli
Reinforcers-
Video tape equipmertt

EVALUATION: 1. The'child.wili-rdichcriterion,.as defined on the
prescription, within this two hour period.

2. Complete training critique, p. 176.

3. 'Discussion.

1,6-7 .
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TITLE: Review prescriptive teaching

BJECTIVE: The trained and staff observer will discuss the prescriptive
teaching experience in terms of specific strengths and

DAY: 5

TIME: 3:00 - 4:00

weaknesses..

PROCEDURE: The staff observer will ask about trainee feelings.regarding
the teaching experience.

The staff member's observationS of thi'teaching episode will be
discussed.. If criterion was not met, the trainee will be
assisted in developing an alternative. prescription.

MATERIAL: Trainde preseription
Staff observer notes.

EVALUATION: If indicated, an alternative prescriptibn will be developed.

4

168
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DAY: 5

TIME: 4:00 - 4:30

IP

TITLE: Evaluation of week's activities.

OBJECTIVE: The new Home Advisors will critique specified segments
of the training program.

PROCEDURE: The segments will be identified by day, time and title
descriptions, e.g., Day 1, 8:45, Overview Training Program.

. Each segment should be rated: 1 (weak),. 2 (average) or
3 (strong) against the following: quality of presentation,
appropriateness to training program, usefulness to you
personally.

Commentsand honest, constructive criticism should be
encouraged.

MATERIAL: Training critique packet.

EVALUATION: Completion of training critique, p. 170-176.

169
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NAME:

0

"THE RARSHALLTOWN, PROJECT"
DATE:

TRAINING CRITIQUE

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROG101.1-1E

DAY 1 TIME 8:45

TITLE: Slide/Tape "The Marshalltown Project"

Quality of presentation:

Appropriateness to training program;
Usefulness to you, personally:/,-

COMMENTS: (How could it have been improved ?) (C

time?) Etc.

DAY 1 TIME 9:15

TITLE: Standardized Assessment Procedures

'Quality of presentation:

Appropriateness to training program:
Usefulndss to you, personally:

WEAK 1

I

AVERAGE 1 STRONG1

(Circle appropriate one)

,

.

1 2 3

1 2 3

_l 2 3

-WEAK I AVERAGE

1

1 STRONG
(Circl appropria7e one)

1 2 3

1 2 3

1 2 3

COMMENTS: (How could it have been improved?) (Could it have come at a better
time?) etc.

1 9:45
DAY TIME

TITLE: Marshalltown Behavioral Developmental
Profile

Quality of presentation:

Appropriateness to training program:
Usefulness to you,personally:

COMMENTS: (How coult it have been improved?) (C

time?) etc.

WEAK
(Circle

AVERAGE
appropria

.

STRONG
e one)

1 2 3

1 2 3

1 2 3

170

171



ti

"THE MARSHALLTOWN PROJECT"

NAME: DATE:

TRAINING CRITIQUE

PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

. DAY 1 TIME 11:30

TITLE:- lirshalltown Profile Test Kit

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

ow

COMMENTS: (How could it have been improved?)

DAY 1 TIME 1:15 .

TITLE: How to write Behavioral Prescriptions:

Practice Writing and Graphing

Quality of presentation:

Approprjateness to training program;
Usefulnessto you, personally:

WEAK I AVERAGE
I

I STRONG
(Circle appropriate one)

1 2 3

1. 2 3

1 2 3

Could it have come at a better
time?) etc.

COMMENTS; (How could it have been improved?) (Coul

DAY

etc.

TIME 3'15

-Alpern-Boll DevelOpmental Profile

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

COMMENTS: (How could it have been impioved?) (Co

time?) etc.

.1.

171

WEAK
(Circle

AVERAGE

appropriate
STRONG
one)

1

1

1

2

'2 (

2

3

3

3

WEAK I AVERAGE, J STRONG
(Circle appropriate one)

1 2 3

1 2 3

1 2 3
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NAME:

"T H E 11ARSHALLTO-WN PROJECT"

DATE:

TRAINING CRITIQUE

"PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM-

DAY 2 TIME 8'30

TITLE: Behavior Modification

Quality of presentation:
A Appropriateness to training program:

Usefulness to you, personally:

COMMENTS: (How could it have been improved?) (C

time?) etc.

DAY

WEAK
(Circle

AVERAGE
appropriate

I STRONG
one)

1 , 2. 3

1 2 3
1 2 3

2 1 :00TIME :00

TITLE Exercise in Behavior Modification &
Task Analysis: Unit I

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

COMMENTS: (How could it have been improved?) (Cou

time?) etc.

DAY 2 TIME 2 :30

WEAK [ AVERAGE STRONG
(Circl Appropriate one)

1 2 3

1 '2 3
1 2 3

TITLE: Exercise in Behavior Modification &
Task Analysis: Unit II

--Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

COMMENTS:,(How could it have been improved?)

time ?)` etc,

(Co

WEAK
(Circle

AVERAGE
appropriate

I STRONG
one)

1

1

1

2

2

2

3

3

,3

172
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'fifliE--1-M-ARSWALLTOWN 'PROJECT.'"

NPJE DATE:

TRAINING CRITIQUE

PLEASE RESPOND TO E A C H OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

DAY 3 IME 8:30,

TITLE: Exercise in Behavior Modification &
Task Analysis: Unit III

Quality of presentation:

iateness to-training program: -

Usefulness to yoversonally:

COMMENTS: (How could it have been improved?) (Coul

time?) etc.

DAY 3 TIME 10:15

'TITLE: Exercise -in Behavior Modification &
Task Analysis: Unit IV

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

WEAK AVERAGE r STRONG
(Circle appropriate one)

..
.-

1 2 3

1 2 3

1
..,

2

-

3

COMMENTS: (How could it have been improved?) (.Co

time?) etc.

DAY 3 TIME 1:00

TITLE: Forms used by Home Advisors

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

WEAK I AVERAGE STRONG
(Circle appropriate one)

1 '3

1 2 3

1 2 3

COMMENTS: (How could it have been improved?) (Cou

time?) etc.

173

WEAK 1 'AVERAGE STRONG
(Circle appropriate one)

1 2 3

1 2 3
1 '2 3-

174
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,

"THE MARSHALLTOW_ PROJE'CT"

NAME DATE

TRAINING:CRITIQUE'.

PLEASE RESPOND TO EACH OF THE. FOLLOWING SEGMENTS OF'THE TRAINING PROGRAM

DAY 3 TIME 2:00

TITLE: 'Home Visits: Do's and Don'ts

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

WEAK AVERAGE PSTRONG
(Circle appropriate-one)

1 2 3
1 2 3

1 2 3

COMMENTS: (How could it have been improved?) (Could, it have come at a better
0

time?) etc.

DAY 3 TIME .A 2:30

TITLE: Home Visits: Problem Solving

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

WEAK I AVERAGE STRONG
(Circle appropriate one)

1

1

1

2

2

2

COMMENTS: (How could it have been improved?) (Could it have come at a
time?) etc.

DAY 3 TIME 3:30

TITLE: The Responsive Environment

Quality of presentation:

Appropriateness to training program:
Usefulness to.you, personally:

3

3

.3

better

WEAK AVERAGE STRONG
(Circle appropriate one)

1

1

1

2

2

2

3

3

3

COMMENTS: (How could it .have been improved?) (Could it have come at a better
time?) etc.

174



NAME

. "THE MARSHALLTOWN PR.OJECT"

,' _TRAINING CRITIQUE

#

DATE

..,

. .

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

DAY 4
TIME 8:30

,

TITLE: Slide/Tape: Parent/Child.Home
Stimulation Classes

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

( WEAK [AVERAGE STRONG +

(Circle apprdpriate one)

1

1

1

2

2

2

3

3

3'

COMMENTS: (How could it have been improved?) (Could it have come at a better
:time?) etc.

DAY 4 TIME . 9:15

TITLE: Language Development: The Pre-
School Years

Quality of presentation:
Appropriateness to training program:
Usefulness to you, personally:

COMMENTS: (How could it have been improved ?) (G

time?) etc,

..DAY
4.

WEAK
(Circle

AVERAGE
appropriate

STRONG
one)

1 2 3

1 2 3

1 2 3

10:15TIME

TITLE: Films: Behavior Modification

Quality of presentation:

Appropriateness to trai ing program:
Usefulpess to you, per onally:

WEAK AVERAGE I 4 STRONG
(Circle appropriate one)

1

1

1

2

2

2

3

3

COMMENTS:. (How could it have been improved?) (Could it have come at a better
time?) etc.

175, 176.
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NAME:

"THE MARSHALLTOWN _PROJECT ".

DATE:

TRAINING CRITIQUE

PLEASE RESPOND TO EACH OF THE FOLLOWING SEGMENTS OF THE TRAINING PROGRAM

DAY 4 TIME 1:00

TITLE: practice Assessment I

Quality of presentation:

Appropriateness to training program:
Usefulness to you, personally:

COMMENTS! (HOw could it have been improved?)

DAY 5 TIME 8:30

TITLE: Practice Assessment II

Quality of presentation:

Appropriateness to training program:
Usefulness to you,personally:

WEAK 'AVERAGE
I

STRONG
(Circl appropriate one)

1 2 3

T- 2 3

1 2 3

'(Could it have come
time?) etc,,--

COMMENTS: .(How could it have been improved?) (C

time?) etc.

a better

WEAK --I AVERAGE'

I

STRONG
(Circle appropriate one)

1 2 3

1 2 3
1 -2 3

DAY 5 TIME 1:00

'TITLE: Practice Prescriptive Teaching,

Quality -of presentation: . .

Appropriateness to training program:
Usefulness to you, personally:.

WEAK e-= AVERAGE STRONG
(Circle appropriate one)

1

1

1

2

2

2

3

3

3

MENTS (How coult it have been improved?) (Could ithave come at a better
time?) etc.

176'

177



DAY: 6

TIME: 8:30 - 9:30

TITLE: Video Critique Assessment.I

OBJECTIVE: To provide the New Home Advisors'an-opportunity for
self-critique in the use of the Marshalltown Behavioral
Developmental Profile,

PROCEDURE: The trainee and training coordinator will discuss all
items on Form #8 until consensus is reached.'

MATERIAL: Video tape of Assessment:I
Comp3eted Form #8

I

. EVALUATION': ;Congruence

r)

177

178



.
F
o
r
m
 
#
6

-
-
)

°
E
V
A
L
U
A
T
I
O
N
 
O
F
.
P
R
A
t
T
I
C
E
 
T
E
S
T
I
N
G
 
S
E
S
S
I
O
N
 
U
S
I
N
G
T
H
E
 
M
A
R
S
H
A
L
L
T
N
N
 
P
R
O
K
I
L
E

*
N
a
m
-
e
'
o
f
 
H
o
m
e
 
A
d
v
i
s
o
r

D
A
T
E

N
a
m
e
 
o
f
 
C
h
i
l
d

d
e
n
t
s
 
N
a
m
e

L
O
C
A
T
I
O
N

.
P
a
g
e
 
1

C
h
i
l
d
'
s
 
B
i
r
t
h
d
a
t
e

T
e
s
t
i
n
g
 
T
i
m
e

C
h
i
l
d
'
s
 
C
h
r
o
n
o
l
o
g
i
c
a
l
 
A
g
e

A
d
d
r
e
s
s

0.

a

C
h
e
c
k
 
a
p
p
r
o
p
r
i
a
t
e

a
n
g
e
r

O
B
J
E
C
T
I
V
E
 
S
E
C
T
I
O
N

-
1
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
h
a
v
e
 
t
h
e
.
n
e
c
e
s
s
a
r

t
e
m
s
 
i
n
 
t
h
e
 
k
i
t
?
*
.

4

2
,

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
-
k
n
o
w
 
w
h
e
r
e
 
t
o
 
l
o
c
a
t
e

t
h
e
 
i
t
e
m
s
 
i
n
 
t
h
e
 
k
i
t
?

1
.

W
a
s
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
a
b
l
e
 
t
o
 
e
x
t
r
a
c
t
 
i
t
e
m
s
 
f
r
o
t
h
'
t
h
e
 
k
i
t
 
w
i
t
h
o
u
t
 
d
i
s
t
r
a
c
t
i
n
g
 
t
h
e
 
o
t
i
l
d
?

P

*

.

4
,

D
i
d
 
t
h
e

H
o
m
e
 
A
d
v
i
s
o
r
 
c
h
a
n
g
e
O
r
 
a
l
t
e
r
 
t
h
e
 
t
e
s
t
i
n
g

e
n
v
i
r
o
n
m
e
n
t

w
h
e
n
)
i
t

w
a
,

a
p
p
r
o
p
r
i
a
t
e
 
t
o
 
d
o
 
s
o
?

.
:
'
.

.
.

.

5
,

-
D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
S
o
r
h
a
v
e
 
t
h
e
 
a
p
p
r
o
p
r
i
a
t
e

d
a
t
a
 
o
n
.
 
t
h
e
 
s
c
o
r
e
,
s
h
e
e
e
.
.
i
n
 
a
d
v
a
n
c
e
 
o
f
 
t
e
s
t
i
n
g
 
s
e
s
s
i
o
n
?

6
,

.
D
i
d
 
t
h
e
 
H
o
m
e
.
 
A
d
v
i
s
o
r
 
h
a
v
e
 
t
h
e
 
;
t
e
s
t
 
k
i
t
p
l
a
c
e
d
 
s
o
t
h
a
t
 
t
h
e
e
h
i
l
d
.
w
a
s
 
n
o
t
 
d
i
s
t
r
a
c
t
e
d
 
b
y
 
i
t
?

7
.

W
e
r
e
 
m
a
t
e
r
i
a
l
s
 
r
e
m
o
v
e
d
 
f
r
o
m
 
v
i
e
w
 
W
h
e
n
 
n
o
l
o
n
g
e
r
 
n
e
e
d
e
d
?

8
.

D
i
d
 
t
h
e
 
R
o
m
e
 
A
d
v
i
s
o
r
*
u
s
e
 
t
h
e
-
s
a
m
e
 
t
o
y
s
 
t
o

t
e
s
t
 
d
i
f
f
e
r
e
n
t
 
s
k
i
l
l
s
 
w
h
e
n
 
a
p
p
r
o
p
r
i
a
t
e
?

9
,

D
i
4
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
t
e
s
t
 
a
l
l
 
p
o
s
s
i
b
l
e
 
o
b
s
e
r
v
a
b
l
e
 
i
t
e
m
s
?
.

1
1
.
e
.

n
o
t
 
a
s
k
 
m
o
t
h
e
r
 
u
n
l
e
s
s
 
i
t
 
w
a
s

a
b
s
o
l
u
t
e
l
y
 
n
e
c
e
s
s
a
r
y
)

J
O
,
'

W
h
e
n
 
f
i
n
i
s
h
e
d
,
 
-
d
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
"
 
h
a
v
e
"

a
 
d
o
u
b
l
e
 
b
a
s
a
l

i
n
 
e
a
c
h
 
c
a
t
e
g
o
r
y
?

.

.

1
1
,

1
2
.

W
a
s
 
t
h
e
 
s
c
o
r
i
n
g
.
c
o
r
r
e
c
t
?

W
e
r
e
 
s
c
o
r
e
s
 
r
e
c
o
r
d
e
d
 
i
n
 
t
h
e
-
c
o
r
r
e
c
t
 
p
l
a
c
e
?

1
4
.
 
,
W
a
s
 
t
h
e
 
s
c
o
r
i
n
g
 
n
e
a
t
 
a
n
d
l
e
g
i
b
l
e
?

4.

a
n
d
.
 
i
f
 
p
e
r
t
i
n
e
n
t
,
 
a
 
d
b
u
b
l
e
 
c
e
i
l
i
n
g

1
4
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
k
l
a
c
e
 
h
e
r
o
 
f
 
i
n
 
a
p
p
r
o
b
r
i
a
t
e
 
.
p
o
s
i
t
i
o
n
'
r
e
l
a
t
i
v
e
 
t
o
 
t
h
e
 
c
h
i
l
d
?

N
o
t
 
t
o
o
 
h
i
g
h
,

t
o
o
 
l
o
w
,
 
t
o
o
 
n
e
a
r
,
 
6
-
t
o
o
 
f
a
r
,

/

F
o
r
m
.
d
e
v
i
s
e
d
.
 
b
y
 
J
o
 
F
u
l
t
o
n
,
T
h
e
d
a
'
S
a
i
g
h
,
 
M
e
l
 
W
a
l
d
e
n
a
n
d
'
N
a
n
c
y
 
j
f
i
l
o
t

.

,



1
5
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
c
o
n
s
e
r
v
e
 
t
i
m
e
?
.
 
E
x
a
m
p
l
e
:

n
o
t
 
b
o
a
t
i
n
g
 
b
a
l
l
 
f
o
r
 
3
 
m
i
n
u
t
e
s
.

1
6
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
u
s
e
 
a
p
p
r
o
p
r
i
a
t
e
 
t
a
n
g
i
b
l
e
a
n
d
/
o
r
 
i
n
t
a
n
g
i
b
l
e
 
r
e
i
n
f
o
r
c
e
r
s
?

1
7
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
a
s
k
 
q
u
e
s
t
i
o
n
s
 
I
n

a
 
w
a
y
 
t
h
a
t
 
e
l
i
c
t
e
d
 
p
o
s
i
t
i
v
e
 
r
e
s
p
o
n
s
e
s
?

.
1
8
.

W
a
s
 
r
a
p
p
o
r
t
 
e
s
t
a
b
l
i
s
h
e
d
 
e
a
r
l
y
 
i
n
 
t
h
e
t
e
s
t
i
n
g
 
s
e
s
s
i
o
n
?

1
9
.

I
f
 
r
a
p
p
o
r
t
 
w
a
s
 
l
o
s
t
 
w
a
s
 
i
t
 
r
e
g
a
i
n
e
d
 
b
e
f
o
r
e

g
o
i
n
g
 
o
n
 
w
i
t
h
 
t
h
e
"
t
e
s
t
?

2
0
.

I
f
 
a
t
t
e
n
t
i
o
n
 
b
e
c
a
m
e
 
m
a
r
g
i
n
a
l
,
 
d
i
d
 
t
h
e

H
o
m
e
 
A
d
v
i
s
o
r
 
d
i
s
c
o
n
t
i
n
u
e
 
o
r
 
p
a
u
s
e
 
f
o
r
a
 
b
r
e
a
k
?

4
2
1
.

W
a
s
 
t
h
e
 
C
h
i
l
d
'
s
 
c
u
r
i
o
s
i
t
y
 
a
r
o
u
s
e
d
 
f
o
r

e
a
c
h
 
i
t
e
m
?

4
'

2
2
:

W
a
s
 
t
h
e
 
H
o
m
e
A
d
v
i
s
O
r
 
a
b
l
e
 
t
o
 
k
e
e
p
 
t
h
e
 
m
o
t
h
e
r
s

d
i
s
t
r
a
c
t
i
o
n
 
t
o
 
a
 
m
i
n
i
m
u
m
?

2
3
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
-
R
 
t
 
r
e
p
e
a
t
 
t
h
e

q
u
e
s
t
i
o
n
s
 
t
r
 
t
a
s
k
s
,
'
s
h
o
w
 
t
h
a
t
 
t
h
e
 
a
n
s
W
e
r
w
a
s
 
w
r
o
n
g
 
b
y

w
a
i
t
i
n
g
 
f
o
r
 
a
n
o
t
h
e
r
 
r
e
t
p
9
n
e
e
,

o
r
 
o
t
h
e
r
w
i
s
e
 
c
u
e
 
t
h
e
 
c
h
i
l
d
?

2
4
.

D
i
d
 
t
h
e
 
t
e
s
t
i
n
g
 
s
e
s
s
i
o
n
 
e
n
d
o
n
 
a
.
p
o
s
i
t
i
v
e
 
n
o
t
e
 
w
h
i
c
h
 
w
a
s
 
r
e
i
n
f
o
r
c
i
n
g
 
f
b
r
 
t
h
e
 
c
h
i
l
d
'
s
 
e
g
o
?

2
5
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
s
t
a
r
t
 
t
h
e
 
t
e
s
t
i
n
g
 
a
t

t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
.
 
l
e
v
e
l
?
 
(
n
o
t
 
t
o
o

e
a
s
y
,
 
n
o
t
 
t
o
o
 
h
a
r
d
)

2
6
.

I
f
 
t
h
e
 
c
h
i
l
d
 
w
a
s
 
a
s
k
e
d
 
t
o
 
r
e
p
e
a
t
 
d
i
g
i
t
s

w
e
r
e
 
t
h
e
y
 
s
a
i
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i
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p
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p
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c
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.
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h
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l
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i
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c
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c
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h
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h
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p
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c
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.
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h
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b
i
t
t
e
c
h
n
i
q
b
e
s
 
a
n
d
 
i
n
g
e
n
u
i
t
y
 
i
n
 
g
e
t
t
i
n
g

a
n
d
 
m
a
i
n
t
a
i
n
i
n
g

t
h
e
 
c
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p
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b
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h
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b
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p
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h
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c
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p
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c
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c
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.
DAY,:-. 6

TIME: 9:30 - 10:30

* t

TITLE: Video Critique Assetsment II-
.

OBJECTIVE: To provide the newHome Advisors additional' Opportunity for
self-critique in the use'df the Marshalltown Behavioral
Developmental Profile.

PROCEDURE: The trainee, and training coordinator,' will discuss all
items on Form #8 until consensus is reached.

0 ,

MATERIAL: Vide.° tape of Assessment II

Completed fcirm #8

a

EVALUATION Congruence

'/ I

t' 1.

18f

4

4
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P
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T
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P
R
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m
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l
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l
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i
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p
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c
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p
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p
e
-
H
o
m
e
A
d
v
i
s
O
r
 
h
a
v
e
7
p
i
e
 
n
e
c
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i
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h
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c
h
a
n
g
e
 
o
r
 
a
l
t
e
r
'
t
h
e
 
t
e
s
t
i
n
g
e
n
V
i
r
o
n
m
e
n
t
 
w
h
e
n
 
i
t
 
W
i
s
 
a
p
p
r
o
p
r
i
a
t
e
'
t
o

5
.

D
i
d
 
t
h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
h
a
v
e

t
h
e
,
 
a
p
p
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h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
h
a
v
e
 
t
h
e
 
t
e
s
t
 
k
i
t
 
p
l
a
c
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i
t
?

7
.

W
e
r
e
 
m
a
t
e
r
i
a
l
s
 
r
e
m
o
v
e
d
 
f
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h
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p
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p
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D
i
d
 
t
h
e
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o
m
e
 
A
d
v
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r
 
t
e
s
t
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a
l
i
.
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o
s
s
i
b
l
e
 
o
b
s
e
r
v
a
b
l
e
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a
s
k
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o
t
h
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r
 
u
n
l
e
s
s
 
i
t
 
w
a
s

a
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s
o
l
u
t
e
l
y
 
n
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c
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h
e
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i
d
 
t
h
e
l
'
H
o
M
e
 
A
d
v
i
s
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a
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b
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p
e
r
t
i
n
e
n
t
,
 
a
 
6
6
1
e
,
c
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c
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c
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c
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b
l
e
?

1
4
.

D
i
d
 
t
h
e
 
N
o
d
e
 
A
d
v
i
s
o
r
 
p
l
a
c
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p
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c
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b
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h
e
 
H
o
m
e
 
A
d
v
i
s
o
r
 
c
o
n
s
e
r
v
e
 
t
i
m
e
?
.
 
E
x
a
m
p
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p
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p
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p
o
r
t
 
w
a
s
 
1
6
s
t
 
w
a
s
 
i
t
 
r
e
g
a
i
n
e
d
 
b
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b
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i
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p
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DAY: 6

a
TIME! 10:30 - 12:00

4

.. 1V

.

:"f

Video Critique Prescriptive Teaching

OBJECTIVE: To.provide the new Home Advisor an opportunity for self-critique
'in her approach to'establishing rapport and use of technique
during a teaching episode.oF

G

1-

N.AAAN-z

PROCEDURE! ...The-new Home AdvisOr will take fifteen minutes, prior,to viewing
the video tape, and make up a tentative check list for obderving
efficiendy in '.'teaching ". Room should be left between check list
itemd for inclusion of new items as observed on tape.

,

.

MATERIAL: Video tape of prescriptiveteaching episode

"Home Made" checklist (minimuM of 7 items)
1

A

EVALUATION:. Addition of 7 more items to video critique heck list.

41*
N..
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DAY: 6

TIME: 1:00 - 4:00

.-, TITLE: Visit Community Se-rvite Agencies

OBJECTIVE: To'investigate, first hand, relevant agencies listed in the
County Service Directoryto establish positive relationships
with people essential to an effective referral network.

PROCEDURE: Make personal contact. Explain reason for visit. Hiecord.
experience and notes for report to training coordinator
or instructor. ,

MATERIAL: , Agency Contact Summary Form
Directory, of Services for Marshall county

,Evaluation: Experiences recorded on summary form.

41.
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DAY: 7

TIME: 8:30 - 11:00

.TITLE: Continuationi Visit Community Service Agencies.

OBJECTIVE: ,Same as previous' session.

tir

PROCEDURE.; Same as previous session.

.4

MATERIAL:-' Agency contact summary form.

EVALUATION: Experiences recorded on summary form.

4
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TITLE:

OBJECTIVE:

0

CoMmunity

To review
community

r

DAY: 7

TIME: 11:00 - 12:00

Service Reports

new Home Advisor experiences in contacting-
service personnel. .

.1

PROCEDURE: Discuss, from NOTES, such considerations as:
Type of reception by:agency personnel; familiarity with program,
willingness to participate as a referring agencyl etc.

MATERIAL: Agency ContaC9t Summary Form

kl

EVALUATION: Summary data from a minimum of six (6) agencies.

-189, 190
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TITLE: Home Visit I

DAY: 7

TIME: 1:00 4:30

OBJECTIVE: The new Home Advisor will 'observe and cord activities in an
'actual Home Visit.

PROCEDURE: Each new Home Advisor will accompany an experienced Home Advisor
to a home currently,s6aed by the senior staff member. The new
Home Advisbr will observe and take notes on:

40

1 Parents report of weeks learning episode/s.
2. Review of graph data.
3. Taking a post line.
4. Eliciting a base line '"
5. Parent and Home Advisor collaboration in the writing

of .a prescription.----
6. Demonstration of activity by Home Advisor
7. Reflected demonstration by parent.

_MATERIAL: Critique of Home-Visit

.
EVALUATION: 1. Notes to be discussed between new and experienced Home AdvisOrs

. Recorded additional observations;

4r
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CRITIQUE OF HOME VISIT

PREPLANNING

1. .Were alterhate strategies planned? HoWmany?

. 2. Did planning seem appropriate?

3. Did visitation prove it to be sufficientand appropriate?

Suggestions and comments:

VISITATION

1. Was advisor on rime?

2. Was Tereht erecting the advisor?

3. /Was the Oild and environment ready for visit?

'4 Did the mother have last weeks Rx out and graphed?
.

. How many minutes from entry to start of post test?

, 6. How may:Minutes did the actual teaching session last?'
(time in to time out minus time spent. on extraneous material)

Post line:

1. Was it successful?

2. Waj it,pAperly done.?

Discussion of next weeks Rx:

If not, explain.

. ,

1. yas,parent allowed opportunity for input?

2., Did base line prove it appropriate?

3er If-not,,was,another Rx selected?

'Suggestions -arid comments:

Explanation of Rx : Comments:

1. 'Cue

1

191

192
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4

Explanation of Rs, (Continued)
A

2. Directions

3. Reinforcement

4, Criteria

5. Modeling

...GENERAL

1. -Do you feel the paivnt understood what was expected of her?

2. Did the advisor seem confident, prepared and at ease?

3. What strong points were exhibited?

4. What areas need more work?

4
5. Was'this a typical home? Or did circumstances Take it

impossible to do a fair evaluation?,

4

193
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TITLE: Home Visit Ii

DAY: 8

TIME: 8:30 - .00

OBJECTIVE: The ffew Home Advisor will conduct a .me isit, with supervision.

1

PROCEDURE: follow procedure demonstr ted by senior staff member in
previous home visit.

MATERIAL: Prescriptioh pad
Material re nfo cer.
Reltvant t y/s

EVALUATION.: 1.

//

Copy of prescription

Senior staff member's critique of visit.

1B3*,

7
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CRITIQUE OF HOME VISIT

PREPLANNING

1. Were alternate strategies planned?

2. Did Nanning seem appropriatl?

)N many?

/)

3: Did visitation prove it to be sufficient and appropriate?'

Suggestions and comments:

VISITATION
J

1. Was advisor on time?

:2. Was parent expecting the advisor ?.

3. Was the child and environment ready for visit?

4. Did-the mother have last weeks Rx out and graphed?

5. How many minutes from entry to start of post test?

6. How may minutes did the actual teaching session last?
(time in to time out minus time spent on extraneous material)

Post line:

1. Was it successful?

2. Was it properly done? If not, explain.

Discussion of next weeks Rx:

1. Was parent allowed opportunity for input?

2. Did base line prove it appropriate

3. If not, was another Rx selected? `

Suggestions and comments:

Explanation of Rx :

1. Cue

Comments:

494 195



Explanation of Rx (Continued)

2. Directions

3. Reinforcement

4. Criteria

5. Modeling

GENERAL

-

1. Do you feel the parent understood what was expected of-ft-eiI

2. Did the advisor seem confident, prepared and at.ease?

3: What strong points were exhibited?

Wbat,areas need more work?

5. Was this a typical; home? ;Or did-circumstances make it
impossible to dl afair evaluation?

.

Ih
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O

TITLE: ". .Home Visit IiI

OBJECTINE:- The new Home Advisor will' conduct.a home visit solo.

DAY: 8

TIME:. 1:00 : 3:00

op

PROCEDURE;. Any modifications, resulting from critique of previous visit,
.1W.11 be 'incorporated into this visit.. .'o.

0

MATERIAL 'Prescription pad

Material'ereinforcer-s
Relevant toy/s

EVALUATION: 1. Copy of pres6ription
. .

2. Self-e aluati of experience.

, r.

a

r.

}96
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41'l

PREPLANNING

CRITIQUE OF HOME VISIT

1. 'Were alternate strategies planned? How many?

Did planning seem appropriate?

, Did visitation prove it to be sufficient and appropriate?

Suggestions and comments:
*ow

VISITATION

1, Was advisor on time?

2, Was parent expecting the advisor?

3. Was the child and environment ready for visit?

4. Did the mother have last weeks Rx out and graphed?

5. How many-mi-nutesfrom-entry to start of post test?

6. How may minutes did the actual teaching session last?
(time in to time out minus time spent on extraneous material)

Post. line:

1. Was it successful?

, 2. Was it properly done? If not, explain.

Distussion of next weeks
x

; T. Was parent allowed opportunity for input?

2. Did base-line prove it appropriate?

.'3. If not, was, anotherRx selected?

Suggestions and comments:

ExRianation of.Rx :

1. Cue

Comments:

197
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Explanation of Rx (Continued)

2. Directions .

3.' Reinforcement

4. Criteria

5. 'Modeling
t

GENERAL

1. Do you feel the parent understood what was expected of her?

2. Did the advisor seem confident;;prepared and at ease?

3. What strong points were exhibited?

4. What areas need more work?

5. Was this a typical home? Or did circumstances make it
imPossible to do a fair evaluation?

rS

198
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C.

DAY: 8

TIME: 3:00 - 4:00

TITLE: Capsule summary of home visits.

OBJECTIVE: Review total home visit experience.

PROCEDURE: Both the instructor and the new Home Advisor will
share impressions about proficiencies and effect-
iveness demonstrated during the home visits.

MATERIAL: Relevant notes.

EVALUATION: Consensus.

)

199
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HERKIMER HUMPERDINCK

Aniwer Sheet
(from page 30).

202

202,



DILBERT PARFART

Answer. Sheet
(from 'page 31)
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SEBASTIAN CR019KSHAIIK
,

Answer Sheet

- (from pkge 33)
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POST TEST

1. Is a reward for desired behavior the same as a biibe? Why?

411, .

2. -If a pers n's'behavior is not positively reinforced pleasant consequence
occurs),- he behavior:

a. Increa es in frequencyloccurOibre-often).
b. Decrea.es.in frequency (occurs less often).
c.. Does n t.change.
d. Makes t e person angry

The term re rd is 'often ,used. interchangeably,wkth:

a. Candy
b. Praise
c. Reinforcement
d., Consequenpe (pleasant).
e. Money
f, Bribe

4. If a person is given a positive i.einforcer, behavior is:

.a. Weakened. . .

b. Eliminated.
c. Strengthened.
d. Not changed,

; .

6. A schedule of reinforcement in which every correct response is Oforced is
called a:

.a, Fixed ratio schedule.
b. Variable interval schedule.
c. Fixed interval scheAle.
d. Continuous reinforokent schedule.
e. Variable ratio-,schedule.

6. Reward should be given:

a. Infrequently with large amounts.
b. Infrequently with small amounts.

Frequently with large amounts.
d.. Frequently with small amounts.

t
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a .

_ .

Performance should be rewarded:

-a. Beford:it occurs.
b. Wilet is'occurri4.
c. IMmediately after it occurs.
d . Al/ of the above,

8. *qemovincl a iersoh 'froth a reinforcing environment is called:

0 .

a, Stimblus'satiation-
.. .

b, ,Punishment - .
,..,

.

c,-,Time out.:
...

.., '
...d. Extinction -

.
.

. . ,,,

behavibr iscalled:

,
,

Presentation of an averAve stimulus (unpleasant OonSequence).after-an undesired

,'

a. 'Counter conditioning
b. Stimulus change. -

c. ,)Punishment,

d. Time out.

, .

Presenting a desirable stimulus (pleasant consequence) at such a high rate that
it loses its reinforcing' value and may become aversive.is called:

:, a. Shaping _____ --
b, Stimulus change
c. Satiation: . ,-,--

. . d. Minter codttioning

'11. Non-reinforcement of a behavior previously'reinforced so that the behavior de-
creases in strength is caled:

r / t:.

i,, a.,

.

Punishment,
.: i

, :
b. Extinction -,

A.-
c, Counter conditioning .

d. Time out ; A a
, ...

12, Manipulation or removal of'a cue (environmental prompter or, stimulus)
._which normally elicits a response is called:

a. ,Stimulusglichange
4

b. Satiation
c, Extinction
. d, Punishment

13, *Reinforcfrig a behavior which cannot occur simultaneously with another
(incompatible behavior, example: wet pants - dry pants) is called:

a, Time out
b- Shaping
c, 'Punishment

.'d ,Cpunter conditioning
'e, NO.fle of the above

?06
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,14. Breakihg behavior 'down into small simple steps and reinforcing successive
approximations of the final goal behavior is called:

a. shaping .

b. extinction
c. stimulus chapge .

d. 'time out

15 A reteforcement schedule requiring a fixed number of responses before one
is reinforced is called:!

a, continuous
fixed ratio

c, vvariable ratio
d > fixed interval

16, A reinforcement schedule which varies the number of responses required
before one is reinforced is called:

a. variable ratio
b, variable interval
c. fixed ratio

=d, .fixed interval

,

17. A reinforcement schedule requiring a set length of time before a response
. will be reinforced is called:

_Is ___variable -ra''
b. fixed ratio

-c. variable interval '44
d, fixed interval

18. A reinforcement schedule which varies the length of time for reinforcement
is called:

a, fixed interval
b, fixed ratio
c, variable ratio
d. variable interval

. ,

19 What schedule of reinforcement best exemplifies playing,a Slot machine?

20, What schedule of reinforcement would probably generate the fastest rate of
responding?

21. What schedule of reinforcement would most aptly apply to a fisherman and
his catch?

22, What schedule of reinforcement is demonstrated by a child receiving an
allowance once a week?

.'4207' 20t:
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. / /
.

.
. /

23. Under which schedule of reinforcem4 could an individual earn the greatest
number of rewards in the slh:test period of time?

.

.

24. When undesirable behaviors are present, we can assume they are a result qf:

%.
a- heredity (the child was born that way).

.

b, the correct (adaptive) behavior has never been learned.
c. the child cannot help himself.
d_ an incorrect (Wadaptive) behavior has been. learned which conflicts tith

the-performance\af the correct behavior.

25. Which of the following are learned behaviors:

a. lying
b disobedience
c honesty
d. courtesy
e. all orthe above,

26..1 If an individual is not performing a behavior we want him to, it is quite likely
'Itie is not getting for it.

,

27, 'If you desire to see a behavior 4creas'e in frequency it.

:.,28. If you desire to see a behavior increaa in frequency
/ it.

7 i

29. Inappropriate or undesirable - behaviors persist because they tare

30, 'is a powerful reward for, most Aople,.e4eciall children.
e .

1

31, We can assume that a is operating to maintain
1

behavior which occurs,
i /f f I

32. JuSt as attention increases the frequency of appropriate behaviors, it a

r.,

the frequedcy of inappropriate behaviors.

....,

33 Punishment ispany time's tisineffecve4in eliminating inappropriate behavior
,because the pdfson is at the same time with .

,

\

34. A better way to reduce the frequency of inappropriate behamior.is to
from it. \

,c .',\ i .

35- If you are reinforcing a behavior in a child, and it does not\seem to be
working very wel-1 (behavior not increasing) check your reward. It may
not be working because:

,\
- -.,,

a. you are giving too much 'of a reward.

, b. you are giving too small of a reward
c. you are giving the wrong kind of a reward
d. 'all of the above,

36. An example of'a tangible reinforcer is:

a., "a:smile

b. praised/
c attention
d, a cookie



1

j
37. Ah example of an intangible or social reinforcer is:

',

-. a, money

ta candy

A:
a'new bicycle
attention

38. In measuring and recording behavidr, the first of three segments/on the
' graph is referred to as the

..

1

39. The second segment (usually twice the, time interval) is referre to as :

4 1

40, During the baseline' period, behavior is observed and recorded With no
attempt made to apply

,41. During the treatment period, reinforcers are applied to,
desirable behaviors and withhold to undesirable be-
haviors.

42. One should.attempt to modify only behavior/s at a time.

43. A behavior can be identified if it can be and

44. ,In identifying'a behavior, it dust be defined precisely enough that another
person could also it, and -... it.

45_ When working with a given behavior it .is advisable to determine with what
frequency the behavior occurs'prior to any, intervention attempts. The
recording of 'this behavior is called

,

46, Other words often used to describe initial prompting to elicit a response
are: -

a,- cue
b. -antecedent
c, stimulus
d,- prompt
e. all of the abpve

47. Behavior problem often develop in children where the parents take
behavior for gra a nd punish or attend to behavior.

48 Observing what happens after a response occurs may help us determine what
the for it is.'

49. If the consequences of behavior are pleasant, what tends to happen to the
.behavior?

50. If the consequences of behavior are unpleasant, what tends to happen to
-the behavior?,
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FILMS

CLAUDE - Pyramid Film Producers, P.M. Box 1048, Santa Monica, California 90406 -

03 color' - 1969 - $80.

Claudels one of the most memorable characters presently.on film. He spends his
time sitting on the floor, in the driveway - any here he can find a place that is
not a problem to his parents. As he sits, he ti kers with nuts and bolts, gradu-
ally building a strange looking object, This sho t animated film could open up
a discussion of parent-child relationships or art'Stic technique. .

WHY MAN CREATES,- Pyramid Film"Producers, P,O, Bo 1048., Santa Monica,"California
90406 - 29 min - color:. 1968 - $270
Demonstrates the nature of the creative process a d=the variety, richness, and
importance of creative vision.

REINFORCEMENT THEORY FOR TEACHERS - Special Purpo e Fi1ms,.26740 Latigo Shore
Drive, Malibu, California 90265 - 28 min - black 1p white - 1969 - $125
How to increase 'behavior that advances learn.* a dhow to eliminate undesirable
behavior - a discussion of positive reinforcement,...-negative reinforcement extinction,
and schedule of reinforcement. After viewing., a acher should understand the theory
behind reward and punishment and be able to appt reinforcement theory in daily
teaching.

WHO DID WHAT TWHOM - Research Press Company, qs P.O. Box 3177, Champaign,
Illinois 6182 - 17 min - color = 1972 - $195
A practice film deigned to help viewers recogrqze actual situations in whiCh four
principles of behavior are operating appropriatecly or inappropriately, and to pro-
vide practice in identifying ways to handle suchsituations more-successfully.
Principles considered are positive and negative reinforcement,-punishment, extinc-
_tion;

\

REWARD PROCEDURES FOR BEHAVIOR MANAGEMENT - Infomatics, 8531 Schaefer, Detroit,
Michigan 48228, - 20 min - black & white - $150.

General introduction to the topic of child management through reinforcement methods,
,Families with children from 3 to 15 years of age help to show three simple reinforCe-
ment procedures that adults can use to change child behavior, Workbook which
agtompanies film provides learners with the necessary concepts and principles-to
better understand child management methods:

I
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PkOCED

SAMPLE P 8LEWALTERNATIVE LIST

1P, Do not have large\ball,for

motor item 2,68. Ask

child to kick small block

(ground level ,- stationary),

Child could not, so scored

0 for large ball,

A. Next time, 'bring appro-

priate test item --

large ball,

ti

FEELING

1P, I thought I was going too

slowlyi,so I skipped a/few

NA
items in my hurry to finish.

Now Pt not really sure how

my child would have done on

these items.

1A0 Slow down and feel sure

about each item.

Could do assessment in

two sessions.
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V

T E N B I G 0 11*.E.S F- 011 4H.OME ADVISO.RS
c.-.

.

' 1, Thou shalt Claim lo.ma31c as thine own.

2, Tho9 shalt consider the development,of the child as the highest pridrity

yed,.even unto finding ways to work together; parent and advisor,

3. Thou shalt listen unto the parent, forwisdom cometft from all, not just

'the 'home advisor,

.0
4 :Thou shalt keep. the faith intimes of famine and strife, as well as

times of plenty..

Thou shalt explain thy motives to the curioi.ig'parent and guard against .
.1

the sins of vhity and sanctimoniousness,

.

. *

Thou shalt sow the sejds of praise on thecateri'of good behaviori and

they wil be reaped a thousand-401d in the fiel.ds Of parent effectiveness.

Be not enticed by hopes of instant success, for the road is lbng and the
. . . *

rocks are sequentiallynumbered.

B. Be ever patient and articulate in explaining thehows and. wherefores.

9. Suffer the little siblings to'comaunto you, for thou art a source of

wonderment, Do so with planning and aforethought, for sucF is not
. ,

deviousness, but isincleedOre survival..

Though.thycup runneth ovepWit6 M and M's, waste not thy -reinforcements

for they tend to satiate;

Goal& relating the child-are not meant to be' "mine ", or ."theirs". - but "ours".

,
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